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Introduction 

Research from the Centre for Use of Research and Evidence in Education (CUREE) has indicated that for Continuing 
Professional Development (CPD) to actually make a difference to classroom practice and students’ learning outcomes, it 
ideally needs to feature the following ingredients: 

1. Starting with the end in mind – i.e. set clear learning objectives for what it is meant to achieve 
2. Working collaboratively, with peers 
3. Mentoring and coaching, if appropriate 
4. Engaging with external input – “experts” or their literature 
5. Operating over a minimum of two terms 
6. Practical and classroom-based learning activities 

 
The Action Research Process 
 
Based on these principles, our Action Research programme is designed to support our classroom-based staff in meeting 
their own CPD objectives, which were set as part of this year’s professional review cycle in October.  New starters who 
joined after Christmas, Newly Qualified Teachers (NQTs) and trainee teachers were asked to set objectives separately to 
ensure that they did not miss out. 
 
A wide range of exciting projects were undertaken in 2015-16, including examining KS2-3 transition in English, peer-led 
revision in PER, approaches to home learning in maths, as well as some excellent examples of strategies to support 
differentiation for students with speech and language difficulties, visual impairments and how iPads can be used to 
support differentiation successfully.  It has been my pleasure to read through them over the past couple of months. 
With these successes in mind we have dedicated further disaggregated CPD time to Action Research this year, with 
objectives due to be set as part of the professional review process during the Autumn term. 
 
This volume of Learning Matters Issue 19 incorporates all the research projects which could be categorised as pertaining 
to differentiation. 
 
Martin Higgon 
Assistant Headteacher, February 2017    
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Notley High School &  
Braintree Sixth Form  

Action Research Summary 
 
 

Names:  Fiona Biggs and Natalie Short Topic:  Differentiation  

Area of research/ objectives: 
Creating a bank of differentiated resources for PER GCSE lessons.  
We wanted to research a wide range of material, resources and techniques that would help a variety of SEN 
students access the GCSE material. We would use things such as student participation and grades from different 
tests to see the impact. 

Research methods: 
Speaking with different students to gain an understanding of things they find limiting and/or difficult in PER 
lessons. Speaking with LSAs to discuss techniques they have found helpful across subjects and year groups. 
Undertaking wider reading to gain a better understanding of different SEN needs and how to adapt 
lessons/resources to help students.  Tracked students in Years 10 and 11 throughout the year. 

Findings: 
It was clear from the reading, that one to one work with SEN students has a huge impact as students feel for 
example “more confident” and “can ask questions without drawing attention to themselves”. Selected students 
commented that working directly with an LSA helped them understand some of the more complex material and 
helped with retaining more key words and teachings. 
• For example - “I get it when she explains it to me one on one with resources because she is able to go over it 

again and show me the most important stuff so I do not have to worry about loads of writing.” Year 10 student. 

Unfortunately that is not always possible due to staffing and funding, also from other reading students do not want 
to “stand out” with clear one to one attention – which is why we wanted to specifically focus on created resources 
to allow students to gain help with and without direct support. 
• From discussions with students and staff members we were able to concentrate on key areas such as materials 

for dyslexic students and those with poor eyesight as these students are sometimes overlooked. 

Students found the personalised materials very helpful especially with revision for end of module tests, mocks and 
exams. We looked at, for example, working on different coloured paper for dyslexic students, enlarging font sizes 
for students with poor eyesight, making materials such as parables simpler so students could access and apply 
them to questions and creating revision materials. 
• For instance – “The spider diagrams on yellow and blue paper make it easier and clearer”, “The parables in 

simple wording helped me see how I could use them in 8 mark questions” and finally “The larger print revision 
pages made revision much better” students in Year 11. Furthermore and example of the impact of these 
resources meant that a student went from an E to a C in between mocks. 

 

Weaknesses: 
The biggest issue we faced was time – to be able to meet and create these resources to a high standard and 
adjust where need be was not always easy. Creating resources that students would always be willing to use and 
access was also a difficult task as quite often students do not want obviously different worksheets for example. 

 
Next steps: 
Next we are trying to create more subtle resources so that students do not feel “singled out” and therefore will 
want to use them more in lessons. 
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We would like to continue to create a wider bank of resources for KS4 materials and perhaps resources which can 
be only slightly adapted for use in other subjects so that good practise and workloads can be shared. Moreover, 
we would like to also look at creating resources and materials for KS3 lessons also. 

 
We also think that some time, perhaps during an INSET day, set aside for staff to work and discuss directly with an 
LSA would be hugely beneficial. 

 
Perhaps a central stash of blue and yellowed paged exercise books be available for staff to give to dyslexic students 
as this hugely helped a student at GCSE. 

Reading (where appropriate): 
http://www.readingrockets.org/article/what-are-classrooms-students-learning-disabilities - What Are 
Classrooms Like for Students with Learning  Disabilities? 

 
http://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroom-settings - 
Accommodating Students with Dyslexia in All Classroom  Settings 

 
http://www.sig2.hawaii.edu/resources/briefings/topic7/downloads/articles/pdf/Article01.pdf - Chapter 3 Ability 
Differences in the Classroom: Teaching and Learning in Inclusive Classrooms 

http://www.readingrockets.org/article/what-are-classrooms-students-learning-disabilities
http://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroom-settings
http://www.sig2.hawaii.edu/resources/briefings/topic7/downloads/articles/pdf/Article01.pdf
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Picture 1: Key words with pictures to help visual learners  
Picture 2: A simple version of the Good Samaritan parable 
Picture 3: Larger font key words on yellow paper 
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Picture 1: 10 commandments with pictures fort 7 deadly sins 
Picture 2: Key words on blue paper 
Picture 3: Key teachings on Christianity worded in modern language 
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Name:  Cathryn Kipling Topic:  Differentiation  

Area of research/research question/objectives: 
Investigate interventions for SEN students. 
Which interventions have high impact? 
What is the best way of timetabling different interventions? 
Which staff should carry out interventions? 

Research methods: 
Reading. Visiting schools. 
Carrying out and evaluating interventions. 

Findings/Work in Progress: 
Evidence based interventions which have shown to have a positive impact on our students are: 
Toe-by-toe, sound training, progress units, regular phonics reading, spelling made easy. However, these are only 
effective when correctly targeted e.g. toe-be-toe works on phonics and hence decoding, it does not have any 
impact on reading comprehension. Therefore it is vital to know where the difficulty in reading lies – decoding or 
comprehension. 

 
Interventions with little/no impact: time to catch up on coursework/home learning, unstructured work on areas 
of need. 

 
Timetabling: Two models were investigated 
• Using a set lesson to work on individual targets – e.g. missing music for half a term; 
• Using a set time slot daily – e.g. 11.30am - 11.50am each day. 

There are obviously pros and cons to both models. Model 1 was trialled first as it was felt this would have the 
least impact on students’ learning. Faculty leaders were consulted whether a half term unit could be missed 
without impact when returning to the subject and only those recommended by faculty leaders were targeted. 
The problems with this model are that students forget when they should be having their intervention and often a 
whole hour is too long and is not necessary. 

 
The obvious issue with model 2 is that students are missing a section of several different subjects and for 
students that are already struggling in school, this could be very difficult for them to catch up. Although this was 
only trialled with a relatively small number of students, these fears proved unfounded. The students made more 
progress as the interventions were little and often, and they reported that they did not find the lessons any more 
difficult. This model is much easier to timetable as staff timetables do not need to change every half term to 
accommodate students’ subjects. 

 
Next steps: 
Trial model 2 with other students and a larger range of interventions to see if the positive impact is more wide 
ranging. 

 
Trial more interventions: Joffe Narrative programme, vocabulary programme, Adventure Tales (therapeutic story 
telling) 
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Tips/issues: 
There is no, one right answer! All students are individual and will need different approaches and different 
interventions to support them. 

