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Introduction 
Research from the Centre for Use of Research and Evidence in Education (CUREE) has indicated that for Continuing 
Professional Development (CPD) to actually make a difference to classroom practice and students’ learning outcomes, it 
ideally needs to feature the following ingredients: 

1. Starting with the end in mind – i.e. set clear learning objectives for what it is meant to achieve 
2. Working collaboratively, with peers 
3. Mentoring and coaching, if appropriate 
4. Engaging with external input – “experts” or their literature 
5. Operating over a minimum of two terms 
6. Practical and classroom-based learning activities 

 
The Action Research Process 
 
Based on these principles, our Action Research programme is designed to support our classroom-based staff in meeting 
their own CPD objectives, which were set as part of this year’s professional review cycle in October.  New starters who 
joined after Christmas, Newly Qualified Teachers (NQTs) and trainee teachers were asked to set objectives separately to 
ensure that they did not miss out. 
 
A wide range of exciting projects were undertaken in 2015-16, including examining KS2-3 transition in English, peer-led 
revision in PER, approaches to home learning in maths, as well as some excellent examples of strategies to support 
differentiation for students with speech and language difficulties, visual impairments and how iPads can be used to 
support differentiation successfully.  It has been my pleasure to read through them over the past couple of months. 
With these successes in mind we have dedicated further disaggregated CPD time to Action Research this year, with 
objectives due to be set as part of the professional review process during the Autumn term. 
 
This volume of Learning Matters Issue 19 incorporates all the research projects which could be categorised as pertaining 
to behaviour management and the engagement and motivation of students. 
 
Martin Higgon 
Assistant Headteacher, February 2017    
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Notley High School & 
 Braintree Sixth Form 

 Action Research Summary 
 
 

Name:  Alex Harrington Topic:  Behaviour Management, Engagement and             
Motivation   

Area of research/research question/objectives: 
To find the difference in effective behaviour management strategies in classroom based and practical based 
lessons.  
Focussing upon Geography and PE. 
Research methods: 
Lesson observations. I have observed other teachers in practice and made notes on their approaches. 
Reflection. I have reflected upon my own behaviour management in lessons. 

Findings/Work in Progress: 
During my action research I was able to observe a number of teachers from across these 2 subject areas. These 
colleagues were both experienced and relatively inexperienced teachers. The research that I have carried out has 
allowed me to find some of the answers that I was looking for, but has also shown that there are still areas of my 
research which could be looked into in greater depth. This research has enabled me to make some 
recommendations for the future, which I believe will improve teachers’ practice. My research has led me to the 
following findings: 

 
It is easier to implement behaviour strategies within a classroom environment. This is particularly evident when 
teaching students who have conditions such as ADHD. However, dealing with challenging behaviour is not easy in 
any teaching environment. 

 
During my observations I found that a number of strategies were more effective in either a practical or classroom 
setting. Certain strategies that were employed by teachers would be ineffective if used in the other teaching 
environment. This meant that trying to have a set of skills and strategies that were effective in both teaching 
environments would be difficult. 

 
When managing behaviour in a classroom setting it was easier to set up a routine that could be followed every 
lesson. This in turn improved behaviour as students knew exactly what they would be doing at different stages of 
the lesson. Thus helping them to remain focussed throughout, which in turn reduced the chances of poor 
student behaviour. 

 
In practical subjects such as PE it can be difficult to have the same set up for each lesson as the activity being 
taught may change and thus the activities for the lesson may have to take a different approach, for example 
when moving from team games to individual sports. 

 
Classroom teachers did not always have their lessons set up and ready for each class. Many classroom teachers 
have the same classroom that they teach in and they could use this to their advantage by having the room set up 
before students enter, for example mini-whiteboards and pens could already be on the table ready for the 
students to use. This could improve their readiness for learning and in turn reduce the chances of student 
misbehaviour, by having all of their resources and equipment for lessons all set up and ready to go. When I 
implemented this approach into my classroom lessons I found that this strategy was very effective for getting 
students focussed for the lesson from the start. I also found that there were fewer behavioural issues as students 
knew that they were to come into the lesson and complete the tasks set for them. 
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The wider reading that I have undertaken has shown that there are many ideas and tips to manage poor 
behaviour in a classroom setting, but there is a limited number for practical subjects, although some strategies 
are effective in each area, such as the use of phone calls home and positive reinforcement. 

 
Overall I have found behaviour management to be a strength of the teachers that I have observed. However, I 
would recommend that classroom based teachers teach or observe a practical lesson in a subject such as PE, art 
or technology and teachers of more practical subjects observe classroom based lessons. Teachers will then be 
able to pick up on behaviour strategies that are effective in both settings, allowing all teachers to build a bank of 
strategies that can be used to improve and maintain good student behaviour throughout all lessons. If the same 
strategies are being used consistently throughout, students will respond positively towards this. 

 
Next steps: 
I will continue to implement strategies that I have found effective into my lessons in order to manage behaviour 
effectively in the different settings that I am teaching in. I will be able to advise other members of staff on the 
approaches that I have found useful with regards to managing behaviour in both classroom based and practical 
based lessons. 

 
I would like to be able to do a larger scale investigation across the whole school, looking at how different 
subjects and teachers implement behaviour management strategies in their lessons. This would enable me to 
collect more data to see if there is a real difference between classroom based and practical based subjects. 

 
Tips/issues: 
It was not always easy to observe other members of staff, particularly if I wanted to see a particular group in one 
of the two subjects that I was researching and I was teaching at the same time as most of their lessons were on. 

 
The main tip that I have picked up or gained from this research is that it is really key to be consistent with 
behaviour management throughout all lessons. This can sometimes be difficult, but if you keep the standards 
high all the time, students respond well and behave accordingly. 

 
It is important to give students decisions with regards to how behaviour is managed, for example agreeing a 
punishment or a list of rules that the class must stick to. If giving a detention, ensure that the student 
understands what the detention is for and is in agreement that they should be punished for their actions, 
reminding of them of the rules during the discussion. 

