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Introduction 
Research from the Centre for Use of Research and Evidence in Education (CUREE) has indicated that for Continuing 
Professional Development (CPD) to actually make a difference to classroom practice and students’ learning outcomes, it 
ideally needs to feature the following ingredients: 

1. Starting with the end in mind – i.e. set clear learning objectives for what it is meant to achieve 
2. Working collaboratively, with peers 
3. Mentoring and coaching, if appropriate 
4. Engaging with external input – “experts” or their literature 
5. Operating over a minimum of two terms 
6. Practical and classroom-based learning activities 

 
The Action Research Process 
 
Based on these principles, our Action Research programme is designed to support our classroom-based staff in meeting 
their own CPD objectives, which were set as part of this year’s professional review cycle in October.  New starters who 
joined after Christmas, Newly Qualified Teachers (NQTs) and trainee teachers were asked to set objectives separately to 
ensure that they did not miss out. 
 
A wide range of exciting projects were undertaken in 2015-16, including examining KS2-3 transition in English, peer-led 
revision in PER, approaches to home learning in maths, as well as some excellent examples of strategies to support 
differentiation for students with speech and language difficulties, visual impairments and how iPads can be used to 
support differentiation successfully.  It has been my pleasure to read through them over the past couple of months. 
With these successes in mind we have dedicated further disaggregated CPD time to Action Research this year, with 
objectives due to be set as part of the professional review process during the Autumn term. 
 
This volume of Learning Matters Issue 19 incorporates all the research projects which could be categorised as pertaining 
to the development of new courses at Key Stages Four and Five. 
 
Martin Higgon 
Assistant Headteacher, February 2017    
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Notley High School & 
Braintree Sixth Form 

Action Research 
Summary 

 
Name:  Craig Ewing Topic: Course Development  

Area of research/research question/objectives: 
GCSE new specification 

Research methods: 
Research into the new specification for the GCSE programme from September 2016. Contact with schools who 
run courses via different examining bodies. 

Findings/Work in Progress: 
Firstly, I looked at three different examining bodies for GCSE PE – Edexcel (which we currently work from), AQA 
and OCR. I then arranged for the PE Faculty to break off in to groups to research the three and provide a list for 
pros and cons for each. Each group delivered their findings. 

 
I then contacted schools who each run the GCSE PE course through different examining bodies. Some of these 
schools have been using the same body for a number of years and have a vast knowledge of how that body 
works (although the framework is changing). I also paid a visit to a couple of schools that run different courses to 
us. Whilst visiting them, I looked at teaching resources and coursework. As well as visiting these schools and 
looking at their work/programmes, I took away some ideas for teaching within the department. People I met 
with gave me ideas for things that have worked for them in the past. 

 
After some deliberation, we decided that either Edexcel or AQA would be better for us as it would not move too 
far away from what we were used to. Both programmes were similar in lots of ways. GCSE PE at Notley has seen 
a rise in grades and performance over the last couple of years so we did not want to change what we were doing 
too much. 

 
Next steps: 
We have decided to stay with Edexcel for the time being as we are used to the way that they work. We also 
decided this because of the recent success that we have enjoyed. Also, there will be a number of staff within the 
department who have not taught much GCSE PE previously or have not taught any at all. 

 
Tips/issues: 
The only issues we encountered were that the different examining bodies were not very forthcoming with 
advice and knowledge on the courses that are going to be offering from September. We have made a decision 
based on prior knowledge, experience and ease. 

Reading (where appropriate): 
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Name:  Deborah Hanna Topic:  Course Development  

Area of research/research question/objectives: 
Develop resources for new Year 12 music history topics. 
Develop feedback sheets for performing. 

Research methods: 
I spent time researching the three new classical set works for Year 12.  This was focussed on – 
• The history behind the pieces; 
• The analysis of the musical scores; 
• Finding contrasting recordings for comparison purposes. 

The feedback sheet was designed and then tried out, before I slightly amended the format. I have included an 
example below. 

Findings/Work in Progress: 
All work is completed – the listening paper exam on this topic was end of May. 
I have a file on each of the three classical areas and suitable resources were developed 
Next steps: 
No next steps for the classical works – as this has now finished and there are new set works to be in place from 
September. 

