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Introduction 

Research from the Centre for Use of Research and Evidence in Education (CUREE) has indicated that for Continuing 
Professional Development (CPD) to actually make a difference to classroom practice and students’ learning outcomes, it 
ideally needs to feature the following ingredients: 

1. Starting with the end in mind – i.e. set clear learning objectives for what it is meant to achieve 
2. Working collaboratively, with peers 
3. Mentoring and coaching, if appropriate 
4. Engaging with external input – “experts” or their literature 
5. Operating over a minimum of two terms 
6. Practical and classroom-based learning activities 

 
The Action Research Process 
 
Based on these principles, our Action Research programme is designed to support our classroom-based staff in meeting 
their own CPD objectives, which were set as part of this year’s professional review cycle in October.  New starters who 
joined after Christmas, Newly Qualified Teachers (NQTs) and trainee teachers were asked to set objectives separately to 
ensure that they did not miss out. 
 
A wide range of exciting projects were undertaken in 2015-16, including examining KS2-3 transition in English, peer-led 
revision in PER, approaches to home learning in maths, as well as some excellent examples of strategies to support 
differentiation for students with speech and language difficulties, visual impairments and how iPads can be used to 
support differentiation successfully.  It has been my pleasure to read through them over the past couple of months. 
With these successes in mind we have dedicated further disaggregated CPD time to Action Research this year, with 
objectives due to be set as part of the professional review process during the Autumn term. 
 
This volume of Learning Matters Issue 19 incorporates all the research projects which could be categorised as pertaining 
to marking and assessment. 
 
Martin Higgon 
Assistant Headteacher, February 2017    
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Notley High School & 
 Braintree Sixth Form 

Action Research Summary 
 
 
 

Name:  James Reeve Topic:  Marking and Assessment  

Area of research/research question/objectives: 
Assessment/scoring methods within athletics. 

Research methods: 
Online research into what other schools use then student feedback. 

Findings/Work in Progress: 
At the end of last year I found that some students towards the latter part of the Summer term began to lose 
interest in athletics lessons especially after Sports Day/District Athletics had taken place. I therefore set out at 
the start of this year to find a way to help maintain students’ motivation levels within athletics for the duration 
of the term. Additionally, I wanted to find a way of raising the self-esteem of lower achieving students in 
athletics to help inspire them towards achieving better results. 

 
After completing some online research I found that some schools employ a points system within their athletics 
schemes of work based on ‘standards’ from the UK Schools Athletics website. For each event, students attempt 
to achieve a certain time or distance which then correlates to a particular amount of points. For example, to 
achieve a ‘Step 1’ in long jump students must jump 2m to score 10 points. This way, even though students may 
know beforehand that they are unlikely to win the event, they are given more realistic targets and therefore 
strive to accrue as many individual points over the course of the term as possible. To help record the results I 
created a spreadsheet containing formulae to allow the points to be calculated automatically once students’ 
times/distances were entered. Additionally, with one of my classes, I put students into eight countries of mixed 
ability to then compete against one another, thus creating competitive team environment. 

 
Overall the feedback I have received from students so far has been very positive with a real enthusiasm shown 
throughout the term to score as many points as possible. This has also aided my assessment of students within 
athletics as I have been able to use their overall points tally to help inform me on what level they are currently 
working at. 

 
Next steps: 
I plan to look into ways of adapting a points system to be included within other activities covered in PE (e.g. HRF) 
to help increase motivation and competition levels within PE. Additionally, with the introduction of the house 
system, rather than using ‘countries’ as a basis for putting students into teams, students can now accumulate 
points for their houses within PE lessons which could then be added to a Inter-House PE Competition framework. 

Reading (where appropriate): 
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Name:  Alexandra Brewis-Shephard Topic:  Marking and Assessment  

Area of research/research question/objectives: 
Working with the sixth form student council to research Year 12 views on assessment and feedback.  
Students were asked whether they felt that feedback was: 
• Provided sufficiently often; 
• Of sufficient quality to support their progress; 
• Provided sufficiently quickly. 
We also asked for their views on peer evaluation and self-evaluation. 

Research methods: 
Questionnaire to all Year 12 students – we received 95% return rate. 

Findings/Work in Progress: 
See attached slides for findings across all subjects. Results were broken down by individual subjects and shared 
with the teaching staff. The results reflected the good work that staff achieve. There were generally positive 
responses to frequency, quality and speed of the feedback that we are providing. There was a slightly lower 
level of satisfaction with peer and self-evaluation activities – and that in a small minority of subjects these are 
never used. 

 
There were far fewer activities described as being unhelpful – the most commonly mentioned were peer and 
self-assessment. Others seemed largely to link either with situations where students were unclear about the 
actual meaning of targets set or did not understand how they could respond to targets. 

 
We also asked students to list the assessment and feedback activities that they found most helpful – here I have 
included only those which were mentioned more than once. Interesting that peer and self-assessment did come 
up regularly – so it is evident that a number of students do seem to see this as a valuable activity.  Also 
interesting to see evidence of a range of activities that link with our focus on developing new strategies for linear 
courses – supporting students with regular recapping of course content and also with broadening general 
knowledge. 