 
A phone call home to parents is one of the best ways to improve behaviour, a positive phone call can help to 
keep students who have improved their behaviour on track and a negative phone call can improve their 
behaviour as well through the support of parental punishment. 

 
Positive reinforcement is the best way to improve behaviour or to keep student behaviour to the standard you 
expect. Students would much rather be praised for what they are doing well, rather than being told what they 
are not doing well. Positive reinforcement creates a positive relationship between yourself and the students that 
you teach, which in turn creates a positive learning environment. 

 
If you are struggling with a class or a particular student’s behaviour try to observe them in another class or 
teaching environment, you may find a strategy that works well for them that you can implement into your 
lessons. 



5 
 

Reading (where appropriate): 
Nova Scotia Teachers’ ADHD Knowledge, Beliefs, and Classroom Management Practices 
Pamela Blotnicky-Gallant, Cheron Martin, Melissa McGonnell, and Penny Corkum, Canadian Journal of School 
Psychology, March 2015; vol. 30, 1: pp. 3-21. 

 
Teachers' Views on the Impact of Classroom Management on Student Responsibility 
Joel Roache and Ramon Lewis; Australian Journal of Education, November 2011; vol. 55, 2: pp. 132-146. 
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Name:  Anne Middleton 
 

Topic:  Behaviour Management, Engagement and 
Motivation  

Area of research/research question/objectives: 
To research methods for how to engage Year 9 boys in drama.  
To provide materials for new scheme of work/programmes of study. 

Research methods: 
Primary – Comparison of current practice/scheme at Notley with my previous school – experimentation with an 
alternative scheme using with two boy dominated classes. (9T & 9H). 
Secondary - Research report 636 Cambridge Faculty of Education – Raising Boy’s Achievement. 

Findings/Work in Progress: 
Key findings which will influence the new/adapted schemes of work: 

 
“Issues of image and status are crucial in impacting upon boys’ notions of masculinity as they search for 
acceptability and respectability amongst their peers.” RBA 2000-2004 (report 636) 
Ensuring content and context of lesson engages boys and girls. 

 
Use of two key intervention strategies: 
Pedagogic – classroom based approaches based on teaching and learning. 
(Also ensuring some reference to organisational and socio-economic strategies – eg whole school and 

environment for learning – for example mentoring programme exists for Year 11 bordering achieving 5 A-C 
grades including English and Maths.) 

 
Pedagogic 
Introduction of new programme of study – Murder/Manslaughter leading into a Horror Unit (see attached 
programmes). Introduction of more programmes over the year from January to maintain pace and innovation. 
(this is clear in Lauren White’s Action research – our work is mutually supportive) 

 
Individual -  essentially a focus on target setting and monitoring 

 
Individual 
Compiling a list of possible methods to make more use of specific target setting and help students monitor their 
progress. Experimented with murder scheme as part of the devising scheme. Found boys engaged and more 
focused in a pair activity. They enjoyed creating their own story from the skeletal facts. Rewrote and improved 
the programme in PowerPoint with more emphasis on skills and a tighter structure. 

 
Next steps: 
Implement and evaluate the new Murder/Manslaughter programme and the adapted scheme for KS3 – Year 9 - 
with specific reference to the impact on boys’ engagement e.g. willingness to perform and quality of those 
performances. 

 
Compile a list of ways to target set and monitor progress in practical lessons. Over next year I will work with the 
list to try out various methods and assess their usefulness (some possible worksheets for written 
evaluation/target setting attached). 
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Tips/issues: 
As much of the research also sees boys in particular as always needing to see the “purpose” of the learning, not 
just in terms of drama skills: Lauren White has also looked at some issue based drama and has introduced a 
competitive element into one of the programmes – a House Competition. We also aim to build in more 
opportunity for performance to other classes or groups where the timetable allows. 

Reading (where appropriate): 
TGS schemes ad programmes 
RBA 200-2004 – report 636 – Cambridge faculty of Education 
New GCSE Specifications WJEC, AQA and Edexcel 
TES programmes for KS3 and evaluation and target setting sheets 
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Name:  Jade Walton Topic:  Behaviour Management, Engagement and 

Motivation 

Area of research/research question/objectives: 
Raising the motivation and achievement of disengaged boys in a Year 8 history class. 

Research methods: 
Two questionnaires (one repeated at the beginning and end of the research) and lesson observations. 

Findings/Work in Progress: 
As is stated by the editors of Research Methods in Education, the questionnaire is a widely used and useful 
instrument, well-suited to action research in education (Cohen, Manion and Morrison; 2000, p.248). I have 
utilised this research method by using two different styles of questionnaires (one of the questionnaires 
completed twice, in the middle and at the end of the research project). The initial questionnaire, written in the 
format of a letter, was based on an open-ended questioning approach (Appendix 1). This type of questioning is 
desirable when ‘rich and personal data are sought’ (Cohen, Manion and Morrison; 2000, p.248). This is valid, as 
open-ended questions enable respondents to write a free response in their own terms, in which they can explain 
and qualify their responses; thereby they are not limited by pre-set categories of response (Cohen, Manion and 
Morrison; 2000, p.248). As the purpose of the initial questionnaire was to better understand the selected 
students as learners and as individuals, I aimed to receive honest responses which would enable me to start 
building relationships with the students. It has been recognised that ‘The open-ended question is a very 
attractive device for smaller scale research of for those sections of a questionnaire that invite an honest, 
personal comment’ (Cohen, Manion and Morrison; 2000, p.255). 

 
The first questionnaire was given to all of the students in the class, so as to avoid creating the illusion of 
favouritism in the classroom. It was also necessary for me to collect the relevant information for all of the 
students, as this was a new class that I have taken sole control over. It is essential that a teacher aims to cater for 
the needs of every student, as well as build relationships with all of them based on mutual respect. The second 
questionnaire was conducted during the third lesson of the investigation and was specifically aimed at the three 
boys who were the focus of my investigation. This questionnaire was structured by two multiple choice 
questions; the students were also required to identify the person that best reflects their attitude in history 
lessons using ‘The Blob Tree’. The aim of this questionnaire was to gather information on the students’ personal 
reflection of their own behaviour and attitude to classroom learning and their home learning in history. 
The students had to select one of four options as their response to each question, which took the form of pre- 
formed statements describing the level of work they complete and their behaviour. I avoided including a 
statement that would reflect the ‘average’ statement, as this determines that the students must make a choice 
between ‘under-performing’ and ‘good’ attitude/behaviour. Although this does pose issues with the data 
collected, this specific questionnaire required a self-reflective and critical response. ‘The Blob Tree’ was included, 
in order to provide a balance of closed and open-ended responses from the students. The visual format of ‘The 
Blob Tree’ also enables them to express certain emotions and self-awareness that multiple choice statements do 
not allow for. 