 
The performing sheet will be re-designed for the new Year 12 group as the specification has changed. 

Performing is still part of the new specification, however, the assessment criteria is different. 

Tips/issues: 

Reading (where appropriate): 
Zigzag material on classical set works 
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See below for example of completed feedback sheet for performing. 
 
 

AS Music Performing criteria G353 
 

There are 4 categories of marks, with each category marked out of 15 
 

1. Knowledge and Fluency of pitch and rhythm (K and F) 
2. Technical Control across a range of techniques (T and C) 
3. Realisation of Performance markings and/or performing conventions (RoP) 
4. Aural and Stylistic Understanding (A and SU) 

 
A* = 54 A = 48 B = 42 C = 36 D = 30 E = 24 (U = 23 or less) 

 
Student: Oliver Jenkins Overall Grade: D (Average mark 34.3) Date 
10/02/2016 

 
Piece Title K&F (15) T&C (15) RoP (15) A & SU (15) TOTAL (60) 
Affirmation 9 9 9 9 36 
Tears in the Rain 7 8 9 7 31 
Eugene’s Trick Bag 9 9 9 9 36 

 
Teacher Feedback 
 

Affirmation: You clearly know this piece much better than your last performance. What you do 
perform, is to a high standard. However, the issue with the marking is that as yet, you are unable 
to play the whole piece. Therefore I have marked you according to what you have played today. I 
am not concerned about this piece, as I know you will learn all of it for your recital – and 
therefore secure a higher mark. 

 
Tears in the Rain: Some successful passages, however there was no improvement in the mark 
awarded from last time. The piece is not completely fluent and there are timing issues. Some 
sections are better than others, but the examiner is looking at the whole performance. 

 
Eugene’s Trick Bag: This piece started very fast – possibly too fast. You struggled to keep up with 
the tempo you had set yourself and made errors of pitch and rhythm today. You need to practice 
this piece slowly and gradually build up the tempo. Unfortunately, the mark for this piece went 
down today from our previous recital practice. 

 
General comment: 
We discussed your recital pieces at the end of the lesson and I know you have some concerns 
about repertoire. You said that you might email Mr Tyler for advice and I also suggested that you 
speak with George and Adam.  I am more than happy for you to change your recital pieces at this 
point, but if you are going to make changes, these need to be decided upon soon.  Next half term 
is very short and your recital is likely to be before Easter.  Please make sure you attend all of your 
guitar lessons with Mr Tyler, as this will help you secure your recital pieces and achieve the grade 
that you are capable of.
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Name:  Isabel Ferriz-Barnes Topic:  Course Development  

Area of research/research question/objectives: 
Exploiting film in the MFL A Level classroom. 

Research methods: 
• Training event on exploiting film in the A Level Spanish classroom; 
• Explore activities to improve listening and understanding and promote the discussion of social issues; 
• Online training modules on teaching language through film. 

 
The experience of film goes far beyond the cinema as it can play a significant role in students‘ social and cultural 
immersion. There is no doubt that film helps students to appreciate the cultural conventions in other countries 
through direct visualisation and through different audience expectations. It provides a far more realistic 
backdrop than textbooks can and informs learners about contemporary events in the country of their target 
language, whilst giving a great opportunity for personal engagement and discussion. It takes away the 
boundaries of textbooks, builds on students’ skills and gives them access to colloquial language and cultural 
perspectives. 

