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Introduction 
Research from the Centre for Use of Research and Evidence in Education (CUREE) has indicated that for Continuing 
Professional Development (CPD) to actually make a difference to classroom practice and students’ learning outcomes, it 
ideally needs to feature the following ingredients: 

1. Starting with the end in mind – i.e. set clear learning objectives for what it is meant to achieve 
2. Working collaboratively, with peers 
3. Mentoring and coaching, if appropriate 
4. Engaging with external input – “experts” or their literature 
5. Operating over a minimum of two terms 
6. Practical and classroom-based learning activities 

 
The Action Research Process 
 
Based on these principles, our Action Research programme is designed to support our classroom-based staff in meeting 
their own CPD objectives, which were set as part of this year’s professional review cycle in October.  New starters who 
joined after Christmas, Newly Qualified Teachers (NQTs) and trainee teachers were asked to set objectives separately to 
ensure that they did not miss out. 
 
A wide range of exciting projects were undertaken in 2015-16, including examining KS2-3 transition in English, peer-led 
revision in PER, approaches to home learning in maths, as well as some excellent examples of strategies to support 
differentiation for students with speech and language difficulties, visual impairments and how iPads can be used to 
support differentiation successfully.  It has been my pleasure to read through them over the past couple of months. 
With these successes in mind we have dedicated further disaggregated CPD time to Action Research this year, with 
objectives due to be set as part of the professional review process during the Autumn term. 
 
This volume of Learning Matters Issue 19 incorporates all the research projects which could be categorised as pertaining 
to teaching and learning. 
 
Martin Higgon 
Assistant Headteacher, February 2017    
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Braintree Sixth Form  

Action Research Summary 
 
 
 

Name:  Caroline Owst Topic:  Teaching and Learning  

Area of research/research question/objectives: 
Investigating the effectiveness of “Teaching Backwards” strategies. 

Research methods: 
Implemented with one class from each KS3 year. Results compared amongst other KS3 classes, used as a control 
group. 

Findings/Work in Progress: 
Across each 3 classes the results were very promising. In particular, the focus on making students evaluate their 
home learning by writing whether it was their best effort or not, and in the latter case stating why it was 
particularly effective. Students engaged very positively and even the weakest students were very reflective on 
what they could do to improve. Students were very honest and this enabled a dialogue to spring up that is less 
labour intensive on both staff and students than feed-forward. Whilst marking it was very easy to say whether I 
agreed with their assessment of their work (90% of the time I did) and offer guidance on how to improve. I also 
noticed that over the course of the year students became aware that they would have to report on their level of 
effort and so put more in to start with. It became a matter of pride for students to be able to write that it was 
their best effort rather than having to explain to me what they could have done better. Although this was the 
part of the book that I was most sceptical about it turned out to be one of the most effective. In particular, 
students signing their message made them take it a lot more seriously - something I did not think would make 
any difference. 

 
Although there are far more strategies to go into here, I would strongly recommend these techniques for anyone 
looking for an easy way to improve effort and progress. 

 
Next steps: 
Although effective, it did require a lot of effort to add the strategies into lessons and was very time consuming. 
Next year I will look for techniques that were most effective and ways to implement them in the quickest way 
possible. 

 
Tips/issues: 
Some aspects were not that practical. It suggests gauging students’ prior knowledge and then re-planning the 
lessons, leaving out parts they were already aware of. A lot of content was completely new to the classes, or in 
some cases certain students knew a little more than others but not enough to warrant re-planning the sow for 
every class. It was more useful on historical skills but it is unlikely that a whole class would know enough to skip 
whole sections of lessons. 

Reading (where appropriate): 
Teaching Backwards by Andy Griffiths and Mark Burns 
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Name:  David Stephenson Topic:  Teaching and Learning  

Area of research/research question/objectives: 
Song/videos as effective lesson starters. 

Research methods: 
Creating my own songs and videos to be used as starters in geography and art departments. 

Findings/Work in Progress: 
I have liaised closely with Notley High School & Braintree Sixth Form art department as initially it was they who 
became aware that I write my own educational songs about visual artists and create videos to accompany 
them. Year 7 looked at painter Wayne Thiebaud (USA, born 1920): my song video was shown as a starter to 
her Year 7 classes by Rebecca Payne; she reported back to me that it had worked extremely well as an 
introduction to the topic and got the students’ attention and interest. For Sue Monro’s Year 9 groups I created 
a Bridget Riley (British, born 1931) song/video. As well as excellent feedback from Sue on the effectiveness of 
the video, many of the students were enthusiastic to me about the song and the visuals. 

 
In my own geography lessons, I was able to show a ‘Route 66’ (the historic highway that links Chicago and Los 
Angeles; a good one to follow in the atlas) video/song. ‘Route 66’ is also a song that I perform with the 
School Blues band (which I run on Tuesday lunchtimes). For the recent Year 8 Snow Leopard & Conservation 
scheme, I created a ‘snow leopards’ song/video (which also incorporated facts about the snow leopard); this 
proved popular with the students and an effective learning aid. 

 
Next steps: 
To publicise my videos to more schools, so that they might become a recognised learning tool. To continue to 
create appropriate starter videos for various work schemes (could be a wide variety of subjects; so far – art 
and geography). Encourage students to create their own song/videos, so that these can be used as starters. 

 
Tips/issues: 
Copyright of songs (fine – as they are my songs) and visuals (cleared through search engines). 

Reading (where appropriate): 
https://www.youtube.com/watch?v=7Z1McqCUhyU 
https://www.youtube.com/watch?v=KbV3STW2EE8 
https://www.youtube.com/watch?v=FO6kcDqwx5g 

https://www.youtube.com/watch?v=7Z1McqCUhyU
https://www.youtube.com/watch?v=KbV3STW2EE8
https://www.youtube.com/watch?v=FO6kcDqwx5g
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https://www.youtube.com/watch?v=7Z1McqCUhyU [WAYNE THIEBAUD VIDEO] 
 

 
 
https://www.youtube.com/watch?v=KbV3STW2EE8 [BRIDGET RILEY VIDEO] 

 

 

https://www.youtube.com/watch?v=FO6kcDqwx5g [SNOW LEOPARDS VIDEO]

https://www.youtube.com/watch?v=7Z1McqCUhyU
https://www.youtube.com/watch?v=KbV3STW2EE8
https://www.youtube.com/watch?v=FO6kcDqwx5g
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Name:  Fiona Stringer Topic:  Teaching and Learning  

Area of research/research question/objectives: 
I have looked at using alternative methods to teach Small basic. 

Research methods: 
Observation and trial. 

Findings/Work in Progress: 
I tried teaching Small basic by doing simple bits of programming but found that students were not applying that 
newly acquired knowledge the next time. However I used building a game (Rock Paper Scissors) could be done in 
small working pieces using on line tutorial that showed how to put various components together to create a 
working game. 

 
Next steps: 
Develop our own videos with a more user friendly voice 

 
Tips/issues: 
Allow the students to use the tutorials alone rather than a whole class so they can work at their own pace. 

Reading (where appropriate): 
Computer coding for children by Carol Vorderman  published by DK 
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Name: Laura Cosway (and Vicki Weitz) 
 
 
 

Topic:  Teaching and Learning  

Area of research/research question/objectives: 
How can I enable Year 10 students to remember quotations and references for the new GCSE exam 
requirements? 

Research methods: 
Trial a variety of tasks and methods in the classroom and liaise with other teachers to see the impact of their 
methods in contrast.  Look at assessment grades and results. 

Findings/Work in Progress: 
Tasks and methods trialled: 

• Summary overview sheets of key chapters and characters after reading; 
• Quotation pages for key characters, themes and events as we went; 
• Analytical PEEL paragraphs on key characters during teaching; 
• ‘Who wants to be a millionaire’ quizzes on the texts; 
• Word searches; 
• Cue cards; 
• Wall displays of key quotations and events; 
• Individual student research on computers for key characters and events; 
• Oral presentations; 
• ‘Match the quotation to the character’ exercises; 
• Group activities to produce summaries. 