 
This questionnaire encouraged the students to be honest in their self-evaluation and the results 
demonstrated that the questionnaire was successful in this respect. Student 1 and student 2 selected the 
following response to the behaviour question; ‘I am not interested in the learning and just want to mess 
around’. The same boys responded to the class work question with the second multiple choice statement; ‘I 
complete some class work and home learning, although rarely finish all of the work’. These responses were 
fairly accurate descriptions of their attitude and level of class work at the beginning of the action research. 
Their chosen characters on ‘The Blob Tree’, both of which circled a person who was obviously disengaged, 
provided a useful insight into their emotional response to learning. 
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The third male student was more positive in his self-evaluation. He selected the following statements: ‘I am 
always interested in the learning and always try my best’ and ‘I complete all the class work set and always hand 
my homework in on time’. It is interesting to note that this student has a higher natural academic ability than the 
other two students, who find concentration and literacy difficult. This suggests that although the third student is 
sometimes disengaged, he feels this is acceptable as he can still manage the work and lesson content. The third 
student was also noticeably more engaged in the lessons, after certain teaching methods were implemented for 
the investigation. He responded well to the kinaesthetic learning activities, opportunities for praise and was 
actively engaging in the learning by answering questions and completing home learning tasks. 

 
I repeated the second questionnaire at the end of the action research project, asking the selected students if 
their responses had changed over the series of lessons. Student 1 was, unfortunately, absent for three lessons, 
including the last lesson where they were required to re-evaluate their questionnaire responses and complete 
their end of unit assessment. The student’s absences were due to personal issues and, as a result, he was no 
longer a part of the research project. Student 2 and student 3, however, both demonstrated positive progress in 
their re-evaluation of their responses. Student 2 changed his response to the behaviour question from ‘I am not 
interested in the learning and just want to mess around’ to ‘I am sometimes interested but still do not work very 
hard and sometimes mess around.’ However, his responses to the class work question remained the same; ‘I 
complete some classwork and homework, although rarely finish all of the work.’ The third student demonstrated 
the most progress in his self-evaluation and improved on both the behaviour and class work question. He now 
considers himself to be the following in history lessons; ‘I am always interested in the learning and always try my 
best,’ and ‘I complete all classwork and homework to a high standard.’ 

 
Through monitoring the behaviour and work effort of the boys throughout a series of lessons, both myself and 
the class teacher who completed focused observations during these lessons, I would suggest that their self- 
evaluations were accurate and honest responses. Student 2, although his classroom participation and level of 
engagement have improved, he was still completing the minimal amount of written work and failed to complete 
home learning. He was slowly accepting more help from me during lessons, and was certainly answering more 
class questions and taking part in classroom activities. Student 3, however, demonstrated rapid progress in terms 
of his behaviour, attitude and completion of classwork. He became the most consistent student in terms of 
volunteering answers to questions and completed his home learning on time. When given the opportunity to 
miss a history lesson to be a student guide, the third student found a way to swap his duty with another student 
so that he could take part in the history lesson. He responded well to praise, for example a phone call home, and 
was motivated by kinaesthetic learning activities and classroom discussion. In the instance of this student, my 
action research project has been a great success. Students 2 and 3 also demonstrated progress in terms of their 
academic levels, when comparing their attainment grades in their autumn progress checks with their end of unit 
assessment (completed at the end of the action research project). As is illustrated in the table below, both 
students achieved 1 sub-level of progress. 

 
Next steps: 
In hindsight, there are several means by which this action research could have been more effective. Action 
research has been proven to be more successful when staff members and other departments collaborate on the 
project to raise the achievement and attitudes of disengaged boys in all subjects.  This can be further improved 
by working with the senior leadership team and the class tutor to encourage the boys to become more involved 
in extra-curricular activities and school life. Overall, this action research has been on a very small scale and could 
be improved by broadening the scope. Previous action research on disengaged boys has worked with 
neighbouring schools in the area, with the aim of integrating disengaged boys into school life and the wider 
community. 
 

Assessment Student 2 Student 3 
Autumn progress check 1- 2- 
End of unit assessment on The 
Slave Trade 

1+ 2= 
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Absence was also an issue in that it hindered the effectiveness of this action research project. Although I was 
unable to help the circumstance with student 1, as his long-term absence was due to a family matter, it would 
have been useful to carry out the research over a longer time period in order to counteract this problem. The 
short time period of the research (six lessons) was also a concern with student 2. I feel that this student would 
have benefitted more effectively from a wider project that included pastoral staff members, such as his form 
tutor and year leader. Although he demonstrated some progress, he was still reluctant to appear to be trying his 
best in lessons or ask for help. 