 
Next steps: 
To consider 

• Lack of student understanding of purpose of peer evaluation and self-evaluation; 
• Staff are looking at what are the most effective ways to organise these activities within lessons (sharing 

good practice); 
• Continue to develop and share strategies to link effective assessment and feedback into linear courses. 

 
Tips/issues: 

Reading (where appropriate): 



5 
 

 
           



6 
 

 

 Highest rated assessment/feedback 
activities 

 
 

Please give 2 specific examples of assessment and feedback activities 
that  you have found particularly helpful. 

No . of 
responses 

End of unit tests 18 
Doing past papers and going over our answers 16 
Clear  written targets in feedback 11 
Marked end of chapter assessments - feedback on current grade and  how to  
improve 

9 

Peer/self assessment helps me find what I need to look up and revise more on 9 
Rewriting of pieces of work to correct  them 5 
Revisiting questions and tests to perfect them 3 
Self evaluation following an assessment 3 
Quiz at start of lesson to revisit what was previously taught 3 
General knowledge tests 3 
Marking against assessment criteria 3 
Class writing of essays – Reading out sections  2 
Feedback on essays 2 
Peer Assessment  2 
Individual verbal feedback 2 

 
 
 
 Lowest rated assessment/feedback 

activities 
 
 
 

Please give an example of assessment and feedback that you have 
not found particularly  helpful 

Frequency of 
comment 

Peer Assessment/Marking 7 
Self Assessment 6 
Written targets that need verbal explanation 3 
Targets that are not clear or explained 3 
Writing targets ourselves from mark schemes 2 
Lack of tests and assessments 2 
Peer assessment without the marking criteria 2 
Oral feedback 2 
It would help if I was told exactly how to improve 2 
Late giving back of work - makes the feedback less important 2 

 



7 
 

 



8 
 

 
Name:  Colin Riches Topic: Marking and Assessment  

Area of research/research question/objectives: 
How does using purple pens of progress promote progress? 
Many teachers complain about marking, it often feels as though we do lots of work to often be ignored by 
students. Turning this on its head and making marking more interactive should therefore improve the impact of 
the work we are doing. We come into teaching wanting to make a difference, does our way of working help us to 
achieve this goal or does it stand in the way? 

Research methods: 
I looked at the amount of interaction I got from students as the year progressed by using purple pens. I 
developed strategies for allowing peer marking to foster better learning outcomes as the year went on. 

Findings/Work in Progress: 
Students when given time in class are capable of responding to comments made in their books. 
The involvement of parents/carers significantly boosted student engagement with their feed forward work. 
When coupled with the use of students’ planners to traffic light how students felt about what they were doing it 
felt like the environment within the classroom was way more productive. 
The work done involved giving students access to a box of student pens which they were to use to complete 
bespoke tasks that I had set them to do. Thus making it easy to see where students were responding to marking 
and enabling me to improve the quality of the dialogue that I had with students. 
Students’ books were used as the starting point of conversations at parents’/carers’ consultation evenings, which 
allowed parents/carers to see that students knew or did not know what they had to do next. 
This lead to some more powerful conversations that continued over the months that followed that evening. I 
ended up with a group of self-nominated students who worked alongside some who I had specifically targeted 
for revision who were seeing me from February onwards. 
Some students made good progress when the marking was flipped for me to respond to them with their stuck 
lists, an idea shamelessly stolen from the lazy teacher guide to teaching. This coupled with a positive 
atmosphere for peer assessment meant that more quality conversations happened with most classes. 
I modelled marking and shared success of students feed forward in some double lessons with a Year 10 class by 
getting them writing on the desk with whiteboard pens. This not only helped focus them on a task, but they had 
fun too. One commented that the time in that lesson had flown by for him! 

 
Next steps: 
There were some students who did not respond properly to the feedback that they got, on the whole these were 
younger students. Though there were a couple of older students in Year 11 who failed to embrace the 
opportunities for learning that they were being presented with. However for most of the cohort it was in my 
opinion a worthwhile thing to do and is something that I will build on. 

 
Tips/issues: 
Reward students for positive purple pen use, it is a route for scientist of the month or merits from me. Give 
them tasks that engage and make the content interesting. There is a wow factor with real science that is not 
always matched by the content of GCSEs. Some purple pen tasks allowed students to open their eyes to where 
the subject can take us. There needs to be an integrated approach to deal with students who do not engage 
with their student pen tasks. It could be a specific infringement identified on SIMS, if the comment given is a 
SMART target. 
 

 
Reading (where appropriate): 
Lazy teacher guide. 
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Name:  Deborah Hanna Topic:  Course Development/Marking and Assessment  

Area of research/research question/objectives: 
Develop resources for New Year 12 music history topics. 
Develop feedback sheets for performing. 