I have a set 1 and a set 4 (and Vicki has a set 3) in Year 10 and therefore it was interesting and productive to 
research and explore how the abilities of students impacts on retention of information and quotations, and 
whether some methods were more suited than others. Ultimately the A3 summary sheets proved most 
successful across the two groups, whilst cue cards and summary pages were additionally useful for set 1. For 
lower sets, reducing to smaller points proved to be more productive, attaching a picture to each one as a mental 
stimulus. In the recent mock exam it was pleasing to see that all students, including the lower sets, had 
remembered a range of appropriate quotations to integrate into their essays, showing a marked improvement 
from the initial assessments they had completed in the Autumn term. It is clear from this, that our techniques 
and ideas have proven successful. 

 
Next steps: 
Share key activities with the whole department in readiness for revision across papers for Year 11 and to employ 
at the start for new Year 10. 

 
Tips/issues: 
A variety of the above activities are the most productive, ensuring the students keep notes and sheets securely in 
their books as a first port of call when re-visiting texts. 

Reading (where appropriate): 
Doug Lemov - Reading Reconsidered 
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Name:  Maria Chadwick Topic:  Teaching and Learning  

Area of research/research question/objectives: 
Successes of KS2 strategies being employed in primary schools and circulate good tips to KS3 teachers. 
I chose to focus on handwriting and presentation as this seems to deteriorate in KS3 due to less focus being 
placed on handwriting and presentation than in KS2. 

Research methods: 
Compiled survey/questionnaire for my Year 7 and 8 English classes. Internet. 

Findings/Work in Progress: 
Presentation  - Year 7 
50% said yes to always underlining dates and titles, setting their work out carefully on the page and their 
writing being easy to read and follow. 
50% said sometimes to underlining dates and titles, setting their work out carefully on the page and their 
writing being easy to read and follow. 

 
Presentation  - Year 8 
67% said yes to always underlining dates and titles, setting their work out carefully on the page and their writing 
being easy to read and follow. 
33% said sometimes to underlining dates and titles, setting their work out carefully on the page and their 
writing being easy to read and follow. 

 
Handwriting 
Students had to choose two areas of focus for improvement on their handwriting. See 
attached sheet for results. 

 
Handwriting stills forms an integral part of our education system due to the fact that the majority of exams are 
still handwritten. Students who are not able to write legibly place themselves at a severe disadvantage to those 
who can. Despite the incorporation of technology in the classroom, focus should still be placed on students’ 
ability to write without the help of technology. Good handwriting can lead to stronger academic performance. 
The use of pen and paper can boost memory and creativity skills and helps students to focus. 

 
Next steps: 
• Create opportunities for handwriting practice for students who would benefit from this. 
• Use KS2 handwriting resources for development of handwriting skills in 1-1 tuition time. 
• To incorporate into new KS3 Schemes of Work the importance of re-drafting/editing selected pieces of 

writing with a focus on handwriting and presentation. 

Tips/issues: 

 
Reading (where appropriate): 

The link below outlines the role and importance of handwriting at KS1 and KS2. 
http://www.teachhandwriting.co.uk/national-curriculum-england.html 

http://www.teachhandwriting.co.uk/national-curriculum-england.html


 

9 
 

Handwriting and Presentation 
 
Select three pieces of writing to look at and fill in the following:  
 
Presentation 

 
 
 
 
 
 
 
 
 
Handwriting 

• Is your handwriting easy to read and is it all the same size? 
• Is your handwriting joined up and easy to read? If it is not consistently joined up is it still 

easy to read? 
• Is your handwriting style controlled, joined up and easy to read? 
• Is your handwriting joined up, clear and fluent and, where appropriate, adapted to a range 

of tasks? (This means that you can change the size and style of your writing when 
necessary. E.g. for newspaper articles, tables, charts, labelling, etc) 

• Is there a clear distinction between the size of your upper case letters and your lower 
case letters? 

• Is your handwriting always neat and legible (clear enough to read)? 
 
 

 
 

How many did you 
answer yes to? 

 Yes No Sometimes 
Are dates and titles underlined?    

Is it set out carefully on the page?    

Is it easy to read and follow?    
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• Look at the following statements about handwriting. 
• Tick one or two positive statements about your handwriting. 
• Tick one or two suggestions on how to improve your handwriting. 

 
 

Positive statements  Suggestions on how to improve your handwriting  

It is easy to read.  Try to space words out evenly.  

The letters are all correctly 
formed. 

 Try to start near the margin.  

It is joined up.  Try to stay on the line.  

The shape and size of the 
letters are even. 

 Try to keep letters the same size.  

Words are written on the line.  Try not to squash letters or words together.  

Capital letters are clearly 
recognisable at the start of 
words. 

 Try to make sure your ascenders (upwards part of 
letters) face the same direction. 

 

It has its own individual style.  Try not to loop some letters and not others.  

  Try to form capital letters clearly so they are not 
confused with lower case letters 

 

  Try not to mix upper and lower case letters within 
words. 

 

  Try to make sure descenders are below the line.  

 
• What did you do well? 

 
 

• Next time I am writing in my book I need to focus on improving: 
 

1. 
2. 

 
 
 

Teacher Comment: 
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Handwriting Results 
Students had to choose two areas of focus for improvement on their handwriting 
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Name:  Robin Newman Topic: School Leadership/Teaching and Learning 

Area of research/research question/objectives: 
Developing the school’s use of the Teaching & Learning Tree.  
Specifically developing our explicit reference to the ‘leaves’ on the tree to help prepare our students for their 
futures. 
Research methods: 
Student Leader interviews – with KS3 and KS4 students. 

Findings/Work in Progress: 
I decided to focus on 4 ‘leaves’ – knowledgeable, reflective, inquirers, caring. I chose groups of KS3 and KS4 
student leaders to ask them about how they are encouraged to develop these qualities when in lessons, in clubs, 
in teams, on trips etc.  I met with groups of students and they discussed their ideas and completed their 
feedback on a written questionnaire. 

 
Next steps: 
With support from the students, I then led assemblies to raise the profile of the leaves of the tree and gave 
examples of how these attributes and qualities are developed in school. I also asked teaching staff to focus on 
these four leaves explicitly in lessons over a two-week period in the Spring term to give a greater exposure of 
these attributes and qualities to students. There is much further work to do, to further embed the language of 
the Teaching & Learning Tree and the attributes and qualities represented by the leaves. And furthermore, the 
school wishes to further embed the IB Learning Profile (our leaves) into the wider KS3 curriculum. This is work 
which is going to be led by another colleague in 2016-17. 

 
Tips/issues: 
Ensure that any work is manageable – and this is the reason why I focused initially on just 4 of the 10 leaves. The 
challenge is to keep the attributes and qualities represented by the leaves at the centre of the school’s work 
when considering what we would like our students to be like as we prepare them for their futures. This was very 
much in mind when other work, led by Holly Sutton and Emily Dixey, took place this year to future develop ‘The 
Notley Award’ for our Year 11 leavers which much more explicitly linked student achievements to the leaves of 
our Teaching & Learning Tree. 

Reading (where appropriate): 
This work is based on previous whole school work on The Teaching & Learning Tree. This piece of work is written 
up more fully in Learning Matters 16 (March 2016) 
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Knowledgeable 

“We develop and use conceptual understanding, exploring knowledge across a range of 
disciplines. We engage with issues and ideas that have local and global significance.” 

 
 
Reflective 
“We thoughtfully consider the world and our own ideas and experience. We work to understand our 
strengths and weaknesses in order to support our learning and personal development.” 

 
Inquirers 
“We nurture our curiosity, developing skills for inquiry and research. We know how to learn 
independently and with others. We learn with enthusiasm and sustain our love of learning 
throughout life.” 