Reading (where appropriate): 
Brooks, G (2016) What works for children and young people with literacy difficulties? 
Essex Provision Guidance – Essex Infolink 
Joffe, V.L. (2012). Enhancing language and communication in children with SLCN through narrative and 
vocabulary enrichment: applying and extending the 
literature .South Bank University, London, 2nd March 2012. 
Webster, R., Russell, A. & Blatchford, P. (2016) Maximising the impact of teaching assistants. Guidance for 
School leaders and teachers. Routledge 
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Name:  Georgina Snook Topic:  Differentiation  

Area of research/research question/objectives: 
Supporting an SLC student. 

Research methods: 
Working 1-1 with a Year 10 Speech and Language student. 

Findings/Work in Progress: 
This year I have worked with a student with Speech and Language difficulties. He has difficulties with anxiety, 
poor memory skills and needed support with his understanding to enable him to access the lesson.  I would 
break down instructions, simplify the language I used and encouraged the student to listen carefully to the 
teacher’s instructions. He also needed help with his organisation and would easily become anxious regarding his 
work. He would become anxious with his home learning – regarding the teacher’s expectations and being 
organised about completing it on time. 

 
Next steps: 
To increase the independent learning in the lesson so that the student becomes more confident with his own 
ability. To keep the student calm when I notice his anxiety levels rising. To keep a record of the student’s work 
to help with his memory recall, so that he can see what he has completed and when it has been done. 

 
Tips/issues: 
The student needs and benefits from encouragement. To help with his anxiety the student needs help with 
organisation of classwork/home learning/equipment. 

Reading (where appropriate): 
Elklan Speech and Language Support for 11-16s 
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Evaluation 
 

What was the unit of work about? What piece of work 

did you produce? 

Which artists/designers/cultures inspired you and why? How did their 

work link to your ideas? 

Which copies of artists work have you chosen to do? What media 

(materials) did you use? 

Did you experiment with any new techniques or processes? 
 

Describe the changes you made to your work as it progressed. Did you have any problems, questions or difficulties? 
 

How did the artist you researched help you progress with your work? 
 

How did your final piece turn out? Is it what you planned? How did it link in with your ideas in your sketchbook?  
Are you pleased with what you produced? 

 
Did you enjoy the unit of work? 

 
How did the artist you researched help you progress with your work?
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Name:  Mellaz Rabhi Topic:  Differentiation  

Area of research/research question/objectives: 
Differentiation. 

Research methods: 
Reading /TES articles/blogs on web/discussion with colleagues. 

Findings/Work in Progress: 
I have focused on differentiation by task rather than by outcome or support. My aim was to adapt already made 
tasks to either make them accessible to a lower ability or more challenging for the more able students, so that all 
could feel a sense of achievement and increase their confidence. These are examples of how I adapted some of 
the tasks: 

• providing some of the answers in a random order; 
• turning questions into statements and asking true or false; 
• asking easier questions, lower level questions, focusing on the main points  and requiring less detail; 
• allowing access to a dictionary; 
• graded activities to allow for progression and set different pace between different abilities. 

I found that differentiation by task gives more scope for students to get on with the work as they feel they can 
tackle it or be stretched further than others and not finding themselves idle and waiting for others to finish, 
however it is time consuming in terms of planning, which means this needs to be an ongoing task. I have been 
reading on the internet and discussed with colleagues how they differentiate their lesson to gather a range of 
ideas that I can apply when adapting my tasks. 

 
Next steps: 
Continue to develop tasks especially at KS3. 

 
Tips/issues: 
Tips: when creating a new resource, thinking of a way to adapt it straight away by thinking of who your lowest 
ability and highest ability student in the group is. 

 
Planning time. 

Reading (where appropriate): 
Outstanding lesson ahead by Amy Sargent 



12 
 

Example of a differentiated listening task on the holiday topic: 
• the middle and higher ability answer the open ended questions 
• the lower ability tries to find the correct option amongst the answers provided 

 

 
 

Example of a writing task where students need to write a paragraph about themselves using the key 
points given: differentiated in 4 ways to offer more and more support, from simple keywords to the 
start of the sentences, a full example, and one showing which keywords should be substituted. 
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Name:  Penny Elson Topic:  Differentiation  

Area of research/research question/objectives: 
Research on learning difficulties – dyscalculia. 

Research methods: 
Internet research, making and using resources and working in classroom. 

Findings/Work in Progress: 
Dyscalculia is a specific learning difficulty for mathematics, or, more appropriately, arithmetic, characterised by 
impairments in learning basic arithmetic facts, processing numerical magnitude and performing accurate and 
fluent calculations. Because mathematics is very developmental, any insecurity or uncertainty in early topics will 
impact on later topics, hence to need to take intervention back to basics. Sequential memory is very limited and 
working math memory is too short to hold complex chunks of information and instructions. Most cannot 
even keep track when counting 100 pennies. Most cannot count by 3 beyond 12 without manually adding 3 to 
each increment. Because they cannot consistently recall addition, subtraction, multiplication and division facts, 
even simple tasks become complex efforts of manual calculation. Even if the dyscalculic achieves procedural 
success with a tutor, it is very likely that the student will fail the exam because of math memory deficiencies. It is 
possible for dyscalculics to repeat patterns/algorithms successfully; but knowledge of the supporting facts, 
processes and reasoning is not stored in memory for future retrieval. This explains why these students can 
perform well enough with a tutor or teacher or on home learning, but then fail examinations miserably. 

 
I have found that repetition of basic maths skills is aiding storage and retention of basic maths with a student, 
however, as the research information suggests, this is not always applied into exams whereas when working 
together the student is able to achieve. It is clear to see that whilst achieving these basic skills, there is not 
always comprehension as to what these are in aid of and is almost learnt mechanically. 

 
I will continue working as I have been, taking one topic at a time, repeating this before moving on, and then in 
time to go back to check that methods of learning have been secured, or to go over methods again repeatedly if 
have been lost. 

 
Next steps: 
To move onto slightly more complex maths to see if repetition and other resources can secure further learning, 
even to see if understanding can come into play. 

 
Tips/issues: 
This learning difficulty is still ongoing in its investigations by research teams and not entirely understood how to 
successfully overcome it or if it can be overcome at all. 

Reading (where appropriate): 
http://www.bdadyslexia.org.uk/dyslexic/dyscalculia 

 
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/dyscalculia/understanding- 
dyscalculia 

http://www.bdadyslexia.org.uk/dyslexic/dyscalculia
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/dyscalculia/understanding-dyscalculia
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/dyscalculia/understanding-dyscalculia
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Understanding Dyscalculia and Numeracy Difficulties: A Guide for Parents, Teachers and Other Professionals 
(Book by Patricia Babtie) 
Originally published: July 21, 2015 
Author: Patricia Babtie 

https://www.google.co.uk/search?biw=1724&amp;bih=861&amp;q=Understanding%2BDyscalculia%2Band%2BNumeracy%2BDifficulties&amp;stick=H4sIAAAAAAAAAONgecTozS3w8sc9YSmnSWtOXmO04eIKzsgvd80rySypFNLjYoOyVLgEpXj10_UNDZPMCy0sjQsKNRik-LlQhXgAQuA_0lAAAAA&amp;sa=X&amp;ved=0ahUKEwi7h9OtnevNAhVsBMAKHYynBDoQ6RMIfjAL
https://www.google.co.uk/search?biw=1724&amp;bih=861&amp;q=Understanding%2BDyscalculia%2Band%2BNumeracy%2BDifficulties&amp;stick=H4sIAAAAAAAAAONgecTozS3w8sc9YSmnSWtOXmO04eIKzsgvd80rySypFNLjYoOyVLgEpXj10_UNDZPMCy0sjQsKNRik-LlQhXgAQuA_0lAAAAA&amp;sa=X&amp;ved=0ahUKEwi7h9OtnevNAhVsBMAKHYynBDoQ6RMIfjAL
https://www.google.co.uk/search?biw=1724&amp;bih=861&amp;q=Understanding%2BDyscalculia%2Band%2BNumeracy%2BDifficulties&amp;stick=H4sIAAAAAAAAAONgecTozS3w8sc9YSmnSWtOXmO04eIKzsgvd80rySypFNLjYoOyVLgEpXj10_UNDZPMCy0sjQsKNRik-LlQhXgAQuA_0lAAAAA&amp;sa=X&amp;ved=0ahUKEwi7h9OtnevNAhVsBMAKHYynBDoQ6RMIfjAL
https://www.google.co.uk/search?biw=1724&amp;bih=861&amp;q=Understanding%2BDyscalculia%2Band%2BNumeracy%2BDifficulties&amp;stick=H4sIAAAAAAAAAONgecTozS3w8sc9YSmnSWtOXmO04eIKzsgvd80rySypFNLjYoOyVLgEpXj10_UNDZPMCy0sjQsKNRik-LlQhXgAQuA_0lAAAAA&amp;sa=X&amp;ved=0ahUKEwi7h9OtnevNAhVsBMAKHYynBDoQ6RMIfjAL
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Dyscalculia 
 

Dyscalculia is a specific learning difficulty for mathematics, or, more appropriately, arithmetic, 
characterised by impairments in learning basic arithmetic facts, processing numerical 
magnitude and performing accurate and fluent calculations. 