Research methods: 
I spent time researching the three new classical set works for Year 12.  This was focused on – 
• The history behind the pieces; 
• The analysis of the musical scores; 
• Finding contrasting recordings for comparison purposes. 

The feedback sheet was designed and then tried out, before I slightly amended the format. I have included an 
example below. 

Findings/Work in Progress: 
All work is completed – the listening paper exam on this topic was end of May. 
I have a file on each of the three classical areas and suitable resources were developed 

 
Next steps: 
No next steps for the classical works – as this has now finished and there are new set works to be in place from 
September. 

 
The performing sheet will be re-designed for the new Year 12 group as the specification has changed. 

Performing is still part of the new specification, however, the assessment criteria is different. 

Tips/issues: 

Reading (where appropriate): 
Zigzag material on classical set works 
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See below for example of completed feedback sheet for performing. 
 
 

AS Music Performing criteria G353 
 

There are 4 categories of marks, with each category marked out of 15 
 

1. Knowledge and Fluency of pitch and rhythm (K and F) 
2. Technical Control across a range of techniques (T and C) 
3. Realisation of Performance markings and/or performing conventions (RoP) 
4. Aural and Stylistic Understanding (A and SU) 

 
A* = 54 A = 48 B = 42 C = 36 D = 30 E = 24 (U = 23 or less) 

 
Student: Oliver Jenkins Overall Grade: D (Average mark 34.3) Date 
10/02/2016 

 
Piece Title K&F (15) T&C (15) RoP (15) A & SU (15) TOTAL (60) 
Affirmation 9 9 9 9 36 
Tears in the Rain 7 8 9 7 31 
Eugene’s Trick Bag 9 9 9 9 36 

 
Teacher Feedback 

Affirmation: You clearly know this piece much better than your last performance. What you do 
perform, is to a high standard. However, the issue with the marking is that as yet, you are unable 
to play the whole piece. Therefore I have marked you according to what you have played today. I 
am not concerned about this piece, as I know you will learn all of it for your recital – and 
therefore secure a higher mark. 

 
Tears in the Rain: Some successful passages, however there was no improvement in the mark 
awarded from last time. The piece is not completely fluent and there are timing issues. Some 
sections are better than others, but the examiner is looking at the whole performance. 

 
Eugene’s Trick Bag: This piece started very fast – possibly too fast. You struggled to keep up with 
the tempo you had set yourself and made errors of pitch and rhythm today. You need to practice 
this piece slowly and gradually build up the tempo. Unfortunately, the mark for this piece went 
down today from our previous recital practice. 

 
General comment: 
We discussed your recital pieces at the end of the lesson and I know you have some concerns 
about repertoire. You said that you might email Mr Tyler for advice and I also suggested that you 
speak with George and Adam.  I am more than happy for you to change your recital pieces at this 
point, but if you are going to make changes, these need to be decided upon soon.  Next half term 
is very short and your recital is likely to be before Easter.  Please make sure you attend all of your 
guitar lessons with Mr Tyler, as this will help you secure your recital pieces and achieve the grade 
that you are capable of. 
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Name:  Fiona Duncan and Nicole Hill Topic:  Marking and Assessment  

Area of research/research question/objectives: 
Examining the effectiveness and use of feedforward in humanities. 

Research methods: 
Survey of Year 7 and Year 8 students conducted by humanities teachers over a period of two weeks. 
Findings collated. 

Findings/Work in Progress: 
See attached copy of collated findings. 

 
Next steps: 
Discuss good practice with the humanities staff so that it can be implemented across the faculty e.g. 
• An issue was highlighted with the ability of students to read teachers’ handwriting so numbered targets 

linked to targets on a PowerPoint could be considered; 
• Also students found the use of colour (stamps/ stickers/ highlighter) helpful in identifying tasks to be 

completed this could become standard practice within the faculty. 

Tips/issues: 
There was an inconsistent response from teaching staff which led to a disproportionate number of responses 
from one single teacher and less responses from some subjects which may have led to skewed results. 

Reading (where appropriate): 
N/A 
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Name:  Natalie Birt Topic:  Marking and Assessment  

Area of research/research question/objectives: 
Examine the importance of feed forward as a marking strategy and its impact on student progress. 

Research methods: 
Student survey – 10Y1. 
Analysis of student’s work, responses to marking and progress over the year. 
Reading related research articles. 

Findings/Work in Progress: 
Feed forward is a formative style of marking. Background academic research suggests it is essentially feedback 
that then informs the teacher of what is needed next in their planning to enable students to make progress, but 
should really inform the student of what they need to do next to make continued progress. 

 
My classes appear comfortable with this style of marking and have come to expect to respond to feed forward 
comments written in their exercise books and on home learning, even if a specific opportunity for doing so has 
not immediately been provided. 

 
Top set Year 10 students surveyed still consider plain corrections to incorrect comments or answers to questions 
to be their most useful form of assessment, suggesting they still prefer the “security” and judgement of the 
summative assessment style. 