 
Caring 

 
“We show empathy, compassion and respect. We have a commitment to service, and we act to 
make a positive difference in the lives of others and in the world around us.” 
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Name:  Scott Harvey Topic:  Teaching and Learning/Independent Learning 

Area of research/research question/objectives: 
Revision techniques and attitudes to revision -   
 

  Using testing styles such as creating exam style questions and quizzes. Ultimate objective to improve outcomes  
  by effective revision. 

Research methods: 
Questionnaires, analysis of exam data, review of academic research 

Findings/Work in Progress: 
From research it is suggested that highlighting text, re-reading text and summarising are the least effective 
methods of revision because they require little cognitive work (Dunlosky et al). With the most effective methods 
including practice testing and elaborate interrogation (asking why). 

 
A survey of Year 10s (35 students) which asked students to select the different revision techniques they use and 
their perception of how effective each method is (ranking from 1 to 5, with 1 = very ineffective to 5 = very 
effective). Copy of the questionnaire attached and results of the survey. From the survey it was clear that the 
majority did not use the practice test methods with the exception of past papers. 

 
When asked to rate the methods, it was clear that the less effective methods scored higher than the methods 
where they were required to create their own material (word fills etc.) However flash cards and past papers 
scored high, with past papers scoring the highest overall.  Highlighting text scored low agreeing with research 
that it is pretty ineffectual, although it was still one of the most widely used methods.  When analysing the 
scoring it was noted that those who actually used the creating quizzes and peer to peer teaching methods 
actually rated these methods far more effective than those who have not used the methods. Year 9s were asked 
to carry out some of the practise test methods in particular creating exam style questions. Attached are some 
examples of the questions they made up and their response to the questionnaire. Similar results were seen in 
Year 9. Many did not see the usefulness of writing exam questions because they already knew the answer, those 
who rated it highly saw the usefulness of the exercise and were the students on the whole who wrote more 
elaborate questions, rather than simple one word answers. 

 
Next steps: 
Continue with embedding effective revision techniques into revision sessions and also continued setting of 
revision tasks. Compiling exam papers from student questions and using for practise tests during revision 
sessions. Developing attitudes to revision that enables students to see the effectiveness of questioning and 
asking ‘why?’ when revising.  Measuring improvement in exam outcomes. 

 
Tips/issues: 

Reading (where appropriate): 
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Copy of year 10 Questionnaire: 
 

Questionnaire: Revision Techniques and Methods of Revision 
1. From the list below tick all the revision techniques that you would use when revising: 

 
 

Technique  Technique  
Highlighting Texts  Creating “Fill the gap” exercises for 

you and friends 
 

Re-reading Texts online and/or in books 
and revision guides 

 Creating Multiple Choice quizzes for 
you and friends 

 

Summarising Information  Creating Exam style questions with 
Mark schemes 

 

Creating Flash Cards  Peer to Peer Teaching of topics  

Completing Past papers/Exam 
Questions 

 Completing on line Sam Learning 
and/or BBC bitesize questions and 
quizzes 

 

 

 
 

2. How effective do you think each technique is in helping you to learn a topic for your Exams? (Score each 
with a Mark from 1 to 5, with 1 being the Very ineffective to 5 being very effective). 

 
 
 

Technique Score 
(1-5) 

Technique Score 
(1-5) 

Highlighting Texts  Creating “Fill the gap” exercises for 
you and friends 

 

Re-reading Texts online and/or in 
books and revision guides 

 Creating Multiple Choice quizzes for 
you and friends 

 

Summarising Information  Creating Exam style questions with 
Mark schemes 

 

Creating Flash Cards  Peer to Peer Teaching of topics  

Completing Past papers/Exam 
Questions 

 Completing on line Sam Learning 
and/or BBC bitesize questions and 
quizzes 

 

Add any other techniques you would use below: 



 

18 
 

3. In the box below explain how you would revise for an upcoming Science Exam (be honest!). Give an idea of 
how long before the exam you would start revising and how often/ number of hours you would revise for. 

 

 
 
 
Results of year 10 questionnaire: 

 
 
 

Method 

 
No. students 
who use method 

 
No. scoring 
out of 1 to 5 

Average 
score out 
of 5 

Highlighting Texts 19 29  
2.5 

Re-reading Texts online and/or in 
books and revision guides 28 32  

3.5 

Summarising Information 13 27  
3.1 

 
Creating Flash Cards 

 
19 

 
29 

 
3.3 

Completing Past papers/Exam 
Questions 

 
22 

 
31 

 
3.8 

Creating “Fill the gap” exercises for 
you and friends 2 23  

2.2 
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Creating Multiple Choice quizzes for 
you and friends 0 23  

2.1 
Creating Exam style questions with 
Mark schemes 3 23  

2.2 

Peer to Peer Teaching of topics 9 26  
2.9 

Completing on line Sam Learning 
and/or BBC bitesize questions and 
quizzes 

 
25 

 
32 

 
3.3 

 

 
Fill the gap of the 2 who said they 
do it scored 4 and 3 an average of 3.5 

 
Exam style qs of the 3 who said they 
do it scored 3,3,2 an average of 2.7 Peer to Peer of the 
9 who said they 
do it scored a total of 38, an average of 4.2 

 
Year 9 Questionnaire Results: 
 
 
 

Method 

No. 
scoring 
out of 1 
to 5 

 
Average 
score 
out of 5 

 

Highlighting Texts 26  
3.1 

1 = Very 
Ineffective 

Re-reading Texts online and/or in 
books and revision guides 27  

3.3 
 

5 = Very effective 

Summarising Information 25  
3.4 

 

 
Creating Flash Cards 

 
26 

 
3.0 

 
 

28 responses in 
total 

Completing Past papers/Exam 
Questions 

 
25 

 
3.2 

 

Creating “Fill the gap” exercises for 
you and friends 23  

2.2 
 

Creating Multiple Choice quizzes for 
you and friends 23  

2.4 
 

Creating Exam style questions with 
Mark schemes 24  

2.3 
 

Peer to Peer Teaching of topics 24  
3.0 

 

Completing on line Sam Learning 
and/or BBC bitesize questions and 
quizzes 

 
26 

 
3.6 
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Name:  Susan Monro and Rebecca Payne Topic: Teaching and Learning/Behaviour Management, 
Engagement and Motivation 

Area of research/research question/objectives: 
Techniques to encourage confidence and improvement in drawing skills KS3 and KS4. 

Research methods: 
Observation, student response, experimentation, reading. 

Findings/Work in Progress: 
‘Children become what we believe they are; assumptions about childhood have the potential to become self- 
fulfilling prophecies. The more we believe that children are limited in various ways, the more we deprive them of 
experiences that might make them less limited...’ 
Perry Nodleman 1996 quoted by Roy Smith and Shelby Woolf in ‘Looking for Change’ Tate Modern 

 
For an earlier action research project Growth Mindset techniques were used to encourage drawing ability in KS3 
students. This resulted in engaging students by experimenting with new ways of drawing in order to build their 
confidence. It also challenged their perceptions of what a drawing should be. By the time students arrive from 
primary school some have already decided that they are ‘no good at art’: 

 
‘They’ve been allowed to stay at default level for so long that their intellect leaves their ability far, far behind and 
they see it as something that will never catch up because try as they might their self-portrait still looks like Mr 
Potato Head and their trees look like a toilet brush’ 
Ways of Seeing – Roy Smith 2005 

 
The ability to use drawing to record and to develop ideas is central to the new art and design GCSE specification. 
We decided to review and refine the way we teach drawing across KS3 and KS4. 

 
Using findings from the previous research we have adapted a SOL for Year 7 to follow during the Autumn term to 
encourage students to understand how different elements of art are used to construct a drawing with a focus on 
mark making, texture and colour, using the work of Van Gogh as contextual material. The SOL is a work in 
progress and will be reviewed and adapted as we analyse the impact on students (see images 1-6). 

 
Partly due to limited curriculum time at KS3 some students drawing confidence is still low when they begin the 
GCSE art course particularly those students who are considered to be generally ‘low ability’. It is key to raising 
achievement that new ways of drawing and materials to draw with are presented at this stage along with use of 
Growth Mindset techniques to encourage students out of their ‘comfort zone’ in order to further develop their 
drawing ability. 