 
Typical symptoms of dyscalculia/mathematical learning difficulties 

 
• Difficulty counting backwards. 
• Poor sense of number and estimation. 
• Difficulty in remembering 'basic' facts, despite many hours of practice. 
• Has no strategies to compensate for lack of recall, other than to use counting. 
• Difficulty in understanding place value and the role of zero. 
• Has no sense of whether any answers that are obtained are right or nearly right. 
• Tends to be slower to perform calculations. (Therefore give less examples, rather than 

more time). 
• Forgets mathematical procedures, especially as they become more complex, for 

example 'long' division. 
• Addition is often the default operation. The other operations are usually very poorly 

executed (or avoided altogether). 
• Avoids tasks that are perceived as difficult and likely to result in a wrong answer. 
• Weak mental arithmetic skills. 
• High levels of mathematics anxiety. 

 
Because mathematics is very developmental, any insecurity or uncertainty in early topics will 
impact on later topics, hence to need to take intervention back to basics. 
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UNDERSTANDING DYSCALCULIA: 
 
Sequential memory is very limited and working math memory is too short to hold complex 
chunks of information and instructions. Most cannot even keep track when counting 100 
pennies. Most cannot count by 3 beyond 12 without manually adding 3 to each increment. 
Because they cannot consistently recall addition, subtraction, multiplication and division facts, 
even simple tasks become complex efforts of manual calculation. 
 
Even if the dyscalculic achieves procedural success with a tutor, it is very likely that the student 
will fail the exam because of math memory deficiencies. It is possible for dyscalculics to repeat 
patterns/algorithms successfully; 
but knowledge of the supporting facts, processes and reasoning is not stored in memory for 
future retrieval. This explains why these students can perform well enough with a tutor or 
teacher or on homework, but then fail examinations miserably. 
 
Types of dyscalculia 
 
As a result of this analysis, undertaken by the Dyscalculia Centre, the proposition has been put 
forward that there are, in fact, five different types of dyscalculia. These are described below. 
 
Type1 
 
Dyscalculics report significant worries about their maths and are very poor at completing basic 
maths tasks which 90 per cent of people of the same age could do. 
 
In effect, because of their dyscalculia and because they have either received no support or the 
wrong type of support to help them overcome their difficulties, they have failed to learn any 
strategies to help them do maths even at a basic level. 
 
As a result of this combination of difficulty and lack of support, their self- doubt appears to make 
their difficulties even greater. A feeling that "I can't do maths" takes over and actively prevents 
remedial work. 
 
Type 1 dyscalculics may grasp the four basic functions of maths but generally find that more 
advanced concepts such as fractions are completely meaningless to them.  As such individuals 
tend to feel themselves to be living in an alien world that makes no sense, anxiety and concern 
tends to grow. Everyone around them seems to "get" maths, but they don't, no matter how often 
it is taught to them through conventional means.  
 
Type2 
 
Dyscalculics also experience a deep concern about their maths but have found strategies for 
understanding and coping with basic mathematics. These people may not be able to pass 
GCSE maths at grade C but they have enough mathematical knowledge to get by on a daily 
basis. They can generally operate a calculator and appreciate how the basic functions of maths 
work.  However, when asked to undertake mathematical calculations, they can often find 
themselves taking two or three times as long as non-dyscalculic people of the same age and 
intellectual ability and this becomes a constant reminder to them of their "difference" in relation 
to maths. 
Thus, like Type 1 dyscalculics, they retain a deep embarrassment and worry about their  
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condition. However, unlike Type 1 dyscalculics, the Type 2 individual will often believe his/her 
disability is much greater than it is, because the individual is extremely aware of how slows 
he/she is at basic maths. 

 
Type3 
 
Students have a profound difficulty in comprehending and dealing with the concept of time. This 
may be combined with the conditions revealed in Type 1 or 2 individuals, but it is the problem 
with time that distinguishes them.  This temporal difficulty is not just a problem in coping with the 
24 hour clock, which many dyscalculics express, but relates to something far deeper.  
 
For the Type 3 dyscalculic, the notion of time simply doesn't make sense. They cannot imagine 
or estimate what "five minutes" means any more than they can grasp how long a millennium is. 
 
Individuals with Type 3 dyscalculia invariably also have a short-term/ long- term memory 
problem, as well as sequencing difficulties. Typically, they will find it hard to describe a series of 
actions (for example, for the running of a bath) as a sequence, and will either put actions in the 
wrong order or will omit some fundamental issues from the sequence completely. Correcting the 
Type 3 individual and then asking him/ her to run the sequence again rarely results in any 
improvement. 
Type 3 is much rarer than other types of dyscalculia but for those who suffer from it, day to day 
problems can be huge. 
 
Type4 
 
Dyscalculics turn out not to be dyscalculic in the strictest sense, but are in fact people who 
display many of the symptoms of dyscalculia because they have short-term and long-term 
memory problems, combined with a home life in which the value of maths has not been 
appreciated and has not resulted in a desire to learn maths. 
Typically, these individuals may not have been recognised as having a memory problem at 
school, and may well have been told at home that maths was not important. A parent may have 
said something along the lines of "I could never do maths at school and it never harmed me." 
While such statements may well have been made with the best intent, they 
can, in many cases, undermine any subsequent attempt to help the young person overcome 
their difficulties with maths. 
Type 4 students are recognised by their inability to remember sequences of numbers, such as 
their telephone number, because of their difficulty in finding a way to move sequences of 
numbers from the short-term to the long-term memory. Thus, numbers and sequences get lost, 
and any calculation involving two sets of numbers in which one conclusion has to be 
remembered while the second is calculated, is liable to be highly problematic. 
 
Type5 
 
We Type 5 dyscalculics are people who do not see numbers as in any way related to the real 
world. In a sense, most of us have this. After all, what is "six"? (We know what six sheep are, 
but what is "six"?) Most of us, however, set this aside and work happily with this strange 
concept. Some people can't or don't do this, though, and continue to be puzzled by numbers 
and their meaning. 
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People with this condition can get by in maths, if they have special tuition, but always find 
fractions difficult, because they can't grasp the concept of "half' or "quarter." Thus they might  
 
learn how to add fractions, but the whole operation remains mechanical, and has no relevance 
to the world they live in. Such individuals, if asked to add ¼ + ¼ +¼ + ¼, might well write"4/4"as 
the answer. Some might then have learned the rules for handling maths to such a degree that 
they then reduce this answer to "1", but it is a mechanical process, rather than one that starts 
from imagining a piece of paper cut into quarters, and then immediately seeing what it means to 
put the four pieces back together. In short, the addition of the four quarters does not have the 
same meaning as it does for most people
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Name:  Sheila West Topic:  Differentiation  

Area of research/research question/objectives: 
How can the school improve differentiation? 