 
The majority of students surveyed consider feed forward to be “quite useful” in guiding them to make further 
progress. 
Next steps: 
• Emphasise to students why feed forward is used and what they are expected to do with it; 
• Ensure students are given specific advice and guidance on how to carry out independent research, and how 

to identify their own targets for improvement. 
Consider how and when students at Notley High School & Braintree Sixth Form are taught to be independent 
learners, and whether provision for this is adequate (my feeling is that it is not), so that they are able to better 
access feed forward as a tool to promote their own progression. 
• Continue to make student response to feed forward marking a regular part of the lesson. 

 
Tips/issues: 
• Identify how to tackle the issue of whether the main purpose of this is to inform the teacher in their planning 

or the student in their independent learning, and how all this should be recorded and monitored without the 
teacher having to write things out twice. 

• Identify at what stage the comment and response process should stop i.e once a student has responded to a 
teacher comment/target, and the teacher has checked it, do we assume that is that part of learning dealt 
with?  To what degree do single issues need to be further acted on or returned to? 
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Reading (where appropriate): 
 
Notley High School & Braintree Sixth Form Teaching and Learning Policy. 

 
Education Scotland- The Journey to Excellence 
(http://www.journeytoexcellence.org.uk/resourcesandcpd/research/summaries/rsassessment.asp) 

 
Osiris STAFFROOM Volume 2 Summer 2014 – Marking in schools, feed-back or feed forward? 
(http://osiriseducational.co.uk/staffroom/article/marking-in-schools-feedback-of-feed-forward/) 

 
Kings College London; Case Studies, Assessment for Learning 
(http://www.kcl.ac.uk/sspp/research/casestudies/afl.aspx) 
 
 

http://www.journeytoexcellence.org.uk/resourcesandcpd/research/summaries/rsassessment.asp
http://osiriseducational.co.uk/staffroom/article/marking-in-schools-feedback-of-feed-forward/
http://www.kcl.ac.uk/sspp/research/casestudies/afl.aspx
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Name:  Neil Bridgwater Topic:  Marking and Assessment  

Area of research/research question/objectives: 
Working with the Sixth Form Student Council to research Year 12 views on assessment and feedback.  
Students were asked whether they felt that feedback was: 
• Provided sufficiently often; 
• Of sufficient quality to support their progress; 
• Provided sufficiently quickly; 
• Views on Peer evaluation and self-evaluation were also sought. 

Research methods: 
Questionnaire to all Year 12 students – with a 95% return rate. 

Findings/Work in Progress: 
See attached slides for findings across all subjects. Results were broken down by individual subjects and shared 
with the teaching staff at BSF and subject meetings. 

 
The results reflected, in general, the good work on assessment that staff were doing. There were generally 
positive responses to frequency, quality and speed of the feedback that we are providing. There was a slightly 
lower level of satisfaction with peer and self-evaluation activities – and that in a small minority of subjects these 
are never used. 

 
There were far fewer activities described as being unhelpful – the most commonly mentioned were peer and 
self-assessment. Others seemed largely to link either with situations where students were unclear about the 
actual meaning of targets set or did not understand how they could respond to targets. 

 
Students were also asked to list the assessment and feedback activities that they found most helpful – included 
here are only those which were mentioned more than once. Given the above results it was interesting that peer 
and self-assessment did come up regularly – so it is evident that a number of students do seem to see this as a 
valuable activity (possibly subject related as these techniques are used a lot in chemistry and physics). Also 
interesting to see evidence of a range of activities that link with the focus on developing new strategies for linear 
courses – supporting students with regular recapping of course content and also with broadening general 
knowledge. 

 
Next steps to consider: 

• Lack of student understanding of purpose of peer evaluation and self-evaluation; 
• Staff are looking at what are the most effective ways to organise these activities within lessons (sharing 

good practice); 
• Continue to develop and share strategies to link effective assessment and feedback into linear courses. 
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Feedback is provided sufficiently often           1    2 3     4     5 
Feedback is of sufficient quality to allow me to make progress 1 2 3 4 5 
I find self evaluation helpful in this subject 1 2 3 4 5 N/A 
I find peer evaluation helpful in  this subject 1 2 3 4 5 NIA 
Feedback is provided sufficiently quickly in this subject 1 2 3 4 5 

 

  
 
 
 
 
 

Student CounciI 
Assessment and feedback survey 

 
Whole Year 12 - total responses A level & IB 

 
  

 
 
Strongly    
agree 
 

 
 
 
 

agree  

 
 

I agree or I 
strongly 
disagree 

   
 
 
Neither 
agree nor 
disagree 

  

  
 
Disagree 
 Or   
strongly 
disagree 

 

 
 
 
 
l disagree 

 
 
 
 Strongly 
 disagree      

 
 
 
 