 
Specifically for this research at KS4 a group of ‘low ability’ boys were encouraged to experiment with a range of 
materials in order to develop their ability to observe and record. A particular success was Ben who persevered 
and achieved a significant improvement in his recording skills (see images 7 and 8). 

 
More experimental drawing techniques are in the process of being introduced to the GCSE art courses (see 
images 9-11). The effectiveness of these techniques in improving student confidence and outcomes will continue 
to be evaluated. 
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Next steps: 
Embed new ways of teaching drawing skills into KS3 and KS4 curriculum. Continue to experiment with engaging 
students with drawing across the curriculum. 

Reading (where appropriate): 
Tate Modern publication ‘Looking for change’ by Roy Smith and Shelby Woolf 
CPD Drawing for the new art & design GCSE and A Level curriculum reforms ‘Great Oaks Education’ 
Ways of Seeing, article by Roy Smith 2005 
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1-6: Steps taken throughout the SOL by students to develop drawing skills in the style of 
Van Gogh. 

7&8: Left Ben’s ability to record from secondary source Sep 15. Right his ability to record 
from secondary source Feb 16. 
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9-11 Experimenting drawing a rabbit skull with a variety of drawing materials: From left, mixed media 
(paper, ink, masking tape, masking tape and pastel, masking tape and glue gun. 
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Name:  Vicki Greybrook Topic: Teaching and Learning 

Area of research/research question/objectives: 
Improving the basic numeracy skills of my Year 7 maths class using ‘Numeracy Ninja’s’ skills booklets. 

Research methods: 
Each student has their own printed booklet. Each double page spread is a 5-10 minute starter activity where 
they answer as many of the 30 questions as they can completely independently. At the end of the time the 
students mark their own work (I display the answers on the IWB) and we go through some of the answers 
together. For some of the weaker students, I gave them associated skills worksheets to practise 1 or 2 
particular skills rather than the booklet itself. 

Findings/Work in Progress: 
After the first session, the students’ scores ranged between 4 and 26, which (for a set 3) just shows how wide 
the ability range is of the class. It became evident quite quickly that the booklet was too hard for a very small 
minority of students (2-3 out of a class size of 24 initially, but now 22) and the decision was taken by myself and 
the LSA that they would focus on their number bond skills for several weeks instead. When they did return to 
the booklet, either myself or an LSA would guide them through the questions, hoping to address any 
misconceptions as they arose. I found that, even though I explained how to do some of the questions at the end 
of every session, the SEN students on the whole were not able to concentrate and listen for that period of time, 
and so were not benefitting from it and learning from their mistakes. By the end of the first booklet (which took 
approximately 10-12 weeks) two students had scored 30 out of 30, and every other student had made good 
progress from their individual starting points. One particular student, who had an initial score of 6, had a high 
score of 20 by the end. I gave students a questionnaire at this point, and the findings from this were that the 
overwhelming majority liked doing the exercises, wanted to continue and felt it had improved their numeracy at 
least by a little. Some students felt that 5 minutes was not enough time and they would like longer. So when we 
started the second booklet, every now and then I allowed them 10 minutes (double the usual 5) and I wanted to 
see if this had an impact on their scores. Strangely - sometimes it did, sometimes it did not. I think for some 
students, by the end of the 5 minutes they had already answered what they were able to, so the extra time did 
not make much difference to them. At the time of writing we have nearly finished the second booklet, and a 
further three students have achieved a score of 30 and another 4-5 are very close. I think the evidence I have 
gathered shows some significant improvements in my class’s numeracy skills, but alas this did not translate into 
higher end of year exam scores. 

 
Next steps: 
I would like to continue the basic idea of Numeracy Ninja’s for my set 3 classes going into next year. But, just 
keeping track of their total score each time is not really enough information diagnostically. I need a system 
whereby I can see which areas students have mastered, and which topics need further intervention. 

 
Tips/issues: 
As it is self-marked there was an opportunity for students to cheat, which was an issue early on. Having the 
students read their scores out at the end of each session so I could update my results spreadsheet saved me 
time, but I am conscious that (even though reading their score out was optional and they were allowed to say 
‘pass’) it has not been good for the self-esteem of some students as they hear how well others are doing and it can 
make them feel bad. 
 
Reading (where appropriate): 
N/A 
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Name: 
Amanda Moyes 
 

Topic:  Teaching and Learning  
 
 

Area of research/research question/objectives: 
Creativity within learning. 

Research methods: 
Research on thought building, methods, paradigms, building thinking through creative play all contribute 
towards “Transforming education through art” as suggested by Julia Marshall et al in Learning and Teaching art 
published in September 2014.The interactive learning approach adapted in the school referred to in the article, 
in North California, was used as a model to demonstrate the use of integrated thinking. 
In 2013, Karpati et al suggested that there was a method for art education to assess creativity through 
visual expression. (Visual Inquiry: Learning and teaching Art). 

Findings/Work in Progress: 
Summary expressed as percentage of 16 
(16 results from the questionnaire received) 

The question of what is creativity was not asked directly. 
The reason for this was to allow each student to self-evaluate their definition of creativity. 
The nature of the questions asked determined key concepts of what is and isn’t creativity e.g. is it a practical 
skill? 56% thought it was. 
Is it an intellectual skill? 50 % agreed (31% neither agreed or disagreed) 

The following questions were asked instead. 
69% thought being creative is good 
56% felt that creativity could be used in any subject 
56% liked new ideas 
The consensus was positive in favour of creativity 
However, while 50 % felt they were creative (25% neither agreed nor disagreed), 56% thought being creative 
meant someone had to have a practical skill. However 50% did think that being creative could be an intellectual 
skill. 
Would enabling creativity within the subject area benefit the learner/ 
The result was split evenly on this, with 25% agreeing and 25% disagreeing on whether being creative would be a 
skill that could be used in their subjects. 
The group who responded were very clear on one area, with the largest percentage response to any of the 
questions that was; 

• 75% felt they could make their own mind up about whether or not they were creative. 
• 

Reading (where appropriate): 
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Name:  Chris Harris Topic:  Teaching and Learning 

Area of research/research question/objectives: 
To use teacher dashboard in the delivery of computing lessons with Year 7 and Year 8 groups. 

Research methods: 
Teacher dashboard is a piece of software which allows a teacher to set assignments for students with resources 
attached. 
Teaching groups are set so that work can be sent to and collected from specific groups of students. 
There is a function for students to send work back to the teacher by copying files from their student area to their 
onedrive. 
Work can be returned to students with grades and comments. 

Findings/Work in Progress: 
Advantages: 
Students can work at a pace appropriate to them as they have their own copy of lesson resources. 
Students can access all previous work set. 
Work started in school can be continued on any device with internet connectivity. 
Organising work is far quicker than searching through e mails from students. 
Disadvantages: 
Staff and students have to learn a new piece of software. 
Some students find the organisation of files and navigation round the software challenging. 
In use over this academic year: 
Initially there were some issues with the software causing it to crash and be unreliable. Students lost confidence 
and became confused. I decided to stop using the software until the issues with reliability had been resolved. 
Work was communicated to students via e mail with attachments. Consequently there were practical issues with 
collecting and collating work from individual student e mails. 
I started using teacher dashboard again after February half term. Since then students have developed more 
confidence in the software and are now using it every lesson. Typically a student can view resources for the 
lesson and submit any work due.  I have already highlighted other benefits of this software. 

Reading (where appropriate): 
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Name:  Charlotte Nicholson Topic:  Teaching and Learning  

Area of research/research question/objectives: 
Stretch and challenge of top set Year 9 students by teaching GCSE work early. 

Research methods: 
Classroom based teaching. 
Step by step processes to assist them in learning harder level work. 
Questionnaires. 
Oral feedback from students completing the tasks. 