Research methods: 
Staff survey. 40 responses: 3 incomplete, 7 LSAs, 19 classroom teachers, 6 middle leaders (not HOD), 4 HOD or 
HOF, 1 SLT 
Student interviews. 
Findings/Work in Progress: 
STAFF VIEWS on differentiation 

• All respondents agreed on the importance of differentiation in school. 25 respondents indicated it should 
be a whole-school policy compared to 12 who said it already is a whole school policy. Much fewer 
identified the role of the department in differentiation policy (7 saying it should be departmental policy 
and 13 saying it already is). 

• However, not all educators believe that more differentiation in their lessons would lead to better 
progress for students with 12 respondents unsure whether it would make a difference, 1 respondent 
stating it would not make a difference and 23 stating it would make a difference. 

• According to staff, there is little evidence to suggest that differentiation does not take place as almost 
three quarters of respondents have never been criticised for lack of differentiation. All middle leaders 
and HODs who responded also all claim to have seen evidence of differentiation in their team. 

• Conversely, over quarter of all the respondents have also never been commended for differentiation, 
suggesting that perhaps it is not a whole-school priority. 

• The vast majority cite 'lack of time' to be a major reason for not differentiating more (34 respondents - 
out of these respondents, 10 cite it as the only reason), with lack of ideas and availability of resources 
also cited frequently (11 and 10 respectively) 

• Preferred CPD opportunities are 1) time in department to discuss best practice 2) student-led CPD 
(especially popular amongst classroom teachers) and 3) time to observe other colleagues (in and out of 
the department) 

• Most frequent differentiation methods vary hugely, but almost all methods mentioned take into account 
student readiness (rather than learner profile or student interest) and differentiate the process (rather 
than the content or product). The instruction method that seems to take into account all 3 aspects of 
student profile is giving the students the choice of task. 

STUDENT VIEWS (8 students were interviewed, HA and LA were interviewed, and across the year groups) 
• All students (when alone) said that the correct level of challenge made a lesson more enjoyable. Too 

easy or too hard resulted in a ‘boring’ lesson. However, in a group, they said they preferred easy lessons. 
This ‘saving face’ needs to recognised and as it will affect students’ acceptance of differentiation. 

• According to students, they sometimes get different work from each other, but this doesn’t happen on a 
regular basis 

• All high ability students said they regularly leave lessons having found everything ‘really easy’ 
• Students’ preferred methods differ seemingly according to learner profile rather than their ability. 
• Two LA students explained he liked group work because it gave him the opportunity to get help from lots 

of different people 
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• Several students mentioned that teachers sometimes focus efforts of loud/naughty students and that all 
students would benefit from individual attention from the teacher 

• During this ‘individual time’, they would like teachers to do examples with them, and point out mistakes 
and explain them 

• Two students said they would like extension tasks to be more challenging, rather than just ‘extra work’ 

Next steps: 
• If differentiation methods are to expand and improve, clear direction is needed. This includes a 

recognition of wide differentiation methods that can be used. 
• Teachers and LSAs need directed time to learn about and share effective differentiation methods, and 

then more directed time to plan them into their lessons 
• There should be a continued effort on all levels to make differentiation a key priority of the school 

 
Tips/issues: 

• Lack of time! 
• Differentiation isn’t always spotted as it can take so many forms. 

Reading (where appropriate): 
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Name:  Adam Morris Topic:  Differentiation  

Area of research/research question/objectives: 
Reducing Barriers to Learning for Dyslexic Students 

Research methods: 
Questionnaire/Interview/Observations 

Findings/Work in Progress: 
I carried out a small scale research project looking into reducing the barriers to learning for dyslexic students in 
my classes. I used my data to determine the students in my classes that this was appropriate to and offered them 
all the chance to participate in the project. However, many of them said that they didn’t want to take part. 

 
This left me with just a couple of students willing to participate. From these two students though, the results 
were pleasing with very clear and thorough responses. I carried out research prior to carrying out the 
investigation where I looked to identify techniques and methods which could help to reduce the barriers to 
learning for dyslexic students. From the initial research, I identified some techniques that could help the 
students. These included: increasing font size, font type, background colour to PowerPoints, handout size, 
location in the room (seating), keywords lists, visual learning (pictures), wearing glasses/overlays and 
differentiated worksheets. 

 
From this initial research I comprised a standard questionnaire for the students to fill in and it was from this that 
I tailored there learning needs based on the responses given. From this point I looked to incorporate the 
student’s preferences into lessons for the following six weeks of lessons. 

 
When this time came to an end, another interview/ questionnaire was comprised for each student where they 
could rate whether the different techniques benefited their learning in the classroom. As previously mentioned, 
the feedback was very good. The responses were mixed in terms of what the students felt benefited them and 
what didn’t benefit them. It was then from this that I could build on and help their learning further in lessons. 

 
I concluded that, the action research turned out to be advantageous to the students as well as myself. In terms 
of the students, it was obvious that barriers to learning had been lifted in some circumstances to make class life 
easier for them. This heavily relied on there being a relationship between teacher and student as it allowed for 
specific help. From a personal point, it has helped me to further my teaching methods and techniques so more 
students are supported to the highest of levels. 

 
Next steps: 
Identify students in my classes with dyslexia next year and look to build a relationship with them come 
September so I know the best techniques and methods to utilise. This will hopefully lead to some more 
accessible learning for dyslexic students. 

 
Tips/issues: 
Get to know the students and then they feel more comfortable when discussing any issues or areas they feel can 
help them in lessons. 
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Although some techniques aren’t very taxing on time, there are other techniques which take a lot longer to 
incorporate into practice. 

Reading (where appropriate): 
British Dyslexia Association (2016) What are Specific Learning Difficulties? Available at: 
http://www.bdadyslexia.org.uk/educator/what-are-specific-learning-difficulties#Dyslexia (Accessed: 20/4/16) 

 
Dyslexia Action (2015) Top Tips for making a classroom 'dyslexia-friendly' for children and young people. 
Available at: http://www.dyslexiaaction.org.uk/page/top-tips-making-classroom-dyslexia-friendly-children-and- 
young-people (Accessed: 1/6/16) 

http://www.bdadyslexia.org.uk/educator/what-are-specific-learning-difficulties#Dyslexia
http://www.dyslexiaaction.org.uk/page/top-tips-making-classroom-dyslexia-friendly-children-and-
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Name:  Charlotte Leggett  Topic:  Differentiation  

Area of research/research question/objectives: 
Dyslexia : Tips and strategies for parents/carers and teachers of KS2 and KS3. 

Research methods: 
Course at Dyslexia Action, internet and reading. 

Findings/Work in Progress: 
• How to create enthusiastic readers 
• How can Dyslexia Action help 
• Tips for working with students with dyslexia 
• Multi-sensory input 
• Tips for revision 

Next steps: 
• Implementing strategies learnt 
• 1:1 or small group reading 

Tips/issues: 

Reading (where appropriate): 
• Notes from course attended 
• Supporting students with dyslexia (nasen report) 
• Dyslexia action help sheets 
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What is dyslexia?  
 

 

Dyslexia is a learning difference, not a difficulty Specific 
difficulties include: 

Memory Sequencing 
Speed of information processing 
Phonological skills 
Visual processing 

Dyslexia affects the ability to learn to read and spell, sometimes maths is 
affected too. 
It comes from a difficulty in dealing with the sounds of words which makes 
it hard to learn to read words using phonics 
People with dyslexia, find it hard to remember lists of things, remember a 
name or fact quickly however they may have strengths in reasoning, 
visual or creative fields. Dyslexia is not related to intelligence and is not 
the same for everyone it can be mild or severe. 
“I see things from a different perspective” 
“I know what to say, but I can never find the right words” 
“It’s like my computer crashing with too much information” 
“Sometimes when I am being told what to do, the words I hear get 
all jumbled up in my mind and I just take in what is being said to me” 
However, dyslexia does not need to restrict success… 
…some famous people with dyslexia are, Darcy Bussell, Sir Richard 
Branson, Zoe Wanamaker, Benjamin Zephaniah, Eddie Izzard, Theo 
Paphitis and Kelly Hoppen 
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Identifying Dyslexia 
 
It is very helpful to have a screening test for children aged between 
four and seven to identify strengths and weakness and pick up on risk 
factors for dyslexia 

It is a good idea, if there is dyslexia in the family, or concerns about 
progress from age six to seven, a full assessment can be made. 