N/A 

Feedback is provided sufficiently often 
 
24.2% 

 
51.4% 

 
75.6% 

 
15.7% 

 
8.7% 

 
7.0% 

 
1.7% 

 
0.0% 

Feedback is of sufficient quality to allow me 
to make progress 

 
25.0% 

 
53.1% 

 
78.1% 

 
14.7% 

 
7.2% 

 
5.6% 

 
1.7% 

 
0.0% 

I find self evaluation helpful in this subject 12.4% 39.7% 52.1% 28.7% 14.3% 11.8% 2.5% 5.0% 

I find peer evaluation helpful in this 
 

9.7% 34.3% 44.0% 30.6% 18.2% 15.3% 2.9% 7.2% 

Feedback is provided promptly in this 
 

 
18.2% 

 
49.2% 

 
67.4% 

 
22.3% 

 
10.3% 

 
8.7% 

 
1.7% 

 
0.0% 

 

       

 
 

Student CounciI 
Assessment and feedback survey 

Subject 1 Title: 
Strongly      Agree         Neither      Disagree      Strongly  
Agree                              agree nor                        disagree 
                                        disagree 

 
 

Please give an example of assessment and feedback that you have not found 
particularly helpful (name the subject but not the teacher) and suggest how 
you think this would work better: 
 



31 
 

  
 
 

Please give an example of assessment and feedback that you 
have not found particularly helpful 

Frequency of 
comment 

Peer Assessment/Marking 7 
Self Assessment 6 
Written targets that need verbal explanation 3 
Targets that are not clear or explained 3 
Writing targets ourselves from mark schemes 2 
Lack of tests and assessments 2 
Peer assessment without the marking criteria 2 
Oral feedback 2 
It would help if I was told exactly how to improve 2 
Late giving back of work - makes the feedback less important 2 

 
 

  
 

Please give 2 specific examples of assessment and feedback activities that you 
have found particularly helpful.  

No of 
responses 

End of unit tests 18 
Doing past papers and going over our answers  16 
Clear written targets in feedback 11 
Marked end of chapter assessments – feedback on current grade and how to improve 9 
Peer/self assessment helps me find what I need to look up and revise more on 9 
Rewriting pieces of work to correct them 5 
Revisiting questions and tests to perfect them 3 
Self evaluation following an assessment 3 
Quiz at start of lesson to revisit what was previously taught 3 
General knowledge tests 3 
Marking against assessment criteria  3 
Class writing of essays – reading out sections  2 
Feedback on essays  2 
Peer assessment  2 
Individual verbal feedback  2 

                                        

                                    

Lowest rated assessment/feedback  
activities 

Highest rated assessment/feedback 
activities 
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Name:  Rebecca Brough 
 

Topic:  Marking and Assessment 

Area of research/research question/objectives: 
To develop and introduce formal written assessment into KS3 PE. 

  Preparing students for the new GCSE specification which will now consist of 70% theory and only 30% practical. 

Research methods: 
I used the internet for most of my research looking at ways other schools use written assessment with KS3 as 
well as the new GCSE text book to compile questions for the assessment. 

Findings/Work in Progress: 
Whilst researching online I found that most schools ensure a theory element is introduced in all practical lessons 
whether it be a starter question, home learning or during the warm up. They also produce work books for 
students to use as a revision tool to prepare them for their end of year assessment. What I have decided to do is 
create an assessment for each year group covering the majority of the GCSE topics but only at a basic standard. 
This will give students a good foundation of knowledge if they decide to opt for GCSE PE. I have also produced a 
document for staff so they are aware of all topics that need to be introduced and to which degree. Before the 
start of the next academic year I hope to devise a set of resources to ensure teaching and learning reaches its 
potential and students have resources to revise from. 

 
Next steps: 
The assessments will be introduced to Years 7 and 8 in September 2016, with the aim to have all three years of 
KS3 using them in September 2017. The assessments will be sat during assessment week along with all other 
subjects. The assessments will give us an idea which students will succeed at GCSE and which students need to 
work harder if they wish to. 

 
Tips/issues: 
How to implement theory content into practical lessons without creating more work? 

 
Once I have discussed the assessment content with other members of the department I hope to create resources 
to ensure everyone is delivering the same content and students have access to assist them with revision and 
home learning. 

Reading (where appropriate): 
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Warming up and cooling down 
 

1. What are the three phases of a warm up? (3marks) 
…………………………………………………………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………………... 

 
2. Why is it important to warm up? (2marks) 

  …………………………………………………………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………………. 

 
3. What types of activities should be involved in a cool down? (1 mark) 
…………………………………………………………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………………………………………………………. 
 
4. Describe a warm up that you would do before taking part in a netball session. Be specific and use key words. 
(4 Marks) 
……………………………………………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………………………………………... 
……………………………………………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………………………………………… 
……………………………………………………………………………………………………………………………………………... 
 
Fitness components – Health and Skill 

 

5. Which of the following statements is the correct definition for the term ‘Flexibility’? (1 Mark) 
 

A The range of movement at a joint 
 

B The ability to run continuously without tiring 
 

C The ability to use two or more body parts at once. 

