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The Question 
Challenge

Challenge your 
teacher
Can you come up 
with a question 
to challenge your 
teacher?

Challenge  
your peers
Can you come up 
with a question 
to challenge your 
peers/friends?

Challenge your 
parent/carer
Can you come up 
with a question 
to challenge your 
family/parents/
carer?

Challenge 
yourself
Can you come up 
with a question to 
challenge yourself, 
which would 
not have asked 
yourself otherwise!

Different levels 
of questioning

Knowledge
E.g. Can you name 
the?
What is….?.
Find the meaning 
of…?

Comprehension
E.g. Who do you 
think?
Can you write in your 
own words..?
What was the main 
idea?

Application
E.g. What factors 
would you change 
if..?
What questions would 
you ask of..?
Could this have 
happened in…?

Analysis
E.g. How was this 
similar to..?
What are some of the 
problems of..?
Can you distinguish 
between…?

Synthesis
E.g. How many ways 
can you…?
Can you design 
a..to..?
Can you see a 
possible solution 
to…..?

Evaluation
E.g. what do you think 
about….?
Judge the value of…?
Can you defend your 
position about….?

Questioning 
your own 
good practice

Have all 
students been 
involved?

Did you ask 
a student 
to develop 
another 
student’s idea?

Did you give 
thinking time?

Did you try think, 
pair, share?

Have you used 
different levels 
of questioning?

Have you 
highlighted the 
different stem 
words?

Have you 
demonstrated 
effective 
responses to 
differing levels 
of questioning?

Have you 
praised risk 
taking?

How do you 
know they all 
understand?
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Action Research at Notley High School & Braintree Sixth Form 2014-15

Throughout this academic year, all 
classroom-based staff (teachers, learning 
support assistants, cover supervisors) 
have participated in the school’s ‘action 
research programme’ with the aim to 
further enhance teaching, learning and 
student achievement through professional 
development.  In simple terms, the aim 
was to promote and further develop great 
teaching for the benefit of our students, as 
reported in Learning Matters earlier in the 
academic year (Issue 13, December 2014)
http://www.notleyhigh.com/learning-
matters/item/learning-matters-issue-13-
december-2014

On June 25th our staff participated in the 
culmination of this year’s staff training 
programme.  Staff have been working 
in groups, focusing on a particular area 
of teaching and learning of their choice.  
Areas staff have focused on include using 
mathematical skills and literacy across the 
curriculum, using questioning techniques 
to support student learning, differentiating 
learning materials to support students with 
different ability profiles and considering 
how to motivate boys with their learning.

At the after-school event on June 25th, 
staff had the opportunity to share their 
work, and discuss next steps that they 
plan to take in our ‘Action Research 
Marketplace’.  Action Research requires 
staff to try out new teaching and learning 
ideas with their classes, and then review how successful these new strategies have been.

We have been working with 
other schools, and the 
University of Cambridge to 
support this work during 
the year.
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“Twitter is an excellent tool for sharing ideas about teaching and learning and I would encourage all staff 
to embrace it -  @NotleyCPD is the school’s twitter account and has a growing number of followers.” 

Martin Higgon, Assistant Headteacher

“The energy generated by teachers talking about their research 
was palpable. This was real professional learning in action.”

Sue Brindley, University of Cambridge

Action Research 
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Our action research group focused on Numeracy across the Curriculum with the focus on developing 
mathematical skills with our students.

Kirsty Brown focused on developing our school numeracy strategy.  During the academic year, a new draft 
whole school numeracy policy was created and shared with governors.  In addition, a whole school audit was 
completed by subject leaders to establish exactly what mathematical skills are used across the curriculum 
and work was carried out with students and staff about their perceptions of how mathematical skills are 
taught across the curriculum.

Student responses:
How important do you think numeracy is to everyday life?  “I don’t think we could survive without it”

What mathematical skills do you use in your other subjects?  Can you think of specific activities that use 
numeracy?

• Science: drawing graphs, calculating speed, using formulas
• Product & Design: angles, measuring, 2D design on computer, isometric drawing, circle terminology
• Food Technology: proportions, measuring
• Textiles: measuring material
• Music: beats in a bar, adding notes
• History: chronological order, lengths of time
• Geography: % of land, climate graphs, maps, 
• ICT/Computing: coding, binary, formulas in spreadsheets
• Media: Products – price & profit
• MFL: Counting, telling time, interpreting timetables, giving directions

Students in Year 7 and 8 have also had assemblies focused on numeracy and have completed activities 
focused on mathematical skills across the curriculum in tutor time.
 