 
An 8 point approach to the study of a film for the new A Level Spanish specification 

 
1. Preview work based on the director, location, themes and context 
2. Provide all  cinema vocabulary 
3. Watch the film in sections supported by handouts for language reinforcement, comprehension and 

discussion: Still shots or separating sound from image – what is he/she thinking? – Predict what happens 
next? - Write a dialogue between…or subtitles to a scene - Bubble diagrams linking character 
relationships -  Who said what? True and false tasks - Finish the sentence 

4. Work with textual material on the film e.g. reviews, analysis, biography of the director, character 
analyses 

5. Film techniques: Music to show tension and emotion; why certain camera angles are employed e.g. 
close ups and birds eye view;  intertextuality;  the use of colour to express emotions 

6. Provide a scene by scene summary 
7. Show video material where available e.g. interviews with actors and the director 
8. Analyse specification mark schemes and show exemplar essays. Brainstorm possible titles. Students to 

think like an examiner 

Next steps: 
Select film for new scheme of learning 
Create and/or adapt activities for specific scenes 

Reading (where appropriate): 
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Name:  Karen Wilcox Topic:  Course Development  

Area of research/research question/objectives: 
Action research into preparation for linear exams or independent work 

Research methods: 
Trial and error 

Findings/Work in Progress: 
Checklists 

• Students liked the fact that they are able to use the checklist to help organise and check through their 
notes; 

• Students requested the checklist be produced across both members of staff for all of the units that were 
covered; 

• It helped with their revision as they were able to easily identify their case studies and know the types of 
questions that could be applied to because of the structure of the checklist. 

 
Assessment folders 

• Allows progress to be monitored over the 2 years – by collecting the folders in while marking 
assessments and home learning allows the monitoring of progress of skills and the check that the same 
mistakes are not being made by students consistently. 

 
Knowledge checks 

• Helped students to identify gaps in their knowledge immediately; 
• Can be used throughout the year as a recap home learning; 
• Helps students to identify areas of weakness in lead up to the exams; 
• Students were not as keen on these as it showed their lack of revision, however I was able to use this 

data to help plan revision sessions and guide students with independent revision. It also showed where 
students either did not understand the material or if they were just unable to apply this to exam 
questions. 

 
Next steps: 
To produce new checklists for next year’s units for the new A Level course. 

 
Tips/issues: 

• Setting the checklist for home learning and then having it stored in their folders carefully monitors class 
notes – it does not necessarily address the detail that these notes are in but students need to take some 
level of responsibility at this stage in their education; 

• For those that have absence it allows them to highlight where their gaps are; 
• If students lose assessment folders all assessed work and written feedback will be lost; 
• Time taken from course to sit tests on an already tight course – What happens to students that fail? 

Reading (where appropriate): 
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Name:  Melanie Townsend Topic: Course Development  

Area of research/research question/objectives: 
To investigate how the study of literary texts* can be integrated effectively into the languages curriculum and 
used to promote students’ productive, receptive and transferrable skills. 
*compulsory from 2016 in the new AS/A Level MFL specifications, and      as an element of the new MFL GCSE 
specifications 

Research methods: 
 Discussion with current Year 12 Spanish students of the nature of current AS/A2 curriculum and their 

attitudes towards the study of a literary text (currently optional for A2 students); 
 Observation of an introduction to A2 lesson in a different school; 
 Literature review (bibliography below); 
 Observation of one of my lessons by a colleague; 
 Lesson evaluations of introductory approaches; 
 Review with students. 

Findings/Work in Progress: 
The new A level specifications include throughout a much greater degree of focus on the culture and history of 
the target language countries, with the intention of developing a much more rounded cultural experience for 
students of the language, and one which prepares them better for the demand of language courses at HEI. The 
current Year 12 cohort has followed the 2014 specification, and described some of the content as ‘lite’ and also 
‘patronising’ in its focus on youth culture at AS. With 4/6 students currently considering a Hispanic Studies 
element to their HEI courses, I felt that there was an opportunity to research and trial approaches to teaching 
literature and broadening the curriculum in a way which could meet the needs of these individual students as 
well as identifying ways to approach the new specifications. These include the compulsory study of at least one 
literary text for A level MFL; although it has been possible to study literary texts in the current A level 
programme, many schools and colleges including BSF have not taken this approach, but focused instead on the 
study of a community and an artist, which allows some personalisation of the curriculum. My personal view 
towards the study of literature is a sympathetic one, perhaps not surprisingly as an English teacher, but 
nonetheless discussions with students revealed a degree of anxiety about approaching literary texts in Spanish, 
and I had never taught a literary text in Spanish before. The most common concern for students was to do with 
understanding the vocabulary and grammar (and hence the plot, characters and so on) of the literary text, 
alongside a worry about the amount of reading involved – none of the students had ever previously tried to read 
an extended text in the target language, and they felt this would present a daunting challenge. They also were 
worried about framing and developing literary responses in Spanish, as they had never attempted this before. 
Additionally, during the work in progress itself, issues to do with context also emerged. Most students have very 
little (or no) experience or knowledge of Hispanic culture or history, whether this is to do with Franco or Latin 
American society. This was a barrier to understanding which needed to be addressed. Additionally, aspects of 
genre also presented some issues, particularly the nature of ‘magical realism’ which was wholly unfamiliar to 
students, and which they initially found ‘weird’ and ‘strange’. Following observation and a review of the 
literature, I attempted to ensure that activities were directed towards each of these concerns. 
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However, I was also keen to ensure that their worries about understanding every word were downplayed in favour 
of responding to characters, themes and ideas in the text in an analytical way, in order that students would in the 
long term be able to access the higher mark bands in their written and spoken responses. I also wanted to take the 
opportunity to use the text to develop productive and receptive skills as a whole, as well as grammatical 
understanding, through the text rather than discretely. 