 
6. Which of the following sporting activities would require high levels of Cardiovascular fitness? (1mark) 
 
A  100m Sprint  
 
B  Gymnastics 

C   Long distance running 

 
7. Which of the following sporting activities would require the highest levels of power? (1 Mark)  

A Gymnastics 

B  A marathon runner 
 

C  Football
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The Muscular system – Names and location 

 

8. Several muscles are listed in the table below. 
 

Triceps Biceps Quadtriceps Gastrocnemius Deltoid 

Hamstring Trapezius Latissimus dorsi Pectoralis major Gluteals 

 
 

Using the table label the diagram. (10 marks) 
 

 
9. What are the three types of muscle? (1 Mark)  

A    Voluntary, ligaments & tendons 

B Involuntary, voluntary & fixed. 
 

C Cardiac, Voluntary & involuntary 
 
 

 
The skeletal system – Names and location 

 

10. Several Bones are listed in the table below 
 

Ulna Rib Phalanges Humerus Radius 

Cranium Pelvis Scapula Mandible Fibula 
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Using the table label the diagram. (10 marks) 
 
 

 
11. What are the five functions of the skeleton? (1 Mark) 

A Protection, Red blood cell production, movement, muscle attachment, storing calvium and phosphorus. 
 

B Red Blood cell production, Storing iron, Shape, Movement & Muscle attachment. 
 

C  Muscle attachment, Movement, Shape, Protection & storing fat. 

 
Joints 

 

12. What is a joint? (1 Mark) A    Where two 

bones meet 

B Where your limbs can bend 
 

C A hinge where movement is created. 
 

13. Which of the following isn’t a type of joint? (1 Mark) A    Ball and socket 

joint 

B Hinge Joint 
 

C Pivot Joint 
 

D Rotation joint 

 
14. Where would a ball and socket joint be located? (1 Mark)  

A  Knee 

B  Hip 
 

C  Wrist 
 

D  Neck 
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Cardiovascular system 

 

15. What 3 parts of the body are involved with the cardiovascular system? (1 Mark)  

A   Lungs, Heart & Stomach 

B Heart, Stomach & Blood Vessels 
 

C Heart, Blood & Blood vessels 
 

16. Which of following isn’t a function of the cardiovascular system? (1 Mark)  

A   It helps clot the blood 

B It transports oxygen, carbon dioxide & nutrients 
 

C It controls body temperature 
 

D It removes carbon dioxide from the body 
 

17. What are the three main blood vessels? (1 Mark) A  Veins, Arteries & 

Aorta 

B  Aorta, Capillaries & Veins 
 

C   Arteries, Veins & capillaries 
 

The Respiratory System 
 

18. What are the two main roles of the respiratory system? (1 Mark) 
 

A To get oxygen into the body & to remove carbon dioxide from the body. 
 

B To remove carbon dioxide & oxygen from the body 
 

C To get oxygen and carbon dioxide into the body. 
 

19. Which sporting example best describes Anaerobic exercise? (1 Mark)  

A  A Marathon runner 

B  100m Sprint 
 

C  Football 

 
20. Which sporting example best describes Aerobic exercise? (1 Mark)  

A   100m Sprint 

B A Marathon runner 
 

C Long jump 
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Diet 
 

21. Which of the following nutrients is the best energy source? (1 mark) 
 

A   Vitamins B   Proteins 

C   Carbohydrates 
 
 

22. Which nutrient would you need in your diet to build and repair muscle? (1 Mark) 
 
A   Protein 

B   Fats 

C   Vitamins  
 
23. Why is it important to drink water during exercise, what does it prevent? (1 Mark) 

 
………………………………………………………………………………………………………………………………………………………… 

 

 
The Short and long term effects of exercise 

 

24. Which of the following isn’t an effect of exercise on your muscles? (1 Mark) 
 

A   Muscle Fatigue  

B   Cramp 

C   Increased Heart rate 
 
25. What happens to your breathing rate during exercise? (1 Mark) 

 
A   Slows 

 
B   Increases 

 
C   Stays the same 

 
26. Why does this happen to your breathing? (2 Marks) 

 

…………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………… 
 
 

Health, exercise, fitness & performance 
 

27. Match the four terms ‘health, exercise, fitness and performance’ to the correct definition listed below. (4 
Marks) 

- How well a task is completed 
 

- The ability to meet the demands of the environment 
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- A form of physical activity which maintains or improves health and/or physical fitness. 
 

- A state of complete emotional/psychological, physical and social well-being and not merely the absence of 
disease and infirmity. 

 
28. Complete the table below identifying one physical, mental and social benefit of exercise. (3 Marks) 

 

Physical Benefit Mental Benefit Social Benefit 

1.    Improve Strength Improve confidence Develop teamwork 

2.   