 
Tips/issues: 

 

Reading (where appropriate): 
Boaler, J. (1997) ‘Reclaiming school mathematics: the girls fight back’, Gender and Education Vol. 9, pp.285-305 
Cohen, Louis. Manion, Lawrence and Morrison, Keith. Research Methods in Education 5th edition. 
Routledge Falmer, 2000 

 
Connell, R. (1989) Cool guys, swots and wimps: the interplay of masculinity and education, Oxford Review of 
Education vol.15, pp.291-303 

 
Cooksley, Andrew. (2014) ‘How to engage the disengaged’ [Online] Available at: 
http://www.telegraph.co.uk/education/educationopinion/10650825/How-to-engage-the-disengaged.html 
(Accessed 22/12/2015) 

 
Davison, Alan and Edwards, Christopher. (1998) ‘A different style of learning: The route to raising boys’ 
achievement at Notley High School, Braintree’ in Kevin Bleach (ed.) Raising Boys’ achievement in schools, Stoke 
on Trent: Trentham Books, p.130 

 
Gipps, C. (1996) Review and conclusions: a pedagogy or a range of pedagogic strategies? in P. Murphy & C. 
Gipps (eds.) Equality in the Classroom: towards effective pedagogy for girls and boys, London: Falmer Press, 
pp.260-271 

 
Harris, S. Wallace, G. & Rudduck, J. (1993) “It’s not just that I haven’t learnt much. It’s just that I don’t 
understand what I am doing”: metacognition and secondary school students, Research Papers in Education: 
Policy and Practice, Issues. 10, pp.254-271 
Head, John. (1999) Understanding the Boys: Issues of Behaviour and Achievement London: Falmer Press, pp.30- 
35 

 
Mac An Ghail, Martin. The Making of Men: Masculinities, Sexualities and Schooling Buckingham: Open University 
Press, 1994 

 
Ormrod, J E. (2008) Educational Psychology: Developing Learners Pearson Merrill Prentice Hall 
Terry, Brian and Terry, Liz. (1998). ‘A multi-layered approach to raising boys’ (and girls’) achievement in the Vale 
of Ancholme School’ in Kevin Bleach (ed.) Raising Boys’ achievement in schools, Stoke on Trent: Trentham Books, 
p.114 

 
Tomsett, John. (2012) ‘This much I know about…teaching disengaged 15 year old boys’ [Online]. Available at: 
http://johntomsett.com/2012/10/06/this-much-i-know-aboutteaching-disengaged-15-year-old-boys/ 
(Accessed 22/12/2015) 

 
Younger, Mike. Warrington, Molly. (2005). Raising Boys’ Achievements Department Research Report RR636 for 
Education and Skills: University of Cambridge Faculty of Education 

 

http://www.telegraph.co.uk/education/educationopinion/10650825/How-to-engage-the-disengaged.html
http://johntomsett.com/2012/10/06/this-much-i-know-aboutteaching-disengaged-15-year-old-boys/
http://johntomsett.com/2012/10/06/this-much-i-know-aboutteaching-disengaged-15-year-old-boys/
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Questionnaire 
Circle the number which would you best describes your behaviour in History lessons: 

1. I am not interested in the learning and just want to mess around. 
2. I am sometimes interested but still do not work very hard and sometimes mess around. 
3. I am always interested in the learning and mostly try my best. 
4. I am always interested in the learning and always try my best. 

 
 
Circle the number which best describes your class work and homework in History: 

1. I barely complete any class work and never complete my homework 
2. I complete some class work and homework, although rarely finish all of the work 
3. I complete all the class work set and always hand my homework in on time 
4. I complete all class work and homework to a high standard 

 
 
Circle the person the best describes you attitude in history lessons. 
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Dear 
I hope you are enjoying this term and looking forward to Christmas! I would like to find out some 
more about you as a person and what you would like to do in your history lessons. 
Please answer the following questions: 

 
• What things do you like to do in your history lessons? 

 
 
 

• What things don’t you like doing in history lessons? 
 
 
 

• What kind of praise for good behaviour/work would you prefer? Merits, phone call home, 
sweets, or raffle tickets for a class competition? 

 
 
 
 

• How do you prefer to learn? Reading and writing, listening or making and doing things? 
 
 
 

• If you could invite one celebrity or famous person for a curry, who would it be? 
 
 

 
Yours sincerely, 
Miss Walton 

 
P.s Thank you
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Name:  Juan José de Gea Fernández 
 

Topic: Behaviour Management, Engagement and 
Motivation 

Area of research/research question/objectives: 
Motivating disengaged students. 

Research methods: 
Reading from books, blogs or Twitter/ working with other colleagues. 

Findings/Work in Progress: 
The first step is to identify the signs that describe a disengaged student so that you can implement some 
strategies. Amongst these signs you may find students who are: turning around constantly, playing with their 
pens, leaning on the table, looking outside the window, lacking effort when completing an activity, having poor 
behaviour in class, craving attention, avoiding challenges, displaying loud or quiet defiance to learning, creating 
chaos and physically displaying utter indifference or having low self-esteem leading to a fear of failure. On top of 
all that, in Year 9, a huge demotivating factor is “options evening” being so early in the year (from that moment, 
students who have not chosen your subject stop putting in effort, working to the best of their ability and 
constantly telling you that they do not see the point of completing home learning and revising for their 
assessments if they are not taking it next year). We could be avoiding that aggravation if that was held towards 
the end of the school year like other schools do (or at least we would not have it for so long). 

 
Next steps: 
After identifying these signs, the following step is to implement some strategies to engage them again. First of all 
we need to acknowledge that the key to engaging the disengaged is recognising that there simply is no catch-all 
solution that will work for all. I believe that establishing relationships is the most important part of this process, 
not just with the student but also their family or support network. 

 
Tips/issues: 
Some of these strategies that I have been using/ implementing are: 
using mini whiteboards; asking students to complete tasks writing on their desks; starting the lesson with a short 
video/clip that is related to the topic they are about to learn in class; finishing the lesson with a topic-related quiz 
on kahoot.it or some games on www.linguascope.com; display reading activities on the walls and ask them to 
complete a reading task with their buddies; create competitions with the incentive of either a merit/ 
commendation or a treat; incorporate games in-between activities; use post-it notes on the walls for them to 
work out vocabulary; show interest for what they like; make reference to their favourite celebrities/ footballers, 
cartoon characters… as part of your class activities; contacting/meeting with parents/carers to discuss their 
child’s behaviour and attitude in class. 

Reading (where appropriate): 
-Blog. Education Week Teacher. 
-How to engage the disengaged. Andrew Cooksley, Managing Director of ACT Training. Article on The 
Telegraph. 
-Blog. Mrs. Beattie’s Classroom 

http://www.linguascope.com/
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Name: Lindsay Fouche on behalf of the PER department 
 

Topic:  School Leadership/Behaviour Management, 
Engagement and Motivation  

Area of research/research question/objectives: 
With the development of the mentoring scheme we aimed to improve learning and ultimately academic performance. 
As students started to improve we had hoped that their motivation would increase. 