 
Next steps: 
Observation, my own evaluations and discussions with students suggested that they engaged well with the text, 
and that focusing on grammar (such as impersonal constructions for recipes) and interactive vocabulary activities 
enabled them to access the text and comment on it appropriately. Observing another lesson introduced ways of 
scaffolding new learning and skills in interactive ways. Introducing the plot and film and a range of pre-reading 
activities (such as a focus on symbolism) meant that students did not have to work their way from simple decoding 
to interpretation, but could interpret from the start, aiding understanding. However, I had overestimated their 
prior awareness and understanding of Hispanic history and culture, even in addressing some of this in a lesson, 
and I felt that I should have introduced some concepts more fully, such as ‘el machismo’ in more depth earlier on, 
as I had assumed they would have a greater knowledge of this. Students’ feedback was that they enjoyed having a 
text and a more concrete body of work to explore than some of the AS topics which were woollier and not 
connected to anything to do with Hispanic society, although they felt they needed more time to get to grips with 
the genre. This will feed into continued teaching of the text and into the plans for Spanish A Level/IB the following 
year. 

 
Tips/issues: 
 Introduce context early – the new A Level specification includes an independent research project, so 

developing research skills through researching the historical context of the novel studied is appropriate 
(possible links with the History department, if it is an appropriate period). 

 Use of film – film is often used as an ‘end of term reward’ but if included earlier can ensure that 
students have a basic grasp of plot before tackling the whole text 

 Balance between word-by-word translation and reading for understanding and gist needed to be found – 
translation exercises support preparation for bilateral translation within the A level exam. Group 
translation, table writing, Quizlet Live, use of images for key vocab and other kinaesthetic tasks all helped 
to secure vocabulary and to introduce variety 

 Use of the target language – speaking skills can be developed with starter questions on characters etc, but 
there were times when students’ Spanish was not sufficiently developed or confident to help them ask 
about the issues they had found puzzling or difficult (e.g. the elements of fantasy, wish-fulfilment and 
seeming illogicality of the magical realist genre). It was helpful to have discussions in English to enable 
them to articulate their thoughts before re- expressing these in Spanish. 

 Essay-writing – I would recommend collaborating with the English Faculty over this. The PEEL structure 
which is familiar to students from GCSE is helpful for addressing the assessment criteria. 

 The context and nature of the group. The action research class I chose to work with all study English 
Literature at either A Level or Higher Level IB and were well disposed towards the study of Literature. They 
therefore engaged well and did not demur about the additional work of studying a novel; additional 
strategies to engage might need to be found with a different group. 
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 The legacy GCSE does not yet include any spontaneous writing or any literary study; there is going to be 
a gap between expectations and ways of working at GCSE and A Level in MFL for the next two years 
which will need to be addressed, although the new A Level does appear more enriching overall (if more 
demanding). 