Guide to Support 
1. Write down a list of your concerns and reasons why you think your 

child may have dyslexia 

2. Speak to the teacher and or year head, it may be 
recommended that your child should be assessed 

3. Make an appointment with the SENCO and or Dyslexia Action and 
discuss options available or an assessment from a local authority 
psychologist 

4. Discuss the report with the teacher/SENCO and set in place an 
action plan 

5. Dyslexia Action has produced a guide which highlights legal 
requirements that schools and colleges have a duty to follow in 
England. Useful resources are in Guide for Parents and Carers 

 
 
 
 
 
 
 
 
Ten things that every dyslexic child would like you to 
know… 
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1. I am not stupid or lazy, I need time to get things done 
2. I may be dyslexic, but I can shine in lots of ways 
3. I may take a long time to get it, but when I get it, it sticks 
4. I find it really useful when you break it down into smaller 

steps 
5. Sometimes I need to work in a different way to others in  

my class 
6. Be patient with me, I try my best but get frustrated sometimes 
7. Dyslexia does not only affect my literacy skills 
8. Visual reminders are really helpful 
9. Noise can be distracting, so I like to work in a quiet room 
10. Dyslexia is just part of my character, it does not define who I 

am 
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“If  a child cannot learn the 
way we teach, we must 
teach him the way he can
 learn” 
 
 
“Don’t think outside the 
box, think like there is 
 no box” 
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I attended a course on the 15th  of April 2016 called: 

‘Tips and Strategies for parents and teachers of KS2 and KS3 
students’ 
 
This was held at Dyslexia Action Chelmsford presented by 
Cassandra Rollett-May 

 
 
So how can Dyslexia Action help? 
Dyslexia Action is a National charity with over 40 years of experience in 
providing services and support for children, young people and adults 
with numerously, literacy difficulties, dyslexia and other specific learning 
difficulties. 

They can offer assessments ranging from short screenings or full 
diagnostic assessments, expert specialist tuition, one to one or in small 
groups, in school, online or in learning centres 

They run skills courses inset training CPD short online courses post 
graduate certificate and diploma programmes support for parents/carers, 
consultancy for SENCO’S and school leaders 
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How to create enthusiastic readers 
 
If you struggle with words, reading may not be fun and children can 
become unwilling to try and easily disheartened 
 
When reading with your child, try to create a relaxed and comfortable 
environment 

Don’t make reading something your child has to do, make it part of 
their daily routine 

How can you make it fun? 

Use roleplay and take it in turns to read a section and be different 
characters 

Use different voices 

Read to your child…reading starts with listening which will improve 
listening skills, vocabulary and help the child to understand how stories 
are ‘made up’ 

Shared reading 

Discuss content…ask the child to describe what is happening. Get them to 

retell the story. 

Running your finger along the line you are reading, will help the child to 
see what you are reading. 

Get the child to join in reading selected words 

Give the child time to work out words, reread books going over the story to 
build confidence, fluency and understanding; good, if the child has poor 
short term memory. 

It is good to move onto silent reading, but make sure that the child is not 
guessing by asking what the story is about, or getting them to write a 
simple book report. 

Choose what they read carefully, think about what they are interested 
in and find books on that subject. 
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Try not to use babyish books for older readers, they need to be engaged 
and have their efforts rewarded. 

Go through the book first and identify and discuss new words and talk 
about them. 

Try to find books that contain short sentences and paragraphs as they 
help keep a good pace and a feeling of progress. 

 
Books that contain captions, call outs, or boxed texts help to break up the 
main texts into manageable chunks 

Above all try to stay positive and not let reading become a battle; 
always try to be encouraging and supportive. 
 
Pre-teach new words and terms that will be used in a lesson 
before it is introduced to the rest of the class; also useful for 
using new equipment or rules of a new PE game 
At the start of the lesson explain: 
 
The outcome  
The activities  
Skills needed 

Potential barriers and strategies for overcoming them 
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Remember the 3 R’s for Learning 

Registering, Retaining, Recalling 
 
Make up mnemonics (pictures for remembering spellings) 

 
 
 
 

 
Learning Tools 
 
Units of sound: an online literacy learning programme, which is 
skills based not age based. Students can discover the building 
blocks of literacy 
They have a vast range of products to support children and 
young people with dyslexia 
 

Car Factory app: build a car as you spell a word 
 
 
 

Brain Gym: to give a short mental break 
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Hook Up: sitting crossed left ankle over right, extend arms in 
front, crossing left wrist over right, then interlace fingers and draw 
hands up to the chest them can close eyes, breathe deeply for up 
to a minute then relax 
 

Thinking Cap: using thumbs and index fingers, pull the ears 
gently back and unroll them, beginning at the top of the ear, gently 
massage down and around the curve ending at the bottom lobe 
 
 
 
 
 
 
 

• Use multi-sensory input 

• Engage more senses: vision, discussion 

• Demonstrate-show others what you have learned 

• Make learning visual: charts, diagrams, posters, labels, 
videos and DVDs 

• Auditory: talking, listening, questioning, audio tapes, DVDs, 
read notes aloud, record notes and playback, discuss with 
others, present info to friends/parents 

• Tactile: create pictures, diagrams, sticky notes, mind-
maps 
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Tips for revision 
• Use different colours in note taking, highlighters for key 

points, draw flow charts, diagrams and mind maps, watch 
DVDs internet clips and bullet points on revision cards 

• Try kinaesthetic revision methods. Copy key information, 
move about whole reading notes, chant information bounce on 
a trampoline or jump on a path, bounce a ball or doodle while 
you listen to a recording of your notes 

• Present material in small logical chunks and check with 
student their understanding before moving on 

• Give the ‘big picture’ at the start, then step by step 
instructions 

• Use signalling language, firstly, secondly and finally Use 
pastel coloured paper 

• Use double lined spacing and a line between paragraphs, 
making it easier to read. Use minimum font size 12-14 in 
Arial, Verdana or Tohama. Build a support structure, slowly 
dismantle it, you can rebuild it if need 

• Use overlays include computer overlays, tinted glasses, sit at 
the front of the room, use writing frames and sentence 
starters, white boards, coloured pens, use handouts for a 
visual checklist, write texts in capitals, do not use italics 

 

CELEBRATE SUCCESS
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Name:  Cherryl Langley Topic:  Differentiation/School Leadership  

Area of research/research question/objectives: 
Catch up literacy/suitability in mainstream secondary school.   
One-to-one literacy intervention. 
Research methods: 
Attended two day course.  www.catchup.org.uk - discussion with learning support as to suitable candidates. 

Findings/Work in Progress: 
• Students enjoy one-to-one 
• Long assessment process 90 minutes 
• Needs time to prepare reading text 
• 15 minutes not long enough to get maximum benefit for individual child (too rushed) 
• Allow 30 minutes to discuss and build rapport with student 

Next steps: 
I had to stop working with individual student due to staff absences and having to take extra responsibilities. 

 
Tips/issues: 
Allow more than 15 minutes for each session. Be prepared to have paperwork recorded and each session 
planned in advance. 

Reading (where appropriate): 
Catch up literacy manual for reference. 

http://www.catchup.org.uk/


35 
 

 
 
 

Name:  Heather Lewsey Topic:  Differentiation  

Area of research/research question/objectives: 
Provision for visually impaired (VI) students. 

Research methods: 
• VI course attended in academic year2014/15. 
• Talking to VI student to see what works best for him. 
• Talking to Cat Petley about differentiation methods that she has used in a previous school for a VI student. 
• Talking to a specialist teacher. 
• Using technology to become familiar and choose the best methods of differentiation. 