During the course of the academic year, members of this action research group have focused on improving 
how students understand climate graphs and statistical techniques in geography, and science colleagues 
have focused on mapping the use of mathematical skills within the science curriculum so as to improve 
the teaching of, and student understanding of such skills which in turn will improve student progress and 
achievement over time.

Written by Robin Newman

“I was particularly impressed with the way all teachers had bought into the concept of Action 
Research, as this in itself generates its own sustaining dynamism.  (As somebody who is trying to 
push research at KEGS) I was struck by the research readings underpinning projects, the quality and 
diversity of the presentations and materials created as part of the projects, and the range and breadth 
of student feedback.  As a visitor to the school the Research Marketplace gave a vibrant and 
thought-provoking insight into Teaching & Learning at Notley.”

Jane Breen, King Edward VI Grammar School, Chelmsford

Numeracy across the Curriculum
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Einstein summed up the focus of 
our group entirely when he said, 
“Everybody is a genius. But if 
you judge a fish by its ability to 
climb a tree, it will live its whole 
life believing that it is stupid.” 
Every teacher wants every 
student in their class to succeed, 
but in order for this to happen we 
have to understand that there 
are different routes to success, 
and success looks differently 
to different people. With this in 
mind, teachers and Learning 
Support Assistants (LSAs) came 
together in order to promote 
effective collaboration with the 
end result being a collection 
of differentiated resources that 
students with a variety of learning 
needs could access. 

A highlight of the research was having Jane Carter, SENCO, Hedingham School come to visit during our 
Staff Training Day on 23 February 2015.  It gave staff the opportunity to share good practice and to revisit 
what differentiation actually means. All too often it can be confused with planning three separate lessons for 
the same class, when in reality small changes to the seating plan or adjustments to the PowerPoint slides 
can make a big difference to student achievement.      

What became clear for many people over the course of the year was just how vital a resource our LSAs are 
and how their skills can be utilised in the classroom. From student feedback, it was reported that many of our 
students benefit greatly from having that extra support. Be it from support with reading, having the individual 
attention so tasks can be broken down or working in small groups away from the class, progress and attitude 
to learning is positively affected.  

Building Success in the Classroom

By making sometimes the simplest and 
easiest of changes to lesson plans; 
adding picture clues to prompt learners, 
or sentence starters to support with 
literacy, students can access the material 
at a faster rate. This not only helps with 
their progress, but their confidence too. 
Students don’t want to rely on asking the 
adult in the room for help, many want to be 
independent and we have found this year 
that by making these alterations, we are 
helping our students to become just that. 

Scaffolding and Differentiation

Written by Kim White
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Scaffolding and Differentiation

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

“I like working with Miss because 

she helps me understand things 

better.” 

~Jack 

“I ‘get’ the work that Miss gives 

me. Then she sits with me and 

will help me.” 

~ Sam   

“I like doing the work.” 

~ Josh 
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“I know I can ask Miss if I 

don’t ‘get’ something and she 
will help me.”       ~ Carson 

“It’s nice to be given a choice 

over what work to do in class.” 

~ Jess 

 

“I don’t like it when Miss 

isn’t in the class.” 

~ Jack 
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This academic year has seen our action research group focus on motivating disengaged boys. The group 
itself compromised of staff at differing levels within the school which shows what an issue this can be for 
staff. As a school, we have a clear difference between boy and girl attainment and therefore in order to 
narrow this gap, it is important that we motivate our boys in order to increase their progression. 

Our group started this year with considering what makes a boy disengaged. We covered all aspects such 
as home life, diet, the subject, as well as peers. We also created a list of key questions as a group that we 
endeavoured to answer over the course of our research. We were lucky enough to visit Maltings Academy 
on 23 February 2015, where we were able to meet with the Deputy Headteacher to discuss the use of data 
monitoring, as well as complete a tour of the school and observe lessons with some of their most challenging 
boys. Staff then decided on a key boy or boys within one of their lessons and trialled an intervention or 
initiative to see if this had an impact on motivation. Such ideas trialled were the use of raffle tickets in modern 
foreign languages (MFL) and warning cards with a choice of reward in art and music. This culminated in the 
creation of a booklet that provided tips and advice as to how to deal with such situations in lessons. 