Findings/Work in Progress: 
The focus of my research was to look at stretch and challenge within KS3 to ensure higher ability students are 
making expected progress and not just minimum progress. I completed my research with a Year 9 top set class. 
To stretch the students further I started to introduce GCSE concepts into the current chemistry scheme. 
These concepts involved looking at valency and the cross over rule for generating formulae and balancing of 
equations. Both of these concepts are found tricky by both Year 10 and Year 11 students. By introducing these 
now to Year 9 it stretches their understanding and makes it less daunting when they get to these tasks as they 
have already been exposed to the concepts. 
From the questionnaires completed by students after the topic they show that the majority of students found 
the tasks challenging and agreed that they had been stretched within the topic. Students then agreed that having 
been taught this during the KS3 topic made their understanding of the reaction topic better. One student 
thought it was better to be taught these skills earlier as it makes them feel more confident for when they 
approach GCSE work. 
I then taught these skills within the GCSE topic. As I was teaching this students understanding to these terms was 
instantly much improved. Oral feedback from the students showed that they understood the concepts much 
better now and found it a lot easier. This is due to the fact that they had already been exposed to the concepts 
making their approach towards these much easier. 
After teaching these skills within the GCSE topic I again gave the students another questionnaire. Highlighted 
within students’ responses is that they found having been taught the concepts earlier helped within the GCSE 
topic as they “already knew the basics”. Also one student explained that it was better to be taught the GCSE 
topic early as it gives them “more time to understand the topic”. One important response was they the student 
understood the topic/concept rather than just remembering; thus showing higher level understanding towards 
chemistry. 

 
Data Analysis KS3 spring 

 
 
 
 
 
 
 

 
From the data collection, generated by Sam Wallace in the spring term for all KS3 classes, my Year 9 class is has 
made more progress since KS2 that the average for the cohort. It is expected that students make two whole 

Group All Girls Boys PPI Non 
PPI 

SEND Low Mid High 

Year 9 CWA 
Levels of 
Progress from 
KS2 

1.4 1.4 1.3 1.3 1.4 1.2 1.3 1.3 1.4 

9HSB1 1.7 1.7 1.7 1.5 1.8 NONE  2.0 
(4) 

1.7 
(27) 
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levels of progress from their KS2 result. On average my class has made 1.7 levels. O.3 levels of progress more 
than the average. The gap between girls and boys has also been eliminated within this class; however the gap 
between PPI and non-PPI students is still present and in my class greater than the average cohort. 4 students 
within the class have made two levels of progress from KS2, with the majority of the class 0.3 levels away from 
their expected progress. 

 
Next steps: 
Stretching and challenging of lower KS3 classes (7 and 8) to ensure that the higher ability students are still 
making expected progress. 
With the new grading system now we should be expecting students to make 3 whole levels of progress from KS2 
higher ability students will need more stretch and challenge tasks to help them achieve these higher grades. 
Narrowing the gap between PPI and non-PPI students. 

 
Tips/issues: 
Approach the concepts slowly as they are more difficult and students will not grasp it first time. Try different 
approaches to teaching the skills. 
Difficulties: if the students struggle with this it may put them of and discourage them. 

Reading (where appropriate): 
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Questionnaires completed by students after 
completing the GCSE topic which involved 
formulae and balancing equations. 

Questionnaires 
completed by students 
after first looking at the 
concepts in KS3 science. 
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Worksheet to help assist students with 
balancing equations; with step by step 
layout. 

  

Powerpoint slides on the valency to assist students with formulae 
writing. 
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Name:  Joe Blogg Topic:  Teaching and Learning 

Area of research/research question/objectives: 
Improving student retention and recall for new linear A Level (Computer Science) 

Research methods: 
Experimental – planning and delivering lessons and using assessment to judge outcomes. 
Opinions of students gathering after test to reflect on possible improvements. 

Findings/Work in Progress: 
Unsurprisingly re-visiting topics (e.g. as starters and revision lessons) was considered very helpful. 

 
Students report finding the log sheet for the recording of grades, and reflecting on key areas for improvement, 
useful. A summary of all keys points and potential pitfalls was gathered after each assessment and kept in a 
central document which was then accessible to students before their real exam – students reported finding this 
helpful and some went on to make a personalised version of this document for themselves. 

 
(all resources can be found in G: BSF Maths & Computing) 

 
Next steps: 
Some of the resources produced have already been adjusted ready for next year. The process now needs to 
continue in developing the resources for Year 13. 

 
Tips/issues: 
These are not new ideas of course but the power of re-visiting learning and reflecting on learning were 
highlighted to me anew. 

 
As I unexpectedly ended up being the only teacher of the course during the first term a lot of time was needed to 
learn in depth, and develop resources for, the half of the course I wasn’t expecting to teach. 

Reading (where appropriate): 
https://www.computingatschool.org.uk/ provides a helpful network of support, but as a new course existing 
resources of a good quality were scarce. 

https://www.computingatschool.org.uk/
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Name:  Kristy Mee Topic:  Teaching and Learning  

Area of research: 
Developing Students’ Memories for Closed-Book Exams in English 
Daniel Willingham (2015) describes memory as ‘the residue of thought’ in that we remember what we think about. It 
was this that became my core focus: getting the students to think for themselves by having the strategies to do so. 
Students tend to remember the best bits or the most eventful parts of a text but to achieve higher grades in closed 
book exams they need to think more originality than that. 

Research methods: 
Willingham’s main theory is that we rarely recall things directly from memory, but that we rely on a variety of ‘cues’ 
to aide us. Over the year the following ‘aids’ were created and used in everyday teaching to help students recall 
quotations: 

• All students provided with a bank of over 100 quotations for each text, colour coded according to who said it 
or where it appeared in the novel or play. These were provided in September and again in April. This was far 
more than required. 

• A cloze test on key passages every lesson from after the mock exam. This result was recorded. All students 
were expected to get 7 out of 10 as a minimum. 

• Pictorial representations of key quotations where students had to work out a line which would fit. They then 
memorised the picture and it was used as a cue. 

• Quick-fire tests where students had to write a set number of quotations from each text on a certain theme. 
• ‘Quotation tennis’ where pairs of students were given a key word and had to state a quotation associated 

with it in turns. Whoever could not recall was the first to lose. 
• ‘Open response’ questions that asked students to respond to an open statement by listing all the quotes that 

would support or contradict the statement. 
• Specific marking for AO2 – ability to analyse language – in timed assignments. Highlighters were used to 

show every quotation and the frequency of their use and the length of the following analysis. 
• Students also made their own bunting, spidergrams, quotation keyrings and booklets [and took great pride in 

outdoing each other’s presentation!] 

Findings/Work in Progress: 
My assessment to ensure progress was being made was primarily through summative testing. In October 2015, just 
40% of students were able to get 7 out of 10 on the cloze testing. By April this had increased to 70%. However this 
still meant that 3 students were not successful when tested in this way. They needed support to make their memory 
of the texts more distinctive. Where some students needed to move and make progress in other areas, some 
students needed to pause and study the texts for much longer. Timed essays or deeper analysis was not yet as 
important as getting to grips with the texts and see the links between them. Lemov (2016) states that it is ‘easy to be 
confused or overwhelmed’ when then having to work with new information as it is too difficult to evaluate what 
information is important to retain. We therefore went backwards and used the bank of quotations as a scaffold which 
they constantly had to refer to rather than waste time skimming the books. 

 
Choice was provided from mid-February onwards where some students could opt to complete timed essays for 
detailed written feedback or they could respond to set questions that provided the analysis for students, but where 
they had to select a quotation from their pre-issued bank. This method was seen during observation at KEGS in 2013 
with an A level class. The teacher there explained that he used it for the dual purpose of providing a model of high- 
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quality analysis and also forcing students to select quotations that were apt. A study by E.D.Hirsch in ‘The Knowledge 
Deficit’ (2006) argues that it is not the ability to make inferences that is important, but the need to ‘know enough’ 
and have enough ‘existing knowledge’ is what is required to develop students. I needed to equip the students to 
‘know enough’ and by interleaving the texts rather than studying them in isolation, I felt that they were better 
prepared than previous years. Whereas before when students did not favour a particular text they tended to ignore it 
or not concentrate on it, by interleaving the texts they had to study them alongside each other and therefore 
frequently revisit and commit them to working memory. 