Findings/Work in Progress: 
I have enlarged all mock exam papers, and some revision resources for a Year 11 student. The particular student 
that these resources were prepared for told me that although his specialist teacher had said that he should be 
using font 48 to be reading comfortably (or font 24 at the least), he prefers font 18 as it means that he can be 
given A4 paper instead of A3. He finds A3 more difficult to use because it means he has a bigger area to look at. 
He also preferred a clear font such as ‘Ariel’. He was sometimes given ‘Times New Roman’ in lessons and found 
this difficult to read, especially if it was a photocopy that had not printed as clearly as the original. His actual 
GCSE exam papers were ordered in both font sizes 18 and 24, and he chose to use the font size 18 in all cases. 

 
The majority of the exam papers for enlarging were emailed to me by the subject teachers. I did type one paper 
manually as it was in a format that I could not convert into Word and some papers were saved as PDF files and 
did not convert easily into Word, but files that were already Word documents enlarged easily and I just had to 
ensure that the layout was appropriate. Maths symbols did not always look as they should when that had been 
transferred to a new format, but I have practised inserting equations on Word and that works really well. RNIB 
Book share (previously Load2Learn) is a really good website that has downloadable resources for VI students. I 
downloaded the books “Of Mice and Men” and “An Inspector Calls” so that the student could access these on his 
iPad for English lessons. He was given use of an iPad at school so that he could see the teacher’s Power points 
and resources and had control of making these bigger. When he used a desktop computer at school he used the 
magnifier facility to control the size of the work on the screen. 

 
Next steps: 
Ideally, resources will be prepared in advance of lessons for VI students so that they can achieve their very best 
with resources that have been specifically adapted for their needs. I will help with differentiation for a current 
Year 8 student whose eyesight is deteriorating. He currently needs at least font 48 and diagrams adapted to just 
an outline and no detail. He will eventually need tactile resources. 

 
Tips/issues: 
Some previous exam papers are available ready enlarged on the exam boards’ websites. RNIB Book share 
website is an excellent website for downloading books and some other resources. 

Reading (where appropriate): 
RNIB Bookshare (previously Load2Learn) 
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Name:  Helen Abbott Topic:  Differentiation  

Area of research/research question/objectives: 
Sensory issues in the classroom 

Research methods: 
Autism Awareness Course, Reading 

Findings/Work in Progress: 
Many students with a diagnosis of Autism experience sensory issues and find the classroom setting an 
overstimulating environment, for example the classroom displays can be distracting. This can lead to a lack of 
focus and attention. Even sounds such as pencil on paper can be an issue for some students. 

 
Next steps: 
Ensure that teaching staff are aware of the students for whom this could be an issue and make reasonable 
adjustments for these students. Arrange for these students to have a non-stimulating environment some of the 
time to enable them to access and complete the work. 

 
Tips/issues: 
The adjustments necessary can be small, for example facing a white wall to complete tasks. Allow time-out if 
necessary for a short session. 

Reading (where appropriate): 
Managing Anxiety in people with Autism  -  Anne M Chalfont 
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Name:  Rustina Jenkins Topic:  Differentiation  

Area of research/research question/objectives: 
How effective are Learning Support Assistants in supporting the progression and development of students in a 
variety of drama lessons? 

Research methods: 
Observation, questionnaires, interviews and SEND booklet. 

Findings/Work in Progress: 
After observations were carried out by the teacher and various interviews and questionnaires completed by LSAs 
the objective was to look at how support staff were deployed in creative subjects. After creating a SEND supportive 
booklet to support LSA, resulted in a positive outcome. 

 
Having clear, concise instructions and information, the result increased the affectivity of support within lessons as 
well heightening the understanding and learning for both students and support staff. 

 
Furthermore, activities that required independent learning and collaboration from the students, e.g. creating ideas 
and rehearsing skills, led to opportunities for students to develop their ability to synthesize their knowledge, this 
was then recorded by the LSA within the booklet. 

 
Next steps: 
From this research, I will incorporate these different strategies of deploying support staff into my lesson in the 
hopes of maintaining effective support within drama lessons. Having provided LSAs which the tools that are 
required from the subject, my hope is that there will be lack withdrawal of support from drama lessons as, as a 
department we will be able to accurately show that Learning Support Assistants are effective in supporting 
students in drama lessons. 

 
Tips/issues: 
The research carried out is limited to a small-scale study with only 3 classes, and it is recognised that effective 
support with these classes may not be suitable for others, or due to a lack of training or experience regarding LSAs, 
the results may differ accordingly. 

Reading (where appropriate): 
Please see reference list attached. 
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Example of evidence of LSA feedback 
sheet, as part of a year 7 lesson 

 

 
 

SEND booklet 

Example of questionnaire 
completed by an LSA 
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Name:  Katherine Farrow, Highly Specialist Speech and  
Language Therapist 

Topic:  Differentiation  

Area of research/research question/objectives: 
Supporting the development of a computerised intervention to develop collaborative skills for young children 
with Pragmatic Language Difficulties. 

Research methods: 
Two SLC students to be selected to take part in the appraisal of the prototype of the computer game, and then 
support the continued research by assisting on the advisory panel in the development of the game and writing 
letters of support in the application for funding the study. 

Findings/Work in Progress: 
Earlier in the year, Suzanne Murphy (PhD student and designer of the computer game) visited the SLC to 
demonstrate the game and explain to the students how it may help the development of collaboration skills in 
younger children who struggle to work in pairs or as part of a team due to their pragmatic language disorder. The 
SLC students were then given the opportunity to give feedback and make suggestions as to how the game could 
be improved, e.g. graphics, scoring, rewards, etc. 
Following feedback, the students and speech and language therapist were asked to write letters of support. A 
grant was applied for which would ensure further development of the game and allow the computer programme 
to be made available to primary schools, enabling the project and research to continue. The two SLC students 
and I were asked to join the advisory panel, so that in the event of a grant being awarded, our students would 
have some influence in the development of the game. Their own experiences of living with language disorder are 
pertinent to this project and key in developing greater awareness. 

 
In the spring, I received an email from Ms Murphy that the application for funding had been declined. 

 
Next steps: 
Funding is still being sought through a different funding stream. I will be advised whether this is successful later 
this year or early next year. 

 
Tips/issues: 
The students appeared to enjoy being involved in the project and sharing their own experiences of living with a 
language disorder and peoples’ perception of their strengths and needs. 

Reading (where appropriate): 
Children with Pragmatic Language Disorder (Bishop & Norbury) The Communication Trust 
www.communicationtust.org.uk 
Original draft of project – aims and project design. 

http://www.communicationtust.org.uk/
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Name:  Keith Ferguson Topic: Differentiation/Independent Learning/Teaching 
and Learning  

Area of research/research question/objectives: 
Effectiveness of using the software One Note to develop differentiation, independent learning and personalised 
learning. 

Research methods: 
Questionnaire sent to students in Years 10 and 11 but predominantly responses were from Year 10 who had 
been taught by Keith Ferguson or Victoria Homan-Smith. Meetings with Victoria to discuss how One Note is 
going and ways to improve/amend this during our lessons. 

Findings/Work in Progress: 
I wanted to see whether One Note helped students in terms of differentiation, independent learning and 
personalised learning.  This was a complete change in the way in which students would work in ICT this year. 
They have been used to a much more teacher directed style and as a result there were various outcomes. The 
mind-set of students was the biggest factor and what approach they came to the lesson with.  The responses 
were mixed and it seemed to be the more able a student was, the more enjoyment they had of this approach. It 
helped with differentiation as there were activities that were colour coded so that the students knew which ones 
they should attempt. It also promoted student independence as they could complete the tasks they felt 
comfortable with and do this at their own pace.  The enjoyment of these lessons in the main was positive. 
Students felt that they could also push themselves harder too. All of these responses has encouraged Victoria 
and I to continue to do these type of lessons next year. 

 
Next steps: 
We will investigate how it can be improved by staff and students too by talking to the students in lessons and 
also in departmental time. This evidence can then give us the tools to be able to further refine this way of 
learning. 