“I am less motivated if I 
am hungry.”

“I am less focused if my 
friends are talking to me 
and I am sat near them on 
the seating plan.”

“I switch off if the lesson is 
boring and we do the same 
things all the time.”

“I find it hard to focus if 
other people are talking.”

Motivating Disengaged Boys

“I switch off if the 
lesson is boring 
and we do the 
same things all 

the time.”

“I find it hard 
to focus and 

be engaged if 
other people are 

talking.”

“I find I am 
distracted if we 
are gossiping 
or discussing 

issues at break 
and lunch.”

“I am less 
motivated if 

things are going 
on outside of 

school and I am 
thinking about 

that.”

This is what 
some of our 
boys had to 

say ....

Written by Holly Sutton
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Within our action research group, we had two key focuses: 
independent learning and group work.  Each member of the group 
chose their own aim in terms of who they were going to target and 
how they planned to achieve it. Personally I chose one of my Year 7 
classes to become the focus of my action research, and I chose to 
compare these to another one of my Year 7 classes who were similar 
on paper.

As a group we looked at a variety of pedagogies that we could 
implement including creative learning, jigsaw groupings and the use 
of colour in group work.  As each member of the group had a very 
different focus it led to interesting discussions in our group meetings.

One resource that each member tried to implement was the use of 
the 5 Bs. In Modern Foreign Languages, they translated it into the 
target language for added effect. As a group we decided that it was 
important for students to know that they should try a variety of things 
first rather than just ask the teacher straight away. This proved to be 
effective with my Year 7 class.
 
In geography, students always ask where places are, and I made it my mission to never tell them, they had 
to find out and tell me. The students enjoyed using the inflatable globes to find out where places were. When 
interviewed, the students said they found it easy to be independent in geography as there are so many 
resources they can use to help them rather than just asking the teacher.
 
There were a number of group work strategies that we tried including the use of colour to highlight any 
potential problems that the group were experiencing. This proved very popular in history. The students were 
also reminded of the rules by a helpful and informative display on the wall. By students taking ownership of 
their groups and by recognising the problems they were encountering it allowed the students to work through 
the issues quickly and easily. The coloured circles also allowed students to easily alert their teacher if there 
was a problem and for the teacher to intervene if necessary.

Overall, there were a great number of ideas 
and strategies that were implemented in our 
everyday teaching. In terms of my own action 
research, my selected class largely performed 
better over a series of assessments, and by 
the end of the year they had improved their 
independent learning skills. For those of you 
that had a chance to view the video I made 
with that class, you would have seen that they 
could speak about being independent and what 
it meant to them. In the end of year geography 
exam, 26/30 of those students either achieved 
or surpassed their end of year target level. When 
questioning the students about how they did so 

well, they said it was because they had learnt how to work independently at home and that they had learnt 
key revision skills during their lessons.  Whilst the group had varying levels of success, it was an interesting 
piece of research and as a group, we all gained something from it – whether it was new ideas and strategies 
or concepts to take forward to next year. 

Written by Fiona Old

Promoting Independence
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The main aims of the H.E.L.P action research group were as follows:

• to discuss common issues and hurdles faced when stretching able and talented students;
• to work together to develop realistic strategies and resources for extending able and talented students in 

and outside of lessons;
• to ‘road test’ these ideas in lessons and discuss what worked well to apply in future lessons and schemes 

of work.

Initially, the main focus of the group was going to be how we fully 
engage and challenge our most able and talented students. However, 
after our very first meeting, where an in depth discuss on what makes 
an able and talented student took place, we quickly decided the focus 
needed to be about how we fully engage and challenge all students. 

Some of the main issues we discussed were:

• what is the difference between ‘able’ and ‘talented’?
• does it single students out? – do students feel labelled?
• TIME!!! – how do we create great resources without over working 

ourselves?
• should there be different tests and mark schemes?

The next step was to speak with students about how they felt in lessons with regards to challenge; there 
were some very interesting comments from a variety of students:

• I would like extra work sometimes, not just collecting glue;
• I don’t like sitting next to the naughty boys;
• I find home learning really easy;
• I complete all the work and then have to do more.