 
When the pictorial representations for quotations were used, students were able to quickly apply a quotation. 
However, the limitations of this were that the benefits were restricted to sections of the text that lent themselves to 
such imagery. Many quotations did not. 

 
The rote nature of learning quotations worked for some students – they girl who made the keyrings of quotations 
inspired the whole class! Inadvertently this prop helped some students to self-test more effectively as they were 
quite competitive. It created an odd little craze in the class! By having low-stakes testing at the beginning of every 
lesson, students came to expect the routine and it reinforced the learning from the week before and provided 
building blocks of knowledge that could then be developed. 

 
Sweller et al in The Educational Psychology Review argued that ‘any instructional design that…merely ignores working 
memory limitations is deficient’ (vol 10 p251). By interleaving and ‘chunking’ [EEF, 2016] texts alongside specific 
pedagogy that encouraged use of quotations, the working memory was in constant use and not just required for 
cramming sessions before the exams. Whilst the August results will provide tangible data of students’ achievement, 
this research cannot provide definite findings as to what specifically worked. What I will develop from this study is 
that frequent, low stakes testing provides a solid grounding for all students to allow them to have the knowledge of 
texts that is required. 

 
Next steps: 
To embed the strategies that worked well, according to students – testing, prepared cue-cards and cloze starters. 
To transfer strategies to GCSE literature texts. 

 
Tips/issues: 
Some students were excellent at memorising but then could not analyse the relevance of their quotation. 
A lot of time was needed preparing the most useful resources, but these were used all year round. 
Low-stakes testing is not an issue once the practice has been repeated. Students became accustomed to it. 

Reading (where appropriate): 
AQA English Literature Examiner’s Report 2015. 
Education Endowment Foundation. 2016. http://educationendowmentfoundation.org.uk Last accessed 16/7/16 
Hirsch, E.D: 2007. The Knowledge Deficit Houghton. New York 
Lemov, D. 2016. Reading Reconsidered. Jossey-Bass. San Fransisco 
Quigley, A. The Rise Project www.ryedaleschool.org/the-rise-project/ Last accessed 16/7/16 
Sweller et al. 1998 Educational Psychology Review volume 10. 
Willingham, D.T. 2016  www.danielwilligham.com  last accessed 16/7/16 

http://educationendowmentfoundation.org.uk/
http://www.ryedaleschool.org/the-rise-project/
http://www.danielwilligham.com/
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Name:  Rebecca Freeman Topic:  Teaching and Learning  

Area of research/research question/objectives: 
Strategies for effective group work in Key Stage 3, focusing on a practical subject. 

Research methods: 
I decided to trial different group work strategies with a variety of classes from Year 7 – 9 during music lessons, to 
see which enabled students to produce the best quality work. The strategies were taken from other teachers and 
my own ideas, as well as some reading. 

Findings/Work in Progress: 
Group setting: 

• Allowing students to choose own groups 
• Setting groups myself in advance 
• Allowing students to choose HALF of their group, e.g. in a group of 4 students will choose a partner then I 

will put two pairs together. 
• Single gender groups 

Findings: 
Overall I found that giving students some choice in their group was the most effective strategy. I asked students 
to get into pairs, then put the pairs together into groups myself. It was important to then have the groups 
written down to give them permanence and avoid people swapping. 

 
I found single gender groups and groups where the class chose exactly who to work with the least effective in 
terms of behaviour and learning. It was also the most time consuming and caused more social problems. 

 
Groups that I had set myself were slightly more effective, however giving students some ownership over their 
group was beneficial to creating a more positive attitude towards the task. 

 
It was also important to act decisively and firmly if a student did need to be swapped out of a group, as this has 
the potential to cause upset with other students. I tried to avoid any swapping at all costs, but occasionally it is 
necessary. 

 
Strategies to use during group work: 

• Rewards and sanctions 
• Setting group leaders 
• Use of timers 
• Ensuring work is presented at the end of every session 

Findings: 
Overall the most effective strategy for me is ensuring that all groups had to present their work in some way at 
the end of every session. This increased the urgency in which they worked and encouraged groups to take more 
pride in their work. It also encouraged more sense of competition. Timers were also very helpful to enable 
students to manage time effectively. 
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In some instances group leaders were effective but not all. Some groups did not benefit from a group leader and 
it caused more problems socially between the groups members. This is not a strategy I would employ for all 
group work. 

 
Setting a minimum level of work to be completed – different for each group in order to differentiate, with a 
consequence if it is not completed for all members of the group. The problem arising here is the one or two 
students who are not inputting enough to the groups work. This student often benefits from being given a very 
specific role or task within the group. 

 
Presenting work and receiving positive feedback from peers is an effective reward. 

Reading (where appropriate): 
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Name:  Michelle Puleston and Victoria Forster Topic:  Growth Mindset/Teaching and Learning  

Area of research/research question/objectives: 
Growth mindset and the use of iPads with lower ability students in maths 

Research methods: 
• Interviewed students who are familiar with the traditional methods of teaching at Notley High School 
• Visited Honywood Maths department to research their methods and interview staff 
• Interviewed students who use iPads to facilitate independent study at Honywood School 
• Observed maths lessons using iPads 

Findings/Work in Progress: 
 

• Weaker students at NHS think they are ‘bad’ at maths and find it very difficult to focus on a teacher 
standing at the front for a length of time 

• Weaker students generally dislike maths and do not enjoy working from textbooks 
• In lower sets, there is a larger range of ability than in higher sets, despite setting and some students get 

bored with the teacher ‘going over’ the same stuff and would rather be able to ‘get on’ 
• Students at Honywood trust their teachers and the teachers trust them; they are aware of the 

expectations and want to do well 
• Students who are trained to work independently from year 7, do so with very little fuss and are capable 

of finding information for themselves 
• Students who work independently are more aware of what they need to do to move to the next 

level/grade 
• The novelty of having an iPad soon wears off and students use them responsibly at Honywood, and 

appreciate them as a learning tool 

Next steps: 
• To introduce some iPad lessons into the curriculum for KS4 lower sets, by providing links to maths watch 

clips and worksheets 
• To encourage students to take responsibility for their own learning in maths, by providing them with the 

resources to make a progress that is appropriate to their ability and their ability and desire to learn 

Tips/issues: 

Reading (where appropriate): 
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Name:  Lisa Thurston Topic:  Independent Learning/Teaching and Learning  

Area of research/research question/objectives: 
Developing problem solving skills in Year 7 and 8 to meet with the demand of the new N.C and develop 
independent learning. 

Research methods: 
Introduce an assessed problem solving activity in Year 7 and 8 and assess how well students dealt with the task. 
Mainly focussing on the year 7 problem solving activity Ice creams. Give out worksheet with questions on and 
see how students cope with the task. 
Discuss how the tasks went with their class and in particular whether all students were able to access the task 
and whether the task needs more structure. 

Findings/Work in Progress: 
I delivered the ice cream task to two different ability classes in Year 7. Students were able to grasp the task with 
the teacher’s input. The first time I did the task I tried to let the set 1 (top) answer the questions without too 
much help from me. I received a mixture of quality of work and some students struggled with this type of task 
independently. It was evident they had little experience of how to write down their findings and express what 
they found out on paper. 
When I tried it again with a lower ability set I was able to give more help and new where the problems emerged. 
The questions on the task were open ended and students were not quite sure what they had to write down to 
gain marks. 
The very weak students were not able to access the task as well as the other students and a differentiated 
worksheet was developed to help them. Teachers responded positively to the differentiated worksheet and said 
that helped a lot and students were able to achieve an end result easily. 
Feedback from students were that they enjoyed the task but were not used to how to set out that type of 
problem solving. 
Feedback from teachers were that there needs to more structure to the task to make sure students know what 
to write down and how to express their findings. 
Next steps: 
To embed problem solving activities in the scheme of work for year 7 and 8. Develop one per term with the view 
to have one every half term to develop the skills needed to access the problem solving type questions being 
introduce in the N.C 
Create an assessment ladder for students to use to help them see how their work is assessed and provide some 
structure to the task. 
Create a problem solving mat to help students see the processes they should be developing to help them with 
the task. 
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The ice cream task worksheet Differentiated worksheet I 
created below. 