 Finding opportunities for students to engage meaningfully with literary texts before KS5 would mean that 
they do not experience the challenge of literature for the first time at A Level. This could include children’s 
fiction and picture books (e.g. Manolito Gafotas) and cartoons (e.g. Mafalda) to take students beyond 
non-fiction texts related to topics. 

Reading (where appropriate): 

https://www.theguardian.com/education/2014/jul/22/breathing-life-into-language-a-levels 
 

http://www.jcq.org.uk/media-centre/news-releases/chapter-1---the-decline-in-uptake-of-a-level- modern-
foreign-languages-literature-review 

 
http://all-literature.wikidot.com/ 

 
www.eltj.org/ELTJ%20debate%202003/sheen.pdf 

 
Reading Literature in the Foreign Language: The Comprehension/ Response Connection Author(s): James N. 
Davis  Source:   The French Review, Vol. 65, No. 3 (Feb. 1992) 

https://www.theguardian.com/education/2014/jul/22/breathing-life-into-language-a-levels
http://www.jcq.org.uk/media-centre/news-releases/chapter-1---the-decline-in-uptake-of-a-level-modern-foreign-languages-literature-review
http://www.jcq.org.uk/media-centre/news-releases/chapter-1---the-decline-in-uptake-of-a-level-modern-foreign-languages-literature-review
http://www.jcq.org.uk/media-centre/news-releases/chapter-1---the-decline-in-uptake-of-a-level-modern-foreign-languages-literature-review
http://all-literature.wikidot.com/
http://www.eltj.org/ELTJ%20debate%202003/sheen.pdf
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Name:  Stephen Ball Topic:  Course Development  

Area of research/research question/objectives: 
Learn Python and Little Man Computer to be able to deliver GCSE Controlled Assessment. 

Research methods: 
Attend Python Club at Essex University on Sunday afternoons. 

Findings/Work in Progress: 
• Learnt how to multiply and calculate the Fibonacci Sequence using Little Man Computer; 
• Learnt how to use text files and tuples in Python Programs; 
• Learnt how to make a chatbot in Python. 

 
Next steps: 
Progress to A Level standard using more functions such as TKInter. 

 
Tips/issues: 

Reading (where appropriate): 
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Name:  Carolyn Cusack Topic:  Course Development  

Area of research/research question/objectives: 
To improve knowledge of Photoshop, Programming, Excel, Powerpoint.  

  My objective is to help students as much as I possibly can in computing lessons. 

Research methods: 
Sitting at a computer and finding my way around/obtaining a guide to Photoshop and working through it. 

Findings/Work in Progress: 
This process is very time consuming and it is just practice with the added help of my colleagues where needed. 
I have been in several computing lessons and feel that my knowledge is steadily improving. 

 
Next steps: 
This process is ongoing to keep up-to-date with new versions. 

 
Tips/issues: 
I have done research at home as well as in school. 

Reading (where appropriate): 
Photoshop manual. 
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Name:  Gabi Webster Topic:  Course Development/Independent Learning  

Area of research/research question/objectives: 
To develop AS Level Mechanics Scheme of Work with a focus on improving recall in preparation for moving to 2 
year course. 

Research methods: 
I used Edexcel resources for M1 module and also worked with a Year 12 AS Mathematics group to develop 
resources for this module. 

Findings/Work in Progress: 
   
 

                                                                                                 
Next steps: 
The work begun this year will need to be developed when the new examination specification for A2 gets 
published. 

 
Tips/issues: 
Students will be taking their examinations at the end of Year 13 when the new syllabus comes into effect in 
September 2017 and will need to retain knowledge over a two year period rather than the one year at present. 
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Name:  Gillian Blunderfield Topic:  Course Development  

Area of research/research question/objectives: 
Entry Level catering 

Research methods: 
Course reading of specification. 

Findings/Work in Progress: 
I have found that the Entry Level catering can run alongside the GCSE catering course, mainly partaking in the 
practical areas of catering but also some of the written work if differentiated. Also when the students taking the 
GCSE are revising or doing more difficult written tasks, the students doing the Entry Level can then be taken out 
of the lesson and work done on tasks or projects suitable for the course. Students who do this course can work 
to their own ability and achieve mainly independently and therefore have a greater sense of achievement. This is 
a more accurate record of their abilities and much less stressful. 