Through our meetings, it was really interesting and constructive to be able to discuss issues and the idea of 
challenging students with a wide variety of subjects and teachers. This enabled each member of the group to 
leave the sessions with a focus of their own, surrounding this challenge idea. 

Some examples include:

• having students as teachers – having the key information so students create their own resources and 
lessons;

• creating challenge tasks for the beginning not just add on extension tasks;
• adding challenge outside of lessons – Friday debate club and Philosophy for Children;
• creating schemes of learning surrounding challenge; 
• observing lessons in a subject outside of our subject areas – especially top and bottom sets.

As a group we also were able to visit Saffron Walden County High School, a school which is renowned for 
its able and talented provision. Staff found it really helpful to discuss different ideas, resources and activities 
surrounding challenge with the staff at Saffron Walden. Moreover, staff were given the opportunity to spend 
time within their departments to observe lessons and speak with subject specific teachers. This allowed staff 
to come away from the visit with useful and beneficial information and guidance. 

“I also tried lots of drawing techniques to make everyone equal in the class - some of the more able were 
very good at controlling materials, others, not as much so I got students to draw with their eyes shut/use 
the wrong hand/draw using objects they wouldn’t usually use.”

“I give them all the same 
starting point and they do it to a 
lesser or greater degree.  There 
is also a lot of independent 
learning in my lessons, as 
students are given the same 
starting point but they get to 
choose what they do within 
that, so they choose which 
artists they look at, their subject 
matter.”

H.E.L.P. - How Excellent Learners Progress
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Throughout the year, members of H.E.L.P were able to use what we had discussed, seen and read to 
produce a variety of resources, plan lessons and work with specific students or classes. 

To ensure our young chefs meet this challenge with maximum enthusiasm, we have developed support 
material to encourage all students to stretch their imagination and skills fully.

From strong designing, students were able to 
produce innovative and creative salad dishes which 
far surpassed their starting notions of what a salad
could be.   

Overall, the H.E.L.P group were able to meet the
main aims initially set up.  However, through the 
work that was put in throughout the year, this group managed to achieve so much more; especially in terms 
of a focus for the whole school – try some challenge tasks at the start of lessons which are available for all 
students who wish to have a go. 

This source material was key in encouraging 
students to expand their thinking further than lettuce, 
tomato and cucumber for this project.

Students of all abilities rose to the challenge of 
designing to the standard of the examples shown:

H.E.L.P. - How Excellent Learners Progress

Written by Natalie Short
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“Students must be encouraged to see mistakes as part of the learning process.”

Caroline Owst, Group Leader and History Teacher

Developing a Growth Mindset

Our action research group focused on improving growth mindset in ourselves and our students.

Growth mindset is a concept that suggests there are essentially two ways of thinking – a fixed mindset and 
a growth mindset.  It argues that, far from being born with a particular capability or aptitude for a subject or 
activity, we are all capable of growing our brain’s capacity to learn and to solve problems by changing the 
way we think about learning.  The attributes of individuals possessing the two basic mindsets are shown in 
the table below.

Fixed Mindset Growth Mindset
• Intelligence is fixed
• Feel clever when a task is easy and successful
• Desire confirmation of ability by outperforming 

peers
• Do not want to confront difficulties or errors
• Avoid or disengage with challenge

• Intelligence is something that can be increased 
through one’s own effort

• Feel clever when they are learning something 
new or mastering a skill

• Acknowledge there are differences in how much 
people know and how quickly they learn new 
things

• Enjoy learning something new
• Enjoy a challenge

As a group, we decided to formulate strategies to change students’ thinking to encourage success and 
lead to better outcomes.  We were helped with this by Rachel Pritchard from Lyons Hall School, on a Staff 
Training Day, where they have been implementing growth mindset with considFerable success.

Each member of the group devised their own plan for carrying out their action research.  As a group, we 
looked at students across all the age ranges, including students in Braintree Sixth Form. Some members 
of staff asked students to keep records of their learning so they can see how their work improved with 
increased effort. Others developed the language they used with the students. In modern foreign languages, 
they focused on increasing confidence in speaking exams. Other teachers looked at fixed expectations of 
achievement and the impact of removing levels. We devised a variety of techniques that can be found on the 
staff shared ‘G’ drive.