 

29. Many people do little or no physical activity at all, they lead what’s called a ‘sedentary lifestyle’. State 3 
risks and consequences that these people are prone to? (3 Marks) 

…………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………… 
 
Fitness tests 

 

30. Why do we use fitness tests? (2 Marks) 
 

…………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………… 
 

31. Which of the following fitness test is used to test cardiovascular fitness? (1 mark) 
 

A  Harvard step test 
 

B  Cooper 12 minute run test  

C  Sit and reach test 

 
32. Which of the following tests levels of flexibility? (1 Mark) 

 
A   Sit and reach test  

B   Vertical jump test 

C   One minute sit up test 

 
33. Which component of fitness does the Harvard step test measure? (1 Mark)  

A  Flexibility 

B Power 
 

C Muscular endurance 
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Methods of training 

 

34. There are six main training methods which look to improve different aspects of fitness. Which of the following 
statements include all six? (1 Mark) 
 
A Circuit, continuous, weight, Interval, Fartlek & plyometric.  

B  Plyometric, Circuit, weight, interval, Speed & long distance 

C  Speed, Circuit, Weight, Fartlek, Weigh, plyometric & continuous 

 
35. What type of training includes a number of different exercises which are usually focused on different muscle 
groups aimed to improve several fitness components, each exercise is performed for a set time before moving to 
the next one. (1 Mark) 
 
A  Interval Training  

B   Fartlek Training  

C   Circuit training. 

Preventing injury 
 

36. Which of the following is not a way to prevent injury in sport? (1 Mark) 
 

A  Checking equipment and facilities  

B   Warming up and cooling down 

C   Playing to rules of a competition  

D   Drinking water 

 
 

Total Marks – 69/ 
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KS3 Written assessment 
 

Year 7 content 
 

Warming up and cooling down 
 

- 3 Phases of a warm up 
- The importance of warming up and cooling down 
- Describe a typical warm up 

Fitness components 

- Health and skill 
- Sporting examples – E.g. CV fitness = marathon runner 

Muscular system 

- Muscle names and location 
- 3 types of muscle (voluntary, involuntary & Cardiac) 

Skeletal system 

- Bone Names and location 
- 5 functions of a skeleton 
- What is a joint? 
- Types of joint and their location 

Cardiovascular system 
 

- Functions of the CV system 
- What organs are involved 
- 3 blood vessels Respiratory system 

 

 

 
Diet 

- Two main functions 
- Anaerobic & aerobic – Sporting examples 

 

- What is a balanced diet? 
- 7 Nutrients – main role in balanced diet. 

Effects of exercise 
 

- Effects on muscles 
- Effects on breathing 

Health, exercise, fitness & performance 
 

- Definitions 
Physical, mental & social benefits 

 

- At least 1 of each 
Risks of no exercise Fitness tests 

- Which component is being tested? 
Methods of training Preventing injury 
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Name: Tudor Rose Topic: Marking and Assessment 

Area of research/research question/objectives: 
Improving marking strategies in technology 
 
The basis of my action research came from a deficiency I found when marking the existing A4 tag-in style files that 
are currently in use. Often work was out of sequence if not tagged in at all, making recording a slow and tedious 
process. This presented a problem of having a standardised approach to marking across technology. 

 
This was addressed in the Autumn term with the implementation of some pink “feedback” stickers and a 
corresponding “Feed Forward” page. The introduction of both these pages, although an improvement, had their 
own issues. Firstly, was that there often were not enough “blank” spaces to stick the sticker in next to the work 
that was being assessed and secondly, the work that was being assessed was not necessarily in a chronological 
order meaning that the teacher had to do some considerable finding of work. Lastly there was the students’ 
difficulty in finding the sticker and feed forwarding back on a different feed forward page entirely. It is from 
these challenges that my action research was born. There must be a better way for students to record their 

                Research methods: 
Action research model using exercise books against a control group that did not. In-classroom user 
questionnaires, teacher questionnaires, researching other schools’ approaches. 

Findings/Work in Progress: 
After extensive consultation with colleagues I decided to buy in a set of exercise books that had a half page of 
blank drawing space and half a page of lined below that. This seemed the ideal compromise for all the 
technology subjects where some degree of idea generation in the form of sketching is required. A Year 7 food 
group was used to trial a new exercise book and another Year 7 food group was used as a control group using 
our normal file/folders. 

 
The initial finding was that work in the action research groups was overwhelmingly neater. The users given the 
questionnaire found that 92% of the students preferred the exercise books to the existing folders. Further 
questioning as to why this was the case revealed that students actually felt the exercise books helped them make 
their work neater. 83% preferred referring to the books during cooking lessons rather than a folder. Interestingly 
I found that technology is the only subject school wide that uses folders and possibly there is a whole school 
expectation to exercise book work. 

 
The quality of sketch work and annotation work was improved. This is due to students taking more ownership of 
their work and the fact that students were aware that the book would become a “recipe book” that could be 
taken home at the end of the year (findings supported by questionnaires). 

 
Teacher based feedback is that it is far easier to mark and record work in an exercise book – that exercise books 
cannot be out of chronology. Several techniques for feedback were suggested from underlining a section at the 
bottom of each page for feedback, to continued use of the stickers or a revised format of them. Reservations 
were that stand alone worksheets would need to be glued or taped in and this could mean the books become 
messy and the risk of work being out of chronology exists. 
 