 
Next steps: 
To look at ways the course can be adapted for students with lower levels of practical/literacy skills. To get the 
resources to help them to achieve their best and to give them skills for the future if not in a career then to help 
with basic life skills. 

 
Tips/issues: 
To further discuss with Mr Curtis any further requirements to help the students to access the main lessons so 
they feel less isolated. 

Reading (where appropriate): 
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Name:  Judith Usher-Letch Topic:  Course Development  

Area of research/research question/objectives: 
Essential maths skills for A Level business students 

Research methods: 
Attendance at a webinar, discussions with students, application in lessons. 

Findings/Work in Progress: 
After taking part in a webinar, presented by Hodder Education, I was able to work my way through all the 
relevant material – and using this as a guide, prepared my own revision session for my Year 1 A Level students. 

 
I had previously discussed the issue of numeracy with this group – with many students identifying that they were 
scared of numbers. I have tried many different ways of helping these students to overcome their fears, in the 
classroom – but there is still a lot of work to do with this. 

 
Next steps: 
In Year 2, many of the topics I am teaching have a numeracy element, so I need to ensure all students are 
comfortable with the topics as they arise. 

 
Tips/issues: 
Equipping students with the tools to overcome their fears (if they have them in the first place) helps enormously, 
and recognising when they need help and support with this. 

Reading (where appropriate): 
Making Maths Count (Magazine) 2007 
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Name:  Terry Potter Topic: Course Development  

Area of research/research question/objectives: 
To investigate the ways in which Practical Activity Groups (PAG) can be better incorporated into the 
teaching of A Level Chemistry. 

Research methods: 
• Researching different practical methods and how practical work can be used in chemistry via reading 

publications from the Royal Society of Chemistry and the Association for Science Education and 
FutureLearn. 

• Reviewing how we currently employ PAGs comparing that with the ethos of the guidance from OCR. 
• Using the OCR PAGs with the Y12 A Level Chemistry group and reviewing their use as a teaching tool 

and means of formative assessment. 
• Reviewing schemes of learning to better integrate PAGs. 
• Adapting the PAG paperwork to make them a good tool for formative assessment. 
• Adapting the PAG paperwork in the light of the monitoring visit to view the implementation of Physics 

PAGs. 
  
  

Findings/Work in Progress: 
• Practical work is a valuable and necessary activity in the science curriculum, though nationally it is too 

often used as a carrot to encourage good behaviour (e.g. “If you get the written work done there’s a 
really cool practical at the end of the lesson”) or as a means to develop investigative skills (a worthy 
and necessary aim but one that can undermine the theory being taught) rather than as an integral part 
of the concepts being learned by students. 

• The old “Assessed Practical” model meant that students (and sometimes staff) saw experimental work 
as only being important if it was to be formally and summatively assessed. This paradigm prevents 
students reaching their full potential. 

• The use of PAGs initially has been modelled too closely on the old paradigm. 
• Students were able to use the extensive feedback from PAG marking to improve their practical work 
• Students did grasp the abstract concepts of quantitative chemistry better in PAGs and showed a better 

understanding than they were able to demonstrate in written examinations taken only one lesson 
before the PAGs, hence the finding that using the PAGs as a teaching tool will enhance student 
achievement. 

• The PAGs are being incorporated into SoL booklets for Year 12 chemistry 
• The PAG paperwork has been adapted for 7 of the 12 PAGs for the 2 year course and the remaining 5 

are in underway. This was needed because: 
o Without adaptation the giving of feedback on a PAG was a lengthy process 
o The Physics monitoring visit insisted that the dates of the PAG needed to be better recorded 
o Students needed more guidance on the writing up of practical work 
o Incorporating a section for targets allows feedforward in students’ work on future PAGs. 

However, this is still needs work if it is to be readily apparent that students have acted on 
previous feedback. 