 
Tips/issues: 
• Not all people completed the questionnaire. 
• Some did not take the questionnaire very seriously. 
• More training for students on the rationale for this type of lesson. 
• Develop and refine the lesson content. 

Reading (where appropriate): 
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Name:  Kelly Carter Topic:  Independent learning/Differentiation/School 

Leadership 
 

Area of research/research question/objectives: 
Year 7 Transition and gaining Independence 

Research methods: 
• Internet research 
• Independence and confidence in children 
• Other school techniques 

Findings/Work in Progress: 
I am currently working with the Year 7 SLC students who have been struggling with the transition between 
primary school and secondary school. One particular student has required more support and encouragement to 
help with the daily struggles. I helped support her with this I have provided a toilet pass so that she is able to go 
to the toilet at a time where there are less students reducing stress, anxiety and accidents. I created a visual 
‘Ready to Learn’ card to that she is able to see what she should have out on her desk at the start of the lesson 
and a report card for teachers/LSAs to sign to say that she has been able to do what was asked and also a reward 
chart with stickers to reward her for her successes and encourage her to continue to try hard in future lessons. 
I have supported with the training of padlock opening so that the students are able to open and close their 
lockers unaided. I provided walks to the toilets to show there is not anything to be scared about (no ghosts) and 
where they are all situated. I encouraged conversations with other student outside of their social group to 
promote new friendships. I provided times table grids so that the students that do not yet know their times 
tables are independent within the classroom. I prompted/modelled the work to the students to enable them to 
achieve the target set by themselves. I have been working through areas such as time, days of the week and 
dates, enabling students to know what day and month we are in (using clock work and seasons to help support). 

 
Next steps: 
• To continue to offer all support to the students using a withdrawal method, encouraging them to slowly do 

each challenge alone with the reassurance that you are still close by. 
• To encourage students to ask for support, no matter how silly the question may sound, and rewarding the 

success of being able to do so. 
• To encourage lunch time groups and clubs to enable them to socialise and communicate more, so they are 

not reliant on their small social circle. 
• To encourage conversations with students they don’t always know to build confidence and hopefully 

friendship. 
• To continue working through times tables, time, days of the week and dates. 

 
Tips/issues: 

Reading (where appropriate): 
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Name:   Kim Cureton Topic:  Differentiation  

Area of research/research question/objectives: 
Effective of tablets/iPads for LSAs in lessons 

Research methods: 
• Visiting other schools that currently have LSAs using tablets/iPads in lessons 
• Internet research 
• Trialling in lessons 
• Training that I have given to LSAs regarding the iPads and feedback given 

Findings/Work in Progress: 
Negative of using an iPad rather than a Windows tablet:- 
• I have found that the iPad is not the best tablet for using in lessons when the school is Windows based. You 

can track your emails when away from the department but cannot open any attachments, which is fairly 
useless for any differentiated items that may have been emailed to you for a particular lesson. 

Positive findings in lessons and in the SLC/SEN department:- 
• Being able to access the internet during lessons is brilliant.  When teachers are using particular key words, it 

is possible for the LSA to google a picture for the student to see. SEN students find seeing something visually 
works better than verbally; they can hold onto pictures better in their memories than words. 

• Photographing student work, writing on the whiteboard, screenshotting work is also beneficial to the 
student. SEN students with memory difficulties will struggle with writing from the whiteboard; they have a 
low ability in reading, writing, comprehension and memory, which makes it hard to copy anything from the 
board to their books. By photographing the board they can copy from the tablet in front of them – the 
words can be made larger, pictures can be added. 

• Rather than carry a small whiteboard and pen with me, I use an app called “Showme” on the iPad. This is 
fabulous for jotting notes on, working out sums, screenshotting worksheets and writing over them. The 
students love to use it because it is cool to use a tablet during a lesson, whereas the little whiteboards are 
for primary students and singles them out as being “special”. I can use different backgrounds e.g. lined 
paper, squares for grids, maps of the works, music staves. 

 

Next steps: 
• For all LSAs within the school to have a Windows tablet allocated to them with relevant apps. 

Tips/issues: 
Not all LSAs will find this easy– there are some technophobes amongst us. 

Reading (where appropriate): 
 

http://s562128340.websitehome.co.uk/wp-content/uploads/2014/10/GOVERNORS-SEN-REPORT-September- 
2015.pdf 

 
http://www.ictinpractice.com/using-ipads-to-support-sen-by-lucy-fisher/ 

  

http://s562128340.websitehome.co.uk/wp-content/uploads/2014/10/GOVERNORS-SEN-REPORT-September-2015.pdf
http://s562128340.websitehome.co.uk/wp-content/uploads/2014/10/GOVERNORS-SEN-REPORT-September-2015.pdf
http://www.ictinpractice.com/using-ipads-to-support-sen-by-lucy-fisher/
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Additional space for copies of resources developed, pictures of students’ work, etc. (where 
appropriate) 

           

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

For using in lessons to email to the 
teacher advising them of the progress of 
the students. 
What was the lesson objective and did 
the students achieve it independently, 
with or without prompting or clues and 
whether modelling was required – self 
scaffolding. Example given at Effective 
Use of LSA in classroom training 

Used in maths to facilitate the 
learning of the Chinese grid 
method without wasting reams of 
paper. 

Used in PER for the students to copy 
and use as a visual aid to the five 
pillars and what they stand for. 

Used in PER for the students to copy 
and use as a visual aid to the five 
pillars and what they stand for. 
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Name:  Lisa Edwards Topic:  Differentiation  

Area of research/research question/objectives: 
Supporting students with learning difficulties in GCSE English. 

Research methods: 
• Previous experience with students with learning support needs in this subject area. 
• Media Server 
• Internet 

Findings/Work in Progress: 
• Audio resources to help with learners’ understanding of key texts in GCSE. 
• Visual aids and resources available to help embed understanding of key GCSE texts. 
• Working in small groups to build confidence of students with speaking and listening tasks. 
• Using kinaesthetic activities to build and embed quotes and PEE structure for exam questions. 
• Using flash cards to help students revise for written exams. 
• Practice key question techniques to build confidence with student for exam conditions. 
• Using visual aids to be time aware when answering exam questions to make full use of extra time available. 
• Structured planning of answering exam questions to be able to gain maximum marks/grade. 

Next steps: 
Cascade down the interventions used with students so that other teachers can utilise and adapt ideas to support 
future students. 

 
Share ‘what went well’ with other support staff and subject teachers 

 
Tips/issues: 
The self-confidence of the student can have a huge impact on the attitude to learning and the overall outcome 
for the student. If that can be improved in the first instance the academic progress will hopefully follow. 

Reading (where appropriate): 
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Name:  Elizabeth Hutchinson Topic:  Teaching and Learning/School 
Leadership/Differentiation  

Area of research/research question/objectives: 
Planned absence lesson plans: 
To find out if planned absence lesson plans are fit for purpose with a particular view to lower ability students in 
non-set subjects. 
Research methods: 
Evidence in form of paper copies and staff email; feedback from cover and teaching staff and LSAs; internet. 

Findings/Work in Progress: 
What I have found: 

• Core subject departments and a few others consistently use standard absence pro forma for planned 
absence – paper copy or electronically; 

• Differentiation rarely set for less able in non-set subjects; 
• Main reason given for lack of differentiation - time constraints; 
• SEN/medical student information occasionally included; 
• Email (and attachments) – are also common means of setting cover; 
• Rarely (for planned absence) – handwritten note left on desk; 
• Extension tasks frequently set to keep lesson going; 
• Attachment of student photos/seating plans very hit and miss. 

When tests are set, some students finish very early and there is little to occupy them for remainder of lesson 
What to consider: 

• How realistic is it to expect differentiation for planned absence? 
• Is it reasonable to conclude that teaching staff would expect differentiation by outcome in a cover lesson 

and not differentiation by task owing to time constraints when preparing cover? 
• Is it more important to include other information on the form such as identifying those students with 

challenging behaviour as they can often prevent all students from working? 