Success through Risk
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Success through Risk

We agreed on a number of findings. The building of resilience in students is fundamental to the final 
outcomes they achieve; too many students are prone to give up when they cannot complete a task quickly or 
easily and this naturally limits their progress.   The language that is used in classrooms and the non-verbal 
messages teachers give to their students is vital to encourage a shift in mindset, or indeed in some cases, 
in serving to reinforce the unhelpful mindset and limit outcomes.  Further, the strategies that are employed 
in lessons can also help to foster a growth mindset and lead to students developing their thinking and 
metacognition. 

Careful consideration of the tasks that students are given as well as the way in which they are presented can 
vastly improve learning outcomes. Growth mindset is easy to implement, costing the teacher little in time and 
resources but has a profound affect on the outcomes of the learning of our students.

Written by Caroline Owst
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Our action research group first met in October with a brief to look at 
the use of questioning as a tool to extend students’ learning within the 
classroom. We were a cross curricular group with representatives from 
PE, English, mathematics, technology, modern foreign languages, 
business and science and from our first meeting it became evident that 
there was much to ask:

• How do we ensure that our questioning of students has impact?
• How do we tailor our questioning to suit different abilities?
• How do we ensure that all students have the opportunity to respond 

to questioning within the classroom?
• How do we help our students to feel secure enough to respond to 

our questions and more importantly how do we encourage them to 
answer questions of their own?

During our first meeting, we considered our initial response to these questions and the general consensus 
was that we needed a structured approach to questioning. This would enable us to ask more specific 
and more focussed questions which would promote thinking skills and encourage students to give more 
developed responses.

As a group, we agreed to use Bloom’s taxonomy, taking the Bloom headings and clustering a stepped range 
of sentence stems under Bloom’s stages. We all used colour coded lolly sticks with a separate colour code 
for each stage.  Teachers had different ideas about how they wanted to use these, with some deciding they 
would be an effective aide memoire for themselves and others wanting to use them with students to promote 
the students’ own questions.

First steps in the Classroom
 
As a first step, several members of the group selected a key group and began with a questionnaire to 
measure students’ feelings about questions. The responses were interesting with several students claiming 
that fear of getting the answer wrong prevented them from volunteering to answer questions in class. The 
initial questionnaire also revealed that students dislike a no hands-up approach to questioning and worried 
that if put ‘on the spot’ they would answer incorrectly and ‘look stupid’ in front of their peers. Many claimed 
that they preferred to have thinking and discussion time before responding to teacher questions and many 
claimed that they either never ask work related questions in class or would prefer to ask a classmate rather 
than the teacher.

The ? Factor
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Results

At our final meeting, we asked colleagues to feed back about the 
effectiveness of the action research project. Most felt that the project 
was worthwhile because it allowed them to reflect on the way they 
used questioning within the classroom. With the Year 7 textiles group 
in particular, the results were favourable; there was a noticeable 
improvement in the percentage of students who were willing to 
answer questions in class and in their final questionnaire, students 
said they had particularly enjoyed the ‘phone a friend’ method of 
responding to questions and the ‘think pair share’ approach because 
it allowed them to feel more confident when answering and was fun. 
On reflection, many colleagues felt that a strong focus on how we 
ask questions and how we expect students to respond, needs to be 
built into our Year 7 teaching to allow this very valuable skill to be 
embedded thoroughly by the time students reach Year 10.

Written by Alex Brewis-Shephard

The ? Factor

Next steps

At our next meeting, we considered some of the various ways in which we could effectively use the lolly 
sticks to ensure an improvement in the quality of our questioning. Most members of the group used their 
lolly sticks to create differentiated questions to encourage more detailed student responses. In most subject 
areas, the sentence stems were a useful tool for allowing students to become more familiar with some of the 
language often used in exam questions. This was particularly helpful in subjects such as English, business 
and science where students were able to use the lolly sticks to create their own exam style questions and 
could understand how these particular questions stems were used to elicit knowledge, application synthesis 
or evaluation responses. In modern foreign languages, the lolly sticks were used in a different way to allow 
students to ask questions in the target language and to extend their ability to answer questions at a deeper 
level using more complex language.



Most year 9 tutor groups enjoyed reading a short story, the students enjoyed discussing the endings or 
meanings in some of the stories. However, more time was needed to find suitable stories as some of the 
ones we obtained at short notice and the students felt they were too childish. More co-ordination needed 
too in order to maximise use of the resources rather than nine tutors all copying the same story – a 
databank of suitable stories needed? 