• Work with teachers of A Level Chemistry is needed in September to ensure that the PAGs are used as 
teaching resources and not as a summative assessment. 
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Next steps: 
• Integration of PAGs into Year 13 schemes 
• Adaptation of paperwork for the 5 remaining PAGs 
• Training meeting in September for use of the PAGs with A Level Chemistry staff 
• Adapting this methodology for use with IB Chemistry and in GCSE Chemistry 

 
Tips/issues: 
Aside from those covered above, the disjointed nature of the post AS period has meant that so many A 
Level chemistry lessons have been lost that it has been impossible to carry out the Investigative PAG, 
which would have given much better evidence. 

Reading (where appropriate): 
School Science Review (ASE), Chemistry Education Research and Practice (RSC), Assessment for Learning 
in Science Education (FutureLearn online course) 
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Name:  Zena Coxon Topic:  Course Development  

Area of research/research question/objectives: 
The use of target language in the classroom. 

 
I have chosen to complete my action research on the use of target language in the classroom as, over a number 
of years this has divided teacher opinion. However, with the changes in specification in the new GCSE, students 
will need to understand rubrics in the target language and therefore teachers will need to increase their use of 
language in the classroom. 

 
In the past, teachers have been judged (by Ofsted) by the amount of target language that students use in the 
classroom and by the spontaneous language that they use with each other. This has enabled teachers to teach in 
English whilst giving opportunities to the students to use the target language. Teachers fall into using English in 
order to help with classroom management and to ensure understanding. 

 
Objectives 

 
• To explore reasons for teachers using target language. 
• To look at ways in which to give messages with limited language. 
• To examine the place of English within lessons. 
• To develop strategies to encourage student use of target language. 

Research methods: 
I did some wider reading to find the case for and against the use of target language in the classroom. 

 
The case for use of target language:- 
• The amount of language that can be acquired consciously and subconsciously by the students. 
• The improvement in listening and speaking skills. 
• The demonstration of the language as a living vehicle of communication. 
• A demonstration of the importance of learning a language. By teaching through the target language we are 

bridging the gap between carefully controlled classroom practice and the unpredictability of real language 
encounters. 

• By encouraging students to understand and use the target language, we are seeking to develop strategies for 
listening and expressing meaning when they may only have limited language available. 

The case against the use of target language:- 
• Teaching in the target language does not automatically lead to learning the target language (TL). 
• It can lead to problems with classroom management. 
• The MFL classroom provides an artificial and unauthentic learning environment. 
• The development of good social relationships between teachers and students can sometimes be hindered. 
• TL can sometimes become a barrier to understanding and learning. 
• The time consuming nature of issuing instructions in the TL. 
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• Using the TL is tiring! 

I delivered an SPS session for trainee teachers on the use of target language. We discussed when and where it is 
best to use target language. We agreed to try some different methods from the book ‘Target Language Toolkit’. 
Below are listed some of the things that I have tried. 

 
• I have created a display board of target language phrases for the students to use and another board of 

instructions that will be used by me. 
• I have labelled drawers in my classroom in the target language. 
• Talk time – this is where part of the lesson is devoted to speaking in the target language. The students talk 

about a topic of their choice. It is based around giving opinions and agreeing and disagreeing with each 
other. I put a ‘group talk’ display up in the classroom with opinion phrases for them to use. We have also 
described photos in this way to start to practise for the new speaking exams. 

• No hands! – this is something that I have been doing for a while anyway. It encourages everyone to 
contribute to language discussions. Students are not allowed to volunteer answers and a range of 
techniques are used to generate ‘volunteers’. We use lolly sticks, peers choosing each other, random name 
selectors and classroom buzzers. 

• Phrase of the day - as a starter, students copy down a target language phrase of the day into the back of 
their book. Both students and teacher have to see how many times they can use the phrase in that lesson. 

• Translator – choose a student to be a translator for the group. They translate instructions into English for the 
class. During these lessons I have tried to use target language only. 

• Instructions in the target language on Powerpoints – this is necessary so that the students can start to 
recognise the rubrics/instructions in the new GCSE specification. 

• Asking permission – students have to ask permission in the target language – they can use the display 
boards/expressions of the day to help them say what it is they need to ask permission for e.g. ‘Can I borrow a 
pen please?’ 