Next steps: 
• Keep ongoing record (cover supervisor/agency feedback) of work set that works well/creates problems; 
• Regarding differentiation by outcome, absence form could be changed - for example to include an 

acceptable minimum requirement of work that needs to be completed. 

Reading (where appropriate): 
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Name:  Louise Trevelyan Topic:  Differentiation/School Leadership 

Area of research/research question/objectives: 
Supporting Year 8 (extraction). 

Research methods: 
Looking at one-to-one plans/test results to enable student needs to be met. Researching resources on the 
internet. 

Findings/Work in Progress: 
Following one-to-one plans can be difficult when not working 1:1 with students, in that the students will 
inevitably have different learning needs from literacy and numeracy, reading for context to social skills. Taking 
this into account planning 1:1 time with each student is important alongside group work. 

 
Planning time is essential to enable the students to have the best learning experience, this time should be used 
to prepare resources, ensure I am following the one plan. 

 
Departmental resources include Springboard 7 Maths and the National Literacy Strategy. Access to whiteboards 
and interactive exercises/games. 

 
I have undertaken a regular spelling/reading group of Year 8 boys (following the literacy strategy for spelling and 
group reading – the boys were selected by the SENCO and attend for half a lesson during every Lesson 3 – this is 
progressing well, especially as it is for a shared specific learning need – obviously progress needs to be measured. 

 
Next steps: 
A way to move forward in supporting year groups (especially Years 7, 8 and 9) would be to liaise with different 
faculties so that the work we do can be used to reinforce what they are doing in class. 

 
A more structured, generic “learning support” plan would be useful with all students in the department 
participating and then progress can be monitored more easily. 

 
Tips/issues: 
One plans are sometimes difficult to follow when working with groups of students so planning time is 
essential. There are so many resources referred to on the plans which can make it difficult to follow and 
do it justice. Being prepared with a structured way to spend the hour with the students is necessary to 
enable them have a good learning experience. One big issue has been when Learning Support staff are 
used in exams so the students miss out. 

Reading (where appropriate): 
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Name:  Sally Woodward Topic:  Differentiation/School Leadership 

Area of research/research question/objectives: 
Differentiation at KS5 

Research methods: 
• Observation 
• Discussion with students 
• Application to essays 

Findings/Work in Progress: 
Students have been encouraged to develop their evaluation points from a descriptive, list like approach to 
elaborating and explaining their points and finally using evidence and application to demonstrate their point. 
Less able students have been encouraged to consider and recognise whether a range of points, in less detail is 
easier for them to use – breadth over depth, or whether to focus on only a couple of well explained points - 
depth over breadth. 

 
This was initially used with the Year 13 psychology students and then resources were adapted to the year 12 
psychology topics.  The principles are used when evaluating theories and research studies across the topics. 

 
Next steps: 
The department will continue to develop resources to encourage this skill. 

 
Tips/issues: 
Students must recognise their own favoured approach - breadth or depth and understand the benefits of not 
including every last detail available to them. 

Reading (where appropriate): 
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Name:  Sharon Ashdown Topic:  Differentiation  

Area of research/research question/objectives: 
Differentiation using visual images and spider diagrams to allow students to work more independently. 

Research methods: 
I will use spider diagrams with SEN students within the classroom. Where possible I will work with students to 
produce spider diagrams, with particular focus on notetaking to enable them to produce the expected classwork 
independently. I will also produce images where possible to facilitate understanding. 

Findings/Work in Progress: 
I have found that students have responded positively to this method. A lot of students that I work with struggle 
to understand too much written language and by producing spider diagrams this keeps words to a minimum. 
Where possible I also produced visual images to illustrate the topic being discussed. 

 
I found that these methods have allowed students to complete the classwork expected more independently as 
they are more accessible for students that struggle to read and understand large amounts of text. When I used 
visual images the students were able to have a better understanding of the subject matter and this seemed to 
lead to better retention of the information. These methods have had the effect of allowing students to work far 
more independently as a spider diagram gives them the information in a more succinct and organised way which 
students prefer. 

 
I have made use of this across the curriculum and with all year groups with equal success. 

 
Next steps: 
I will continue to use these methods as much as possible as students have responded positively and are able to 
achieve the classwork expected with less input from me. 

 
Tips/issues: 
There are occasions where this is not appropriate and I have to use other methods but I have not found these to 
be as effective. 

Reading (where appropriate): 
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Name:  Sue Cosens Topic:  Differentiation  

Area of research/research question/objectives: 
Looking at different strategies for helping the students to access learning in the SLC department 

Research methods: 
To observe the department and to do research on the subject. 

Findings/Work in Progress: 
Speech – saying sounds correctly and in the right places, speaking fluently without hesitating, repeating words or 
sounds, speaking expressively with a clear voice and to use pitch, volume and tone to support meaning. 
Language – using words to build up sentences, sentences to build up conversations, understanding and making 
sense of what people say. 
Communication – how we interact with others, using language to question, clarify, describe etc., non-verbal such 
as good listening, looking at people, knowing how to talk to others and how to change language to suit the 
situation. 
Memory – have trouble retaining information. 

 
A student aged 13 with speech and language difficulties has problems understanding long or complicated 
sentences. Problems with learning new words, problem solving, putting thoughts into words, thinks he 
understands what to do but doesn’t, doesn’t know what language to use with different people leading to 
friendship problems and behaviour difficulties due to frustration and becoming angry when struggling. 

 
Strategies to help student cope in mainstream school could include: 
• Good communication with home so they are aware of how school is helping. 
• Repetition of key words to assist with memory – short term and long term. 
• Make sure all student’s teachers are aware of his problems and they all use similar approaches. 
• Sit student near teacher – LSA to give a plan of what lesson is about and to break the tasks down into smaller 

chunks so they are more manageable for the student. 
• Teachers/LSA to differentiate the work to enable student to access learning using appropriate language and 

resources to aid learning. 
 

Next steps: 
To continue to observe Speech and Language Department and also to spend time with speech therapist so can 
have an insight to how they work.  To do some one-to-one work with students. 

 
Tips/issues: 
To ensure that teachers are aware of the difficulties that these students encounter and to differentiate work to 
enable them to access the learning. 

Reading (where appropriate): 
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Name:  Tina Gardham Topic: School Leadership/Differentiation  

Area of research/research question/objectives: 
Philosophy for Children 

Research methods: 
External speaker came to Notley from Gallions School in London. 

Findings/Work in Progress: 
The idea behind the philosophy, was to create a way of total inclusion whatever the age, whatever the level of 
ability. The overall conception was found to be highly engaging with a sense that this could unlock some students 
from their self-imposed limitations. 

 
Next steps: 
To engage the services of an external tutor to provide the initiatives and momentum in getting it into the 
classroom; I particularly had this aimed at extraction groups or Flex. 

 
Nikki Gardham is a P4C tutor, who teaches students between the ages of 10 to 19; She studied in Cambridge for 
her degree, and is also currently an artist teaching at Dulwich Picture Gallery, leading regular workshops, mainly 
through art. Nikki could provide a programme of events for Notley students to participate in. P4C may not be the 
answer for all, but I do believe it can make a difference to many students. 

 
Tips/issues: 
The course went very well, with staff, able to reason, willing participants etc. I would like to go forward with this, 
but to achieve results, I would need to ask an external tutor to take a session with students, where I can assist 
and then put more sessions into practice. 

Reading (where appropriate): 
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Name:  Valerie Kay Topic:  Differentiation  

Area of research/research question/objectives: 
Supporting a child with ADHD - finding strategies. 

Research methods: 
Internet and case study. 

Findings/Work in Progress: 
You need to set targets to stop them shouting out and interrupting. This can be done by setting tasks to use up 
their energy and to provide clear instructions. 

 
Next steps: 
For my case study child I have worked with this year, I will carry on as above and try to bring in new strategies if I 
think they will work. 

 
Tips/issues: 
Be consistent. 

Reading (where appropriate): 
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