Research methods: 
Observations (data collected through examinations). 

Findings/Work in Progress: 
Strengths 
Many mentors and mentees benefitted from taking part. Shared study and revision skills were developed and learnt 
and the PPE results suggest that these skills have led to improved grades and confidence in some of the students. 
The fact that mentors not only went over content but also helped with revision skills helped our weaker students as 
they still struggle with this aspect in Year 11. Of course the absolute proof of whether this has worked will be the final 
examination results. 

 
We set out with the objective of improving grades for both mentor and mentee but as time went on we also observed 
some definite social benefits to this scheme with some mentors and mentees growing in confidence. Although this was 
not our main objective, we think that this is something that could become a whole school initiative, peer mentoring 
not only for academic success but also for social growth and development. Much of the reading we have done on this 
shows that many universities and schools have carried out this programme with positive results. 

 
My sixth form history students did a more informal peer tutoring exercise which seemed to work well but the exam 
results will obviously be the determining factor. Initially with these students my concern was that the student who was 
doing the teaching was benefiting the most and so with a bit of guidance I encouraged all students to take a more 
active role in their sessions. This seemed to be more effective and like with the Year 11s there was a growth in 
confidence as well. I would like to do this peer tutoring in a more formal way from the beginning of September. I would 
like to pair up Year 13s and Year 12s so that the Year 13 students could use it as a revision tool as they will be doing a 
linear exam and the Year 12 students struggling with content etc. would have the obvious benefit of extra help. 

 
Weaknesses 
Some students did not take the sessions as seriously as they should and did not turn up on a regular basis. Staff then 
concentrated on these students and gave them more structured revision help and used a far more disciplined 
approach. 

 
The reason for the above was partly the choice of partner and the other was the lack of motivation and discipline on 
behalf of the mentee, generally these were lazy boys. We need to see if we can find a solution to this or accept the fact 
that some students will just work better with a member of staff. 

 
An interesting observation was that although some students dropped out of the programme, others joined voluntarily 
and set up their own partnerships. All students could choose the time for their session (lunch time or after school) but 
we preferred them to meet in one of the PER classrooms. This way there was some aspect of monitoring. We need to 
decide if this is the best approach for next year. 
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Next steps: 
Some form of training to help mentors to be even more effective. 

 
We do need to consider who we pair a failing student (U) with. If they are paired with a student who is a B or above, 
they could be quite intimidated. We need to consider if a D student works with them if it would push the D student 
into a C or is it better for a D student to work with a high achieving student to help them achieve the C or above. 

 
Who should the high achiever work with so that they achieve even higher, perhaps working with a G student would not 
benefit them as much as working with C student? 

 
Should we pair a B student and an A student? Do we need to do more to push our more capable students? (It is 
something that the whole school has been asked to consider). 

 
It is imperative that we get the pairing right, both in personality and academic ability. It is also important that we give 
students a choice as to whom they work with. This is our greatest challenge with this programme. 

 
All in all, even though mentoring is still in its infancy for the department, the programme has had some success and 
with more thought about its execution and some training for the mentors, it is something that we would consider 
continuing. 
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Name:  Lauren Pacheco 
 

Topic: School Leadership/Behaviour Management, 
Engagement and Motivation  

Area of research/research question/objectives: 
What is the measurable impact (through grades) of student led, peer revision? 

Research methods: 
Observations (data collected through examinations) 

Findings/Work in Progress: 
• Many students commented that working with a peer helped them understand some of the more complex 

material e.g “I get it when she explains it to me because she’ll go over it again and again.” AL Year 11. 
• The ‘teachers’ said that it helped them remember the material more as they had to find different ways to 

explain it e.g. “I’ve gone over this page [in the revision guide] much more than I would have done if I had not 
been teaching it to DP” AH Year 11. 

• However, the findings seem to suggest that although there is an improvement for the majority of students 
who took part in the research (between their Year 10 mocks and their Year 11 PPEs), the ‘teachers’ made 
greater progress than the ‘learners’. This may be because of the ‘teachers’ being more able in the first place, 
so the peer revision sessions supplemented the work that they would already be conducting. 

• Some ‘learners’ did not benefit as they felt insecure around their peers and felt a certain amount of 
judgement of their abilities. This highlights the importance of getting the correct pairing and maybe training 
‘teachers’ beforehand. 

Next steps: 
To embed this into the learning culture within Year 10. To involve all students in the class (see notes below.) 
Employ some form of training for the ‘teachers’ so they can work effectively with their ‘learner’. 

 
Tips/issues: 
In order for the student sessions to be of any benefit, students were given an opt-in choice. Certain students 
were selected as either ‘teachers’ or ‘learners’ and they were given the freedom of who to pair with or whether 
to join the programme at all. ‘Forcing’ students to participate would not have the desired outcome as they 
needed to have responsibility for their sessions and could have resulted in one student of the pair being let 
down. However if this style of co-operative learning was embedded early on in the GCSE course, students may 
view it as a more natural way of conducting revision sessions and so involve themselves to a greater extent. 

Reading (where appropriate): 
What is independent learning and what are the benefits for students? Meyer. B et al (2008) 
Synthesis of Research of Cooperative Learning. Slavin, Robert E. (1991) 
Towards a Theory of Independent Learning and Teaching. Moore. M (1973 
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Name:  Lauren White Topic:  Behaviour Management, Engagement and 
Motivation  

Area of research/research question/objectives: 
What strategies can we implement to improve engagement in drama for Year 9 boys? 

Research methods: 
Trial of a new scheme of learning, questionnaire, practitioner discussion/interview. 

Findings/Work in Progress: 
Please see Powerpoint. 

 
Next steps: 
Please see Powerpoint. 

 
Tips/issues: 
Please see Powerpoint. 