New material developed due to outcome of research 
 

An assessment ladder Problem Soving Mat 
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Name:  Keith Ferguson Topic:  Differentiation/Independent Learning/Teaching 
and Learning  

Area of research/research question/objectives: 
Effectiveness of using the software One Note to develop differentiation, independent learning and personalised 
learning. 

Research methods: 
Questionnaire sent to students in Years 10 and 11 but predominantly responses were from Year 10 who had 
been taught by Keith Ferguson or Victoria Homan-Smith. Meetings with Victoria to discuss how One Note is 
going and ways to improve/amend this during our lessons. 

Findings/Work in Progress: 
I wanted to see whether One Note helped students in terms of differentiation, independent learning and 
personalised learning.  This was a complete change in the way in which students would work in ICT this year. 
They have been used to a much more teacher directed style and as a result there were various outcomes. The 
mind-set of students was the biggest factor and what approach they came to the lesson with.  The responses 
were mixed and it seemed to be the more able a student was, the more enjoyment they had of this approach. It 
helped with differentiation as there were activities that were colour coded so that the students knew which ones 
they should attempt. It also promoted student independence as they could complete the tasks they felt 
comfortable with and do this at their own pace.  The enjoyment of these lessons in the main was positive. 
Students felt that they could also push themselves harder too. All of these responses has encouraged Victoria 
and I to continue to do these type of lessons next year. 

 
Next steps: 
We will investigate how it can be improved by staff and students too by talking to the students in lessons and 
also in departmental time. This evidence can then give us the tools to be able to further refine this way of 
learning. 

 
Tips/issues: 
• Not all people completed the questionnaire. 
• Some did not take the questionnaire very seriously. 
• More training for students on the rationale for this type of lesson. 
• Develop and refine the lesson content. 

Reading (where appropriate): 
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Name:  Kim White Topic:  Teaching and Learning  

Area of research/research question/objectives: 
What is the measurable impact (through grades) of student led, peer revision? 

Research methods: 
Observations (data collected through examinations) 

Findings/Work in Progress: 
• Many students commented that working with a peer helped them understand some of the more 

complex material e.g. “I get it when she explains it to me because she’ll go over it again and again.”; 
• The ‘teachers’ said that it helped them remember the material more as they had to find different ways 

to explain it e.g. “I’ve gone over this page [in the revision guide] much more than I would have done if I 
had not been teaching it to DP”; 

• However, the findings seem to suggest that although there is an improvement for the majority of 
students who took part in the research (between their Year 10 mocks to their Year 11 PPEs), the 
‘teachers’ made greater progress than the ‘learners’. This may be because of the ‘teachers’ being more 
able in the first place, so the peer revision sessions supplemented the work that they would already be 
conducting; 

• Some ‘learners’ did not benefit as they felt insecure around their peers and felt a certain amount of 
judgement of their abilities. This highlights the importance of getting the correct pairing and maybe 
training ‘teachers’ beforehand. 

Next steps: 
To embed this into the learning culture within Year 10. To involve all students in the class (see notes below.). 
Employ some form of training for the ‘teachers’ so they can work effectively with their ‘learner’. 

 
Tips/issues: 
In order for the student sessions to be of any benefit, students were given an opt-in choice. Certain students 
were selected as either ‘teachers’ or ‘learners’ and they were given the freedom of who to pair with or whether 
to join the programme at all. ‘Forcing’ students to participate would not have the desired outcome as they 
needed to have responsibility for their sessions and could have resulted in one student of the pair being let 
down. 

 
However if this style of co-operative learning was embedded early on in the GCSE course, students may view it as 
a more natural way of conducting revision sessions and so involve themselves to a greater extent. 

Reading (where appropriate): 
What is independent learning and what are the benefits for students? Meyer. B et al (2008) 
Synthesis of Research of Cooperative Learning. Slavin, Robert E. (1991) 
Towards a Theory of Independent Learning and Teaching. Moore. M (1973) 
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Name:  Elizabeth Hutchinson Topic:  Teaching and Learning/School 

Leadership/Differentiation  

Area of research/research question/objectives: 
To find out if planned absence lesson plans are fit for purpose with a particular view to lower ability students in 
non-set subjects. 

Research methods: 
Evidence in form of paper copies and staff email; feedback from cover and teaching staff and LSAs; internet. 

Findings/Work in Progress: 
What I have found: 

• Core subject departments and a few others consistently use standard absence pro forma for planned 
absence – paper copy or electronically; 

• Differentiation rarely set for less able in non-set subjects; 
• Main reason given for lack of differentiation - time constraints; 
• SEN/medical student information occasionally included; 
• Email (and attachments) – are also common means of setting cover; 
• Rarely (for planned absence) – handwritten note left on desk; 
• Extension tasks frequently set to keep lesson going; 
• Attachment of student photos/seating plans very hit and miss. 

When tests are set, some students finish very early and there is little to occupy them for remainder of lesson 
What to consider: 

• How realistic is it to expect differentiation for planned absence? 
• Is it reasonable to conclude that teaching staff would expect differentiation by outcome in a cover lesson 

and not differentiation by task owing to time constraints when preparing cover? 
• Is it more important to include other information on the form such as identifying those students with 

challenging behaviour as they can often prevent all students from working? 

Next steps: 
• Keep ongoing record (cover supervisor/agency feedback) of work set that works well/creates problems; 
• Regarding differentiation by outcome, absence form could be changed - for example to include an 

acceptable minimum requirement of work that needs to be completed. 

Reading (where appropriate): 
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Name:  Paul Heath Topic:  Teaching and Learning/School Leadership  

Area of research/research question/objectives: 
How much attention do staff pay to the work students complete in a cover lesson?  
What are staff expectations of a cover lesson? 

Research methods: 
• Staff questionnaire (anonymous) 
• Is cover set appropriate/relevant 
• Is work marked and followed up? 
• Student panel (mixed year and gender) 

Findings/Work in Progress: 
• From my findings of a staff questionnaire, I can see that only half actually take it very serious as in 

marking and feeding back to students. It was also interesting to find out nearly a quarter did not follow 
up behaviour issues or even mark work. Also only 12% set differentiated work. I have attached my 
findings in a pie chart work sheet. 

• As regards to the student panel. I have run 4 of these through lunch times with a range of students from 
various backgrounds and abilities, again I found it interesting to find out that the majority of students 
misbehaved during a cover and did not attempt much work as they know they would very rarely see it 
again. A few students had many cover lessons through the years and could only recall 2/3 time they had 
had any work returned. 

• I feel work still needs to be done on this to make teachers aware that students do care about a cover 
lesson if they felt the work they were doing was going to be marked and followed on from what they had 
learnt in previous lessons. Also behavioural issues also needed to be followed up from their teacher 
/head of year. 

Next steps: 
Work on both sides needs to improve maybe once a month the cover staff could attend department meetings 
and find out what is expected. 

• Pre-booked cover lesson plans could be given in advance 
• Work in some cases needs to be engaging/challenging 
• Work with staff to try and help set more appropriate work 
• Health and safety issues also need to be addressed. 