“I could get help when I was struggling with words I didn’t know”
“Getting to read more because I don’t get time at home”
“It was really fun … and I now read more at home”

14 “Working together, achieving together”

The literacy action research group tasked participants with investigating an area of literacy that was pertinent 
to their own practice.  

Fiona Duncan chose to focus on the DEAR (Drop Everything and Read) programme as she felt that as a 
tutor it is important to promote reading.  Her perception was that by Year 9, the same book was appearing for 
several students who would then sit and stare at it for ten minutes. She wanted to look into more productive 
ways of encouraging reading. She conducted a questionnaire with staff and Year 9 students.  The following is 
an extract from her findings:

Of the forty five tutors who were sent a copy of the staff questionnaire by email, only sixteen replied (five 
from Year 7, two from Year 8, four from Year 9, two from Year 10 and three from Year 11) so clearly more 
staff involvement is needed in feedback on whole school initiatives. Fourteen said they thought DEAR 
was worthwhile mainly because it supported literacy. They liked the idea of word games, news articles, 
crosswords and revision activities as well as straight forward reading. Two said they didn’t think it was 
worthwhile as students weren’t engaged and didn’t see the point in it. 

From the Year 9 students, some did see the benefit and thought it was a good opportunity to read (for some 
it was their only opportunity) and it helped with their vocabulary, more liked the idea of reading as a class. 
However, most didn’t like DEAR (interestingly that view was from more girls than boys) and they thought it 
was boring, pointless, didn’t like being forced to read etc. 

Fiona put forward the following suggestions:

More variety, co-ordination and purpose.  Variety so they aren’t just endlessly “reading” every DEAR 
session but also every now and then doing a literacy/reading based activity too. Co-ordination needed 
so that it is clear what each year group and tutor group are doing and purposeful rather than it just 
becoming a whole school initiative that is not taken seriously by staff and students. 

Focus on year groups and different reading based activities. For example, Year 7 could have periods 
of weeks where they do word games like Boggle and Year 8 could read a book together as a class or 
report back to the class on books they have read. Year 9 could do short stories. Years 10 and 11 could 
do more revision focused reading, explore current affairs stories or read suitable magazines.

Lessons in Literacy

During DEAR, some Year 7 students have read with Year 12 mentors and as a result of this programme, 
85% of them feel more confident to read out loud in lessons.  They were very clear that they enjoyed the 
paired reading scheme, because:



“To read more than once a week
“Sixth formers could ask us questions about the book”
“They could read to us for a bit”

15 “Working together, achieving together”

When asked what could be done to improve the paired reading scheme, students said:

Year 12 students expressed enjoyment of being involved in the DEAR mentoring scheme too.  They said:

Lauren Speller took the opportunity to focus on responses to examination questions in science.  Below is an 
extract from her research:

I decided to look at how students in my GCSE classes answer long answer questions in their science exams, 
as these are becoming more common in the science GCSE papers.  A mark is awarded for quality of written 
communication for these questions, and from looking at students’ answers in past papers, this is an area that 
many students struggle with. 

I produced a number of long answer question templates that included key words to help with structuring an 
answer; as per the example below:-
 

I used these throughout the year with my GCSE biology class and was able to see a difference in the 
standard of their long answer questions from their mock exam in the Autumn term and their pre-public exam 
in the spring.   I asked the class to complete a short questionnaire, consisting of three questions, to assess 
how they felt about long answer questions and the use of the template.  This showed that the majority of the 
students felt more confident about answering this style of question when they were preparing for their GCSE 
exams.

Lessons in Literacy

“I have enjoyed helping someone become more confident at reading and listening to them read.”
“I have enjoyed watching my DEAR partner develop his reading ability as we have gone along the 
programme.”
“I have enjoyed seeing a student enjoy reading their book and become motivated to not only finish it but 
start another.”

Written by Sarah Steadman
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“A newsletter relating to the successful 
transition days was created as a way of 
engaging with new parents/carers and 
students.”