Reading (where appropriate): 
Some reading was carried out as well as contacting staff about the resources already made on the engagement 
of boys. However, nearly all of what I read was about how drama can facilitate the engagement of boys within 
other subjects! 
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What Strategies can we 
implement to improve 
engagement in drama for 
year 9 boys? 

 
 
 
 

 

 
Aim and Outcomes: 

Aim: 
o To discover ways to facilitate the 
engagement of boys in drama in Year 9. 
 
Outcomes: 
o To have discovered a use of 
pedagogy and created schemes of work 
that engage boys in year 9. 
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Initial Thoughts 
Within drama a key issue for us is 
engagement of students in year 9, especially 
once they have chosen their options and in 
particular boys. 
Within the department there are regularly 
conversations that take place amongst staff 
about how behaviour in year 9 is a problem 
and how often by the end of the year we 
have lowered our expectations of the class 
because of this, resigning ourselves to accept 
work that is of poor quality.  

 
 
 
 
 
 
 
 

Why is this happening? 
After discussions with staff and students it 
appears  that  because  of  the  practical nature 
of the subject students fail to recognise it's 
purpose , unless they want to become an actor. 
Therefore a focus for me during this research 
was to make the subject relevant for all and to 
make students aware of the transferable skills 
they are developing. 
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Transferable Employability Skills 
During the Year 9 Impact  Day students were 
given the following information... 

 
 
 
 
 
 
 
 
 
 

 
 
 
 

How can Drama help me in the future? 
During the GCSE drama course you will continue to develop many 
different skills that employers are looking for! 'Hard' skills are your 

qualifications, 'employability' skills tell your potential employers 
more about you, and the skills you have that have enabled you to 

gain these qualifications. Employability skills include: 
 

LISTENING  
Team work CR EAT IVIT Y 

Time 
management ConfidenCe Risk taking 

 

COMMUNICATION 

Problem solving Independence 
 

SELF RESILIENCE 
AWARENESS 

Commitment 
 
Empathy 
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All drama staff were also encouraged to talk through these skills 
and the 'bigger picture' of drama with their year 9 students. For a 
brief period staff felt that, where needed, there was a slight 
improvement in students' attitude towards the subject. However, 
this is something that did not last, so, as a staff we looked at the 
schemes of work we teach year 9 and discussed what we could 
put in place for the end of the year to heighten expectations and 
created a scheme focusing on script work to deliver during 
Summer term B. 
 
The aim of the script was: 
 
1. To give students ownership of the text they are working with. 
2. To give students ownership of the character they want to    

play.  
3. To put the learning in the students’ hands with expectations 

of independent rehearsals/learning lines. 
4. To heighten the expectations from the teacher and therefore 

the outcomes. 
5. To give the students one last opportunity to perform. 
6. To give the students an opportunity to make decisions on 

sound, lighting and set.   
 
 
 
 
 
 

Outcomes 
 

Staff reported that for some students this scheme was 
extremely successful, heightening the importance of the task 
and this final performance. A positive that also came from this 
was some students' evident interest in developing the 
technical elements for the performance. 

 
Issues reported: 
Still, there were some students who did not respect the task set, 
did not learn lines and the performance was below the expected 
standard. 
Further discussion took place amongst staff and I decided to 
create a questionnaire for students to find out more about 
what they would like to learn. 
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Questionnaire 
What scheme of work have you enjoyed the most this year? 
Please circle: 

Blood Brothers 

Devising 

Mask 
 

The Holocaust 

Let Him Have It 

Script Work 

Why has this been your favourite? 
 
 
 

If you could have chosen a scheme of work this year, what would you like to 
have studied? 

 
 
 
 
 
 
 
 
 
 

Findings: 
 

To date, I only have the data for 54 boys. Results of their favourite schemes: 
 
Blood Brothers: 11%  
Devising: 13%  
Mask:  9% 
The Holocaust: 13%  
Let Him Have It: 15%  
Script Work: 37% 
 
The reason most students gave for script work being their preferred choice was the 
freedom the scheme gave them. From this I think it is really important that we are 
factoring in to our schemes opportunities for students to take more control of their 
own learning and provide more choices. However, after staff discussion a long with 
these findings we did talk about how some students' interpretation of 'freedom' may 
well have referred to feeling they could get away with doing less due to the open 
nature of the rehearsals. To control this, staff need to ensure that they are showing 
performances throughout the development stage to ensure expected progress is 
taking place.  
Looking at students' responses to a scheme they would like to study, 31% of the 
boys opted for 'comedy'. Other areas for study included more script work, the future, 
recent events, action, football rivalry, school shootings, war, mime and horror. 
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Practitioner Input 
Further to the questionnaire I also sought advice 
from a community of drama teachers and   
posed the 'year 9 engagement' question to 
them. Three things stood out to me that I feel we 
could develop: 
1. A scheme that heightens the importance of 

the transferable skills. 
2. Having shorter schemes and more of them! 
3. Providing more opportunities for the use of 

technical elements. 
 
 
 
 
 
 

So, What are we doing? 
1. New Scheme 

Students will be set the brief to 'Educate an audience', 
anything of their choice. They can choose their audience and the way 
they do this, so long as it incorporates a variety of the discussed 
transferable skills. 
Students will be given the following options as ideas: 

 
 

1. Devising a performance 
2. Writing a script and directing/performing it 
3. Performance from a text 
4. Directing a text 
5. Sound and lighting design for a performance 
6. A prepared presentation (with power point) 
7. A recorded presentation (use of the iPad) 
8. A talk with primary/younger students 
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Their main task will also form Year 9's 
inter-house Drama competition: 

 
 
 

4 Week Project: 
 

You have 3 weeks to create your 'educating of an audience' and 
you will then deliver these in the 4th week. 

 
This is an Inter-house competition! You will be competing against 
other members of your form and year. All 'educations' will be 
filmed and the winners from each form will be judged by Mr 
Cunningham, Head of Creative Arts & PE. 

 
 
 
 
 
 
 
 
 
 

2. More schemes of learning! 
I have created the plan below to ensure that some schemes are 
shorter, sharper bursts of learning to hold engagement. 
Schemes will be updated over the course of the year to ensure 
relevant progress can still be made and in response to what 
students have asked for, 4 out of 9 schemes can contain 
comedy. 
 