• Speaking games – we use speaking games a lot to practise vocabulary – students respond well to the 
competitive element of these games. Games such as Cluedo and Guess Who work really well. 

• Surveys – we do a lot of surveys in language lessons anyway as it gets students asking and answering 
questions.  I have tried to extend this by discussing the results in the target language. 

• Speed dating – for each topic/speaking assessment where there are a list of questions to answer, we have 
practised by using a ‘speed dating’ method. Each time we have called it something different e.g. 
interview/customer-client/teacher-student etc. Students are split into two groups; one group is asking the 
questions and the other is answering. They ask questions to three students and give feedback using a 
success criteria, then they swap roles.  We then discuss the results as a group. 

• Quiz, quiz, trade – students all have a question each. They ask their partner the question, their partner 
answers it, then they swap questions and move on to somebody else. 

I observed the trainee teachers trying out their ideas to encourage target language in the classroom. One of the 
trainees used target language only in her Powerpoints but then used English to explain the task. I felt that this 
worked well.  We then discussed our experiences in another SPS session. 

Findings/Work in Progress: 
We need to develop a culture where it becomes more natural and automatic for learners to use the target 
language. We need to take into account the different types of learner in the groups and their prior experience 
with the target language.  Here are the findings from the activities that I tried in the classroom: 

 
• I found that the games and activities set up to encourage the students to use the target language worked 

really well. They enjoyed using the target language with each other and accepted that during the activities 
they needed to use the target language. Activities that worked particularly well were: speed dating, quiz, 
quiz trade, group talk and no hand up. 

• Students also reacted well, at first, to asking permission in the target language using the display boards to ask 
questions. However, after a while they got lazy and reverted back to English, they need to be reminded to ask 
permission in the target language.  They were also not very good at asking permission in the target  language 
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to each other as this seemed to feel unnatural to them. I will be continuing with this next year to try to 
establish routines so that the students automatically use the target language spontaneously. 

• When trying to deliver lessons purely in the target language, the students found it difficult to focus on the 
instructions. I think the problem was, that I had not been doing this from the start so they were not used to 
it.  I think you need to start with this from the first lesson to avoid fuss. 

• Students were more accepting when the learning objectives and instructions were in the target language on 
the Powerpoint as they found it easier to translate what they had to do. This helps with their translation skills 
which they will need for the new GCSE writing exam. 

• When carrying out joint observations with the trainees’ mentors, the feedback was nearly always that the 
trainees need to use more target language when delivering lessons. The trainees said that they were nervous 
about using the target language as they thought the class would misbehave or not understand the task. They 
were also concerned about pace and getting though the lesson content. 

• There is a place for the use of English in the classroom – when explaining grammar points that are crucial for 
progress and when dealing with disruptive behaviour. Low level disruption can be dealt with in the target 
language. 

Next steps: 
• To continue to use the techniques listed above. 
• To start using more target language when explaining tasks and with instructions on Powerpoints from lesson 

1 to establish the routines from the beginning. 
• To reward use of the target language in the classroom, especially when they use it with their peers. 
• To try out assessment methods listed in ‘Target Language Toolkit’ and ‘you speak, they speak’ 
• To initiate a discussion on revising the departmental policy on the use of target language in the classroom. 

Tips/issues: 
 
• Start as you mean to go on – use target language from day one. 
• Have detailed display boards - learners must be provided with phrases to communicate with the teacher and 

phrases to communicate with each other. 
• Plan for target language in the lesson plan. 
• Build up a bank of words and phrases for classroom activities and organisation. 
• Praise and emotional reactions: Fantastique! Très bien! 
• Have a ‘no hands’ policy. 
• Take the same approach to target language within your department. 
• Observe other teachers and see the class from the student perspective. 
• Promote target language conversations amongst students. 
• Work together on pronunciation to avoid a lack of confidence when speaking. 
• Promote creativity, give them the means to communicate how they want to. 

Reading (where appropriate): 
• Target Language Toolkit by Allison Chase 
• You speak, they speak: focus on target language use. Classic Pathfinder by Barry Jones, Susan Halliwell & 

Bernadette Holmes. 
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