Chris Newman, Year Leader - Year 7

http://www.notleyhigh.com/year-6-transition-newsletter/item/year-6-transition-newsletter

Successful Progression Between KS2 and KS3
A Department for Education report (‘How do pupils progress between Key Stage 2 and Key Stage 3?’) in 
2011 highlighted that the probability of students regressing is greatest between summer of Year 6 and the 
autumn of Year 7. Nationally, in reading, nearly 40% of children go backwards between the end of Year 6 
and the beginning of Year 7. 20% go backwards in writing or maths. At Notley High School & Braintree Sixth 
Form (NHS), we want to go against this national trend and ensure that the opening months of Year 7 are 
academically stimulating and allow students to make progress from their Key Stage 2 baseline. The primary-
secondary transition action research group was established with fifteen professionals from a range of subject 
areas keen to gain a better understanding of the Key Stage 2 curriculum and to reshape the Key Stage 3 
curriculum at our school.

Our work over the year…

All colleagues involved in the programme had the opportunity to visit two of our largest feeder schools, 
Notley Green Primary and White Court Primary. Each visit was individualised: science staff from NHS liaised 
with science co-ordinators, English colleagues observed literacy lessons and maths teachers discussed the 
new Key Stage 2 maths curriculum. This allowed for NHS staff to personalise their action research, having 
identified an area for development within their subject area.

Primary colleagues visited NHS throughout the year to observe teaching at Key Stage 3 and to discuss 
recent changes to the Key Stage 2 curriculum; the visit of Stuart Ellis and Claire Russell from Notley Green 
Primary presented staff with an interesting insight into the new demands at Key Stage 2.

Colleagues in the transition group responded to requests from primary colleagues for areas in which the Key 
Stage 2 curriculum could be strengthened by secondary input. On 8 July, the NHS science faculty hosted 
Year 6 students from White Court Primary for a Science Day which gave students the opportunity to gain 
experience working in a science laboratory and therefore providing an excellent starting point for Year 7 
science.
  
The impact of our action research…

Staff have gained an invaluable insight into teaching and learning at Key Stage 2 and have used this 
knowledge to develop aspects of their subject’s curriculum, including the rewriting of examinations and 
schemes of learning. The impact has also been seen in students’ progress; the average progress made by 
students from their Key Stage 2 starting points in Year 7 during 2014-15 has more than doubled in English 
compared to 2013-14 and has increased by nearly a third in maths in the same period.
 
Next year we are keen to build upon the close links established with our primary feeders and are looking at 
developing a cross-phase English and maths working group.

Notley High School &  
Braintree Sixth Form 

Year 6 Transition - 25-26 June 2015 

A message from Mr Newman, Year Leader - Year 7… 

What a fun packed couple of days we have had! Looking 
around the hall on Thursday morning there were lots of    
worried looking faces from staff and students! The  
students were treated to a talk from our Head Boy and left 
assembly looking less fearful and more excited. By the time 
break time arrived, tutors had eased anxiety and students 
had visited lessons. At lunch it was all smiles and the       
students were very excited about buying lunch and being 
escorted to the front of the queue. Much the same on     
Friday, although less trepidation and more excitement. Students spoke about 
their day on Thursday and how much fun they had had.  Many students told us 
how many new friends they had made and how they were looking forward to  
different lessons and new experiences. It was wonderful to see smiles on       
faces Thursday afternoon and Friday morning.  I am sure that new friendships 
have been made and that all of the worries and anxiety that you and I shared 
about the transition to secondary school has been eased. These are exciting 
times ahead. I am really looking forward to working with all of the students in 
September and reporting to you again about how well they have settled in. I 
hope the final few weeks of primary school are good and I look forward to     
welcoming your child to Notley High School & Braintree Sixth Form in          
September.   

A message from Miss Lester, Assistant Headteacher… 

The last two days mark the start of your five or seven year 
journey at Notley High School & Braintree Sixth Form.    
Welcome to our learning community! I have been impressed 
with the positive attitude, good team work and resilience I 
have observed in lessons. I hope you have enjoyed your two 
days with us and that you are now looking forward to joining 
us in September.  

We hope you all have an enjoyable and safe summer.  

We look forward to seeing you on Friday 4 September at 8.35am.  



http://www.notleyhigh.com/year-6-transition-newsletter/item/year-6-transition-newsletter

“Working together, achieving together”17

Successful Progression Between KS2 and KS3

“I’ve really 
looked forward 
to science. The 

lesson was 
great!”

“PE was great, 
we won the 

tournament!”

“I was a little 
nervous before 
today but now 
I’m happy and 

have enjoyed my 
day”
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“Effective leaders establish clear priorities for CPD, retaining a strong focus on pupils’ learning … 
Leaders should allocate sufficient time and resources to staff’s professional learning”.