Autumn 

A 

Autumn 

B (i) 

Autumn B 

(ii) 

Spring A Spring B Summer A 

(i) 

Summer A 

(ii) 

Summer B 

(i) 

Summer B 

(ii) 

Blood 
Brothers 

6 lessons  

Mask 

3 lessons 

Let him 
have it 

4 lessons 

The 
Holocaust 

5 lessons 

Devising 

2 lessons 

Educate an 
audience 

4 lessons 

Murder/ 

Manslaughter  

3 lessons  

Horror 

3 lessons  

Hillsborough 

3 lessons 

Script work 

3 lessons  
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Name:  Marissa Graysmark-Allen Topic: Behaviour Management, Engagement and 
Motivation 

Area of research/research question/objectives: 
Emotional/behavioural/social nurturing. 

Research methods: 
• Previous experience in mentoring adolescents with similar issues; 
• Reading their individual IEPs; 
• Speaking and getting feedback from staff involved with students; 
• Research on other nurture and mentoring technique and methods. 

Findings/Work in Progress: 
• Worked with students on a one to one setting or small group work; 
• Discussed goals and set SMART targets; 
• Had regular evaluation of progress and reflection on achievement of goals; 
• Regular observation of SIMS and discussion with student about ‘what went well’ and ‘what could be 

improved’; 
• Time taken to reflect on action taken in situations and discussion on other possible outcomes if action had 

been different; 
• Used visual aids to help discuss barriers to learning , social and emotional issues; 
• Used role play as a tool to explore alternative choices and outcomes. 

Next steps: 
• Feed back to staff directly involves with students; 
• Shared what works for individual students and what can cause barriers to their learning; 
• Signposted any other interventions that might be beneficial to the student i.e. structured counselling. 

Tips/issues: 
Self-esteem and low confidence can cause learning barriers, if these can be overcome then the student can make 
progress and this increases their self-esteem. 

Reading (where appropriate): 
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Name:  Rachel Bloomfield Topic:  School Leadership/Behaviour Management, 
Engagement and Motivation 

Area of research/research question/objectives: 
Effect of weekly mentoring by Year 11 students on performance and confidence of high ability Year 7 students. 

Research methods: 
The performance of the Year 7 students was measured quantitatively by looking at their results of the UK Maths 
Challenge compared to previous years. The Year 7 students chosen for the mentoring were those deemed to be 
the highest ability in the year; all students that entered secondary school with a level 6 took part alongside any 
others that the class teacher deemed were working at this level. Naturally one would expect this cohort to 
perform the best on the UKMC regardless, so to analyse any impact the mentoring may have had I compared the 
top 20 scores of the Year 7s from this year to the top 20 performances in previous years. The students’ 
perceptions of whether they felt their maths had improved and whether they felt their self-esteem/confidence 
was affected were analysed using results from questionnaires given to all students involved. Further interactions 
and points of note were observed by myself who was present at all sessions. The Year 11s that took part were 
those in my mixed set 1 and 2 group, 11X1, who wanted to take part. 20 out of 27 agreed to do so. The sessions 
took place during registration time in the library every Friday morning of the Spring term 

Findings/Work in Progress: 
According to the questionnaire 80% of students felt the maths mentoring sessions had helped them prepare for 
the maths challenge. This was mirrored by an increase in the average score of the top twenty UKMC scorers 
from Year 7. This year the average score was 65.8 compared to 61.4 (2015), 64.8 (2014), 48.1 (2013) and 64.3 
(2012). The number of students who achieved Gold/Silver/Bronze certificates remained largely unchanged. 

 
The Year 7s felt that the sessions with the Year 11 students helped their maths in general by an average of 7 on a 
scale of 1 to 10 (10 being the highest) reported that it helped increase their self-esteem and confidence on 
average 8/10. This was corroborated by many conversations I had with the students and comments they wrote 
on their questionnaires saying they had really enjoyed getting to know an older student and wishing it had lasted 
for longer. 

 
Next steps: 
The move to vertical tutoring (VT) provides a natural framework for similar mentoring to be implemented next 
year should the school choose to do so. What surprised me the most was how much the Year 7s involved 
enjoyed working with the older students and as a result felt it helped their confidence and self-esteem. Several 
said that they think it would have been even more beneficial in this respect if they had done it earlier in the 
academic year. One of the rationale that SLT gave for moving to VT was to help increase inter-year 
communication and interaction in the school. My research has shown that using maths as a tool to help this 
happen has a pleasant side effect of increasing academic performance. Next year when students are adjusting to 
the vertical tutor groups some maths practice or puzzle booklets may be beneficial in providing a means in which 
different year groups can begin to interact more naturally with one another, whilst simultaneously improving 
both parties’ numeracy skills. 
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Tips/issues: 
My research was conducted with high ability students from Year 7 and Year 11s which I taught and had already 
built up a relationship with. Therefore these groups were highly likely to engage with the process regardless; 
rolling out such a programme more inclusively could present challenges such as demotivation and unreliability of 
both parties. Many of the Year 11 students agreed to take part initially as it could contribute to part of their Duke 
of Edinburgh award; without this external motivation I question whether they would have all taken part so 
willingly. 

Reading (where appropriate): 
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Name:  Solène Jaillot Topic:  Behaviour Management, Engagement and 
Motivation 

Area of research/research question/objectives: 
Motivating the unmotivated students. 

Research methods: 
Class practise/TES articles Outstanding Lesson Ahead by Amy Sargeant/Get the buggers behave 

Findings/Work in Progress: 
My aim was to see which techniques might work on motivating a challenging Year 9 class and on getting them to 
produce more work than usual as well as getting them more engaged in the lesson and volunteering more 
answers during the questioning session. This class lack the motivation to get started and engage so I looked for 
ways to change their minds-set by using VAK techniques. 
I have adapted my lessons by choosing to use Visual, Auditory and Kinaesthetic activities implementing as 
many rewards as possible. But also, I wanted to differentiate tasks according to gender. During a course of 12 
lessons (a month), I noticed a change in terms of work when students had to complete visual and kinaesthetic 
activities. Students seemed to be more engaged and more on task. Therefore, the behaviour improved from 
lesson to lesson, from one activity to another. I have also chosen to adapt some activities that would suit boys’ 
and girls’ learning (e.g. word hunting in the classroom for boys - match up words for girls). The outcome of this 
task worked quite well as boys were more focused and their progress was more visible. In addition, I tried to 
implement different rewards such as learning commendations, treats but also watching a DVD of their choice 
when they provided enough work and positively behaved on a course of several lessons. 