Reading (where appropriate) 
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Questionnaire Results 
 
 
 

 
 
 
 

Sent Returned
A B C 110 56
All work completed Part completed Not Bothered

1 What are your expectations of a cover lesson? 19 31 6
All the time Sometimes Never

2 Is cover work regularly marked? 13 28 15
All the time Sometimes Never

3 How often do you feed back to the class on the work produced? 12 33 11
Always Sometimes Never

4 Do you follow up on any reported poor behaviour? 34 13 9
Always Sometimes Never

5 Do you follow up and praise good behaviour? 28 16 12
Always Sometimes Never

6 Is cover work set appropriate/relevant? 32 16 8
Always Sometimes Never

7 Have you different expectations for different year groups? 15 25 16
Always Sometimes Never

8 Would you often set assessments/tests in place of relevant work 6 26 24
Always Sometimes Never

9 Do you include differentiated work? 7 33 16
Always Sometimes Never

10 Do you include extension work for those that finish early? 28 18 10
A B C

Totals 194 239 127
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Name:  Zena Coxon Topic:  Course Development/Teaching and Learning  

Area of research/research question/objectives: 
The use of target language in the classroom. 

 
I have chosen to complete my action research on the use of target language in the classroom as, over a number 
of years this has divided teacher opinion. However, with the changes in specification in the new GCSE, students 
will need to understand rubrics in the target language and therefore teachers will need to increase their use of 
language in the classroom. 

 
In the past, teachers have been judged (by Ofsted) by the amount of target language that students use in the 
classroom and by the spontaneous language that they use with each other. This has enabled teachers to teach in 
English whilst giving opportunities to the students to use the target language. Teachers fall into using English in 
order to help with classroom management and to ensure understanding. 

 
Objectives 

 
• To explore reasons for teachers using target language. 
• To look at ways in which to give messages with limited language. 
• To examine the place of English within lessons. 
• To develop strategies to encourage student use of target language. 

Research methods: 
I did some wider reading to find the case for and against the use of target language in the classroom. 

 
The case for use of target language:- 
• The amount of language that can be acquired consciously and subconsciously by the students. 
• The improvement in listening and speaking skills. 
• The demonstration of the language as a living vehicle of communication. 
• A demonstration of the importance of learning a language. By teaching through the target language we are 

bridging the gap between carefully controlled classroom practice and the unpredictability of real language 
encounters. 

• By encouraging students to understand and use the target language, we are seeking to develop strategies for 
listening and expressing meaning when they may only have limited language available. 

The case against the use of target language:- 
• Teaching in the target language does not automatically lead to learning the target language (TL). 
• It can lead to problems with classroom management. 
• The MFL classroom provides an artificial and unauthentic learning environment. 
• The development of good social relationships between teachers and students can sometimes be hindered. 
• TL can sometimes become a barrier to understanding and learning. 
• The time consuming nature of issuing instructions in the TL. 
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• Using the TL is tiring! 

I delivered an SPS session for trainee teachers on the use of target language. We discussed when and where it is 
best to use target language. We agreed to try some different methods from the book ‘Target Language Toolkit’. 
Below are listed some of the things that I have tried. 

 
• I have created a display board of target language phrases for the students to use and another board of 

instructions that will be used by me. 
• I have labelled drawers in my classroom in the target language. 
• Talk time – this is where part of the lesson is devoted to speaking in the target language. The students talk 

about a topic of their choice. It is based around giving opinions and agreeing and disagreeing with each 
other. I put a ‘group talk’ display up in the classroom with opinion phrases for them to use. We have also 
described photos in this way to start to practise for the new speaking exams. 

• No hands! – this is something that I have been doing for a while anyway. It encourages everyone to 
contribute to language discussions. Students are not allowed to volunteer answers and a range of 
techniques are used to generate ‘volunteers’. We use lolly sticks, peers choosing each other, random name 
selectors and classroom buzzers. 

• Phrase of the day - as a starter, students copy down a target language phrase of the day into the back of 
their book. Both students and teacher have to see how many times they can use the phrase in that lesson. 

• Translator – choose a student to be a translator for the group. They translate instructions into English for the 
class. During these lessons I have tried to use target language only. 

• Instructions in the target language on Powerpoints – this is necessary so that the students can start to 
recognise the rubrics/instructions in the new GCSE specification. 

• Asking permission – students have to ask permission in the target language – they can use the display 
boards/expressions of the day to help them say what it is they need to ask permission for e.g. ‘Can I borrow a 
pen please?’ 

• Speaking games – we use speaking games a lot to practise vocabulary – students respond well to the 
competitive element of these games. Games such as Cluedo and Guess Who work really well. 

• Surveys – we do a lot of surveys in language lessons anyway as it gets students asking and answering 
questions.  I have tried to extend this by discussing the results in the target language. 

• Speed dating – for each topic/speaking assessment where there are a list of questions to answer, we have 
practised by using a ‘speed dating’ method. Each time we have called it something different e.g. 
interview/customer-client/teacher-student etc. Students are split into two groups; one group is asking the 
questions and the other is answering. They ask questions to three students and give feedback using a 
success criteria, then they swap roles.  We then discuss the results as a group. 

• Quiz, quiz, trade – students all have a question each. They ask their partner the question, their partner 
answers it, then they swap questions and move on to somebody else. 
 

I observed the trainee teachers trying out their ideas to encourage target language in the classroom. One of the 
trainees used target language only in her Powerpoints but then used English to explain the task. I felt that this 
worked well.  We then discussed our experiences in another SPS session. 

Findings/Work in Progress: 
We need to develop a culture where it becomes more natural and automatic for learners to use the target 
language. We need to take into account the different types of learner in the groups and their prior experience 
with the target language.  Here are the findings from the activities that I tried in the classroom: 

 
• I found that the games and activities set up to encourage the students to use the target language worked 

really well. They enjoyed using the target language with each other and accepted that during the activities 
they needed to use the target language. Activities that worked particularly well were: speed dating, quiz, 
quiz trade, group talk and no hand up. 

• Students also reacted well, at first, to asking permission in the target language using the display boards to ask 
questions. However, after a while they got lazy and reverted back to English, they need to be reminded to ask 
permission in the target language.  They were also not very good at asking permission in the target  language 
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to each other as this seemed to feel unnatural to them. I will be continuing with this next year to try to 
establish routines so that the students automatically use the target language spontaneously. 

• When trying to deliver lessons purely in the target language, the students found it difficult to focus on the 
instructions. I think the problem was, that I had not been doing this from the start so they were not used to 
it.  I think you need to start with this from the first lesson to avoid fuss. 

• Students were more accepting when the learning objectives and instructions were in the target language on 
the Powerpoint as they found it easier to translate what they had to do. This helps with their translation skills 
which they will need for the new GCSE writing exam. 

• When carrying out joint observations with the trainees’ mentors, the feedback was nearly always that the 
trainees need to use more target language when delivering lessons. The trainees said that they were nervous 
about using the target language as they thought the class would misbehave or not understand the task. They 
were also concerned about pace and getting though the lesson content. 

• There is a place for the use of English in the classroom – when explaining grammar points that are crucial for 
progress and when dealing with disruptive behaviour. Low level disruption can be dealt with in the target 
language. 

Next steps: 
• To continue to use the techniques listed above. 
• To start using more target language when explaining tasks and with instructions on Powerpoints from lesson 

1 to establish the routines from the beginning. 
• To reward use of the target language in the classroom, especially when they use it with their peers. 
• To try out assessment methods listed in ‘Target Language Toolkit’ and ‘you speak, they speak’ 
• To initiate a discussion on revising the departmental policy on the use of target language in the classroom. 

Tips/issues: 
 
• Start as you mean to go on – use target language from day one. 
• Have detailed display boards - learners must be provided with phrases to communicate with the teacher and 

phrases to communicate with each other. 
• Plan for target language in the lesson plan. 
• Build up a bank of words and phrases for classroom activities and organisation. 
• Praise and emotional reactions: Fantastique! Très bien! 
• Have a ‘no hands’ policy. 
• Take the same approach to target language within your department. 
• Observe other teachers and see the class from the student perspective. 
• Promote target language conversations amongst students. 
• Work together on pronunciation to avoid a lack of confidence when speaking. 
• Promote creativity, give them the means to communicate how they want to. 

Reading (where appropriate): 
• Target Language Toolkit by Allison Chase 
• You speak, they speak: focus on target language use. Classic Pathfinder by Barry Jones, Susan Halliwell & 

Bernadette Holmes. 
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