From Leader Magazine, Association of School and College Leaders, July/August 2015

“Developing both pedagogical and subject knowledge are of equal importance.”  And this will be the 
challenge for the next academic year as staff prepare for the teaching of new qualifications at KS4 and 
KS5, and with this engaging learning activities for students to ensure that they can make real gains in 
their learning and understanding over time.

From Leader Magazine, Association of School and College Leaders, July/August 2015

“The professional development culture around these processes has to be challenging yet supportive; 
it should be informed by evidence and actively engage staff in taking responsibility for their own 
development”.

From Leader Magazine, Association of School and College Leaders, July/August 2015

Evaluation of our Action Research Programme

What did our staff say?

If you were able to work collaboratively with other staff, what form did this take?

We had discussion 
opportunities 

as well as 
observations of 
other lessons

Working with 
staff in other 
departments, 

discussing 
observations, 
sharing good 

practice

The CPD 
research groups 
provided an ideal 

opportunity to 
share experiences 
teaching the same 
or similar students  

The school’s action research programme for our classroom based staff was based on findings from the 
educational research literature.  We then reviewed and monitored our programme at the end of the academic 
year, which is summarised here.

What does the educational research say?
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Evaluation of our Action Research Programme

How has your classroom practice been enhanced?

 How did your students benefit from your engagement in the CPD programme?

How will you use your experience from this year’s CPD programme in your curriculum 
planning and teaching next year?

Do you have any other comments regarding this year’s CPD programme?

I have used the 
strategies in 

various lessons 
which has then 

impacted on 
student motivation

I have produced 
some resources 
that have been 
useful for my 
teaching and 

could help other 
members of staff 

too

Time to create 
improved classroom 

resources

One particular 
student had a 

transformational 
change from being 
very disengaged 
to becoming one 
of the keenest 
students in my 

class!

My students’ 
geography internal 
assessments were 
enhanced and they 
achieved level 6s 
which was better 

than previous years

It allowed the class 
to engage more in 
the activities and 
overall improved 

the working 
atmosphere in the 

room

Encourage 
students to 
take more 

responsibility for 
their learning; use 

the questioning 
bookmark created 

by one group

A well run 
programme, 
tailored to 
individual 

need

A really 
useful and 
enjoyable 

CPD 
experience, 
thank you

I was able to 
find out about 

interventions that 
take place at KS2 
and will be able 

to build on this in 
Year 7

More flexibility in 
tasks for students 

to allow them 
more choice of 

the approach they 
take

Targeted 
development of 
numerical and 
graphical skills 
with scheme of 

learning 
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What did the group leaders say?

The school also asked Sue Brindley from the University of Cambridge to carry out an evaluation of our work.  
She interviewed colleagues who led the action research groups - our Developing Excellence in Learning, 
Teaching and Assessment  team leaders (DELTA team) - and senior staff that led the action research 
programme.  Sue carried out three focus groups with staff and the following themes emerged from the 
discussions.

• DELTA staff expressed very positive responses to the year. 

• There was general agreement that the structure of the year, with key points for DELTA 
meetings and meetings with the action research teams, had worked well. 

• It was felt that definite and positive changes had taken place. 

• The strengths of the programme related to the opportunities for genuine professional 
learning.  

• Some people felt they had moved into a leadership position over the year and one person 
said that she had ‘found out her own strengths’. 

• Staff appreciated and valued the opportunity to be supported and coached both within and 
outside of school staff. 

• Without exception in the DELTA staff,  the hope was that the project would be allowed to 
continue either in current form, or at least by building on those skills of research and en-
quiry that have been developing over the year. 

• Other comments included a request from the DELTA team that they were invited to remain 
as part of the project and to plan its next stages; that existing school partners be involved 
actively in next year’s work and that this year’s work be shared more widely. 

This year’s action research programme has been a real success, and planning is ongoing so that the school 
can build on this work during 2015-2016 and beyond.

“Many congratulations to Notley High School & Braintree Sixth Form, to Robin Newman, the research 
leaders and all colleagues for a really excellent research evening.  Just about everyone in the school 
took part and the research teams produced not only excellent resources to share with all colleagues 
(CamSTAR included) but genuinely valuable research insights into a wide variety of themes … A five 
star event.”

Sue Brindley, University of Cambridge
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