Next steps: 
This is ongoing research and I will look to use a whole set of exercise books with a product design group next 
academic year and use it for whole year in order to realistically “road test” exercise books in product design as 
opposed to just food lessons. 
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The cost of implementation of exercise books would be around £10 per set. I am currently in discussions with 
staff in technology to see whether implementation could be done with existing budget constraints 
Tips/issues: 

Reading (where appropriate): 

 
 
CPD Action Research Programme OBJECTIVE SETTING 2015-16 Member of staff: Tudor J 
V Rose 

 
Objective: Success Criteria (outcome) 

Key Questions: 
• In our subject do students 

work better in folders or 
exercise books? 

• Do students have more 
ownership of their work in an 
exercise book that they do in 
the current A4 file/ folders? 

• Could exercise books be a 
neater way of students to 
record their written work? 

• Are exercise books easier for 
the teacher to manage and 
mark and assess? 

• Could small exercise books be 
effectively used in food lessons 
as recipe books and could these 
books better support practical 
food lessons in particular? 

• In practice would exercise 
books work in practical 
environment? 

• What would the cost be of 
implementing a change from 
folders to exercise books? 

• What do other “Outstanding” 
schools use for recording 
students written work in the 
technology subjects? 

• User based research where 
Students get to experience using 
both exercise books and folders and 
explain their preferences. 

• User based feedback on using 
exercise books within a practical 
lesson to record and support 
learning 

• Students explain their preferences 
through a teacher led questionnaire. 

• Questionnaire targeting all 
teachers of the 3 main 
technology subjects to 
ascertain preference of 
marking. 

• A review of all of the above to come 
up with a strategy for chronicling 
student work in light of the new 
GCSE specifications 
- how a new recording method might 
have implications for this? 

CPD / Support required (refer to 
action research programme) 

Timescale / Monitoring 

Small budget to buy sample 
exercise books that could be 
appropriate to the class. 

Autumn Term 2– questionnaire 
technology teachers 
Spring Term 3 – research recording 
methods used in other schools Spring 
Term 4 – source range of sample exercise 
books/costings 
Summer 5 & 6 -In 6th half term using a year 7 
food group 
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Name:  Jen Stanley Topic: Marking and Assessment 

Area of research/research question/objectives: 
The effectiveness of feedforward 

Research methods: 
Student questionnaire and teaching practice 

Findings/Work in Progress: 
• Feedforward needs to be differentiated and personal as possible. It can be as simple as correcting spellings 

for some lower ability or dyslexic students and more open questions for more able students. 
• General stickers can be used for general feedforward for test results. 
• Time must be built into your lesson, preferably in the starter activity to allow students to respond to the 

feedback. 
• To circulate the room whilst students are responding to the feedback in order to check and almost mark the 

feedforward – students are more likely to ask for help and clarification if you are checking that they have 
done it. 

• The majority of students who completed my questionnaire said that they find it useful when teachers have 
marked your books and asked you questions or asked you to make corrections and that responding to 
feedforward helps them to progress and further their learning. 

Next steps: 
• Ensure that feedforward is done little and often otherwise it isn’t as effective. 
• To increase the opportunity given to BSF students in my lessons to feedforward and ‘close the gap’. 
• To engage with parents/carers more if feedforward is not taking place and I feel that they will be able to 

support this and only 30% of students said that their parents/carers ever look in their books and ask about 
classwork, home learning marking and feedforward. 

 

Tips/issues: 
• Tip - Use of highlighters to enable students to simply see where the feedforward needs to take place. 
• Tip - Allow time in lesson for students to respond correctly. 
• Issue - Students still not fully engaging with the feedforward tasks, so perhaps taking the time to speak to 

them 1:1 and finding out why. 

Reading (where appropriate): 
https://headguruteacher.com/2012/11/10/mak-feedback-count-close-the-gap/ 

https://headguruteacher.com/2012/11/10/mak-feedback-count-close-the-gap/
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Feedforward questionnaire results 
 
 

Question Yes Sometimes No 
1.   Do you find it 

useful when 
teachers have 
marked your 
books and asked 
you questions or 
asked you to make 
corrections? 

58% 40% 2% 

2. Do you like the 
complete the 
feedforward at 
the start of your 
next lesson? 

85% 10% 5% 

3.   Would you like 
the complete the 
feedforward for 
homework? 

15% 30% 55% 

4.    Do your 
Parents/Carers 
ever look in your 
books and ask 
about your 
feedforward? 

30% 12% 52% 

5.  Do you like 
written feedback 
after a test or 
exam? 

65% 30% 5% 

6. Do you like your 
teacher to mark 
your feedforward? 

75% 18% 7% 

7. Do you think that 
responding to 
feedforward helps 
you to progress 
and further your 
learning? 

62% 20% 18% 
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