During that experiment, students were more responsive to engaging tasks and not teacher led activities. The 
activities have to be short, well-paced and various so that students stay on task and ensure individual progress. 

Next steps: 
Keep on engaging tasks (games …) 
Short and snappy activities 
Reward works as much as possible 

 
Tips/issues: 
• Less teacher led tasks 
• More independent learning 
• Clear boundaries in terms of sanctions as well 
• Try to vary lessons from style to another so that students are not bored too quickly. 

 
• Keeping all students focused within an hour and finding exciting ideas for activities. 
• Half of the students are not taking French for GCSE therefore it leads to a lot of low level disruption. Students 

lose their focus as soon as someone distracts the others or/and a task lasts too long or is too complicated or 
too easy. 

• Clear sanctions when students are not completing work or being disruptive when instructions are given. 
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Name:  Stephen Callely Topic:  School Leadership/Behaviour Management, 
Engagement and Motivation  

Area of research/research question/objectives: 
Comparisons of students’ perceptions of the worth of mathematics and science in school and in later life.  
Consideration of the connections between students’ perceptions of the worth of mathematics and science in 
school and in later life. 

Research methods: 
Approximately 100 Year 9 students completed questionnaires based on TIMMS 2007 survey. Data was collated 
and analysed using pivot tables in Excel. 

Findings/Work in Progress: 
Students were evenly split about whether there was too much or too little mathematics or science in the school 
curriculum. There were no significant differences in the proportions of possible responses by either gender. 
Around two thirds of girls enjoyed learning science. However, there was a noticeable difference in the responses 
of boys in this area of the questionnaire: 76% enjoyed learning maths but only 57% enjoyed learning science. 
There were significant differences in students’ perceptions of the usefulness of the two subjects. 90% of students 
thought a good knowledge of mathematics will be useful for everyday life whereas only 60% of students thought 
that science will be similarly useful. The responses from either gender were consistent with regard to both 
subjects. 

 
Noticeable differences were also seen when students had to consider whether either subject was beneficial for 
accessing the rest of the school curriculum. Only 15% thought that maths was of no or little benefit to their 
learning of other subjects but almost 40% thought that science was of no or little benefit to their learning of 
other subjects. 

 
Generally, a positive/negative response for mathematics would be followed by a positive/negative response for 
science with the same question. However, it was noticeable that the degree of approval would be incrementally 
and consistently less as the question changed from relating to mathematics to relating to science. 

 
Next steps: 
Share results with mathematics and science departments. Analyse more responses. Repeat questionnaire with a 
different year group to see if attitudes are consistent and with same year group to see if perceptions remain 
relatively constant over time. Compare results with TIMMS 2007 survey 

Reading (where appropriate): 
http://timss.bc.edu/timss2007/PDF/TIMSS2007_InternationalMathematicsReport.pdf 

http://timss.bc.edu/timss2007/PDF/TIMSS2007_InternationalMathematicsReport.pdf
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Name:  Susan Monro and Rebecca Payne Topic: Teaching and Learning/Behaviour Management, 
Engagement and Motivation 

Area of research/research question/objectives: 
Techniques to encourage confidence and improvement in drawing skills KS3 and KS4. 

Research methods: 
Observation, student response, experimentation, reading. 

Findings/Work in Progress: 
‘Children become what we believe they are; assumptions about childhood have the potential to become self- 
fulfilling prophecies. The more we believe that children are limited in various ways, the more we deprive them of 
experiences that might make them less limited...’ 
Perry Nodleman 1996 quoted by Roy Smith and Shelby Woolf in ‘Looking for Change’ Tate Modern 

 
For an earlier action research project Growth Mindset techniques were used to encourage drawing ability in KS3 
students. This resulted in engaging students by experimenting with new ways of drawing in order to build their 
confidence. It also challenged their perceptions of what a drawing should be. By the time students arrive from 
primary school some have already decided that they are ‘no good at art’: 

 
‘They’ve been allowed to stay at default level for so long that their intellect leaves their ability far, far behind and 
they see it as something that will never catch up because try as they might their self portrait still looks like My 
Potato Head and their trees look like a toilet brush’ 
Ways of Seeing – Roy Smith 2005 

 
The ability to use drawing to record and to develop ideas is central to the new art and design GCSE specification. 
We decided to review and refine the way we teach drawing across KS3 and KS4. 

 
Using findings from the previous research we have adapted a SOL for Year 7 to follow during the Autumn term to 
encourage students to understand how different elements of art are used to construct a drawing with a focus on 
mark making, texture and colour, using the work of Van Gogh as contextual material. The SOL is a work in 
progress and will be reviewed and adapted as we analyse the impact on students (see images 1-6). 

 
Partly due to limited curriculum time at KS3 some students drawing confidence is still low when they begin the 
GCSE art course particularly those students who are considered to be generally ‘low ability’. It is key to raising 
achievement that new ways of drawing and materials to draw with are presented at this stage along with use of 
Growth Mindset techniques to encourage students out of their ‘comfort zone’ in order to further develop their 
drawing ability. 

 
Specifically for this research at KS4 a group of ‘low ability’ boys were encouraged to experiment with a range of 
materials in order to develop their ability to observe and record. A particular success was Ben who persevered 
and achieved a significant improvement in his recording skills (see images 7 and 8). 

 
More experimental drawing techniques are in the process of being introduced to the GCSE art courses (see 
images 9-11). The effectiveness of these techniques in improving student confidence and outcomes will continue 
to be evaluated. 
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Next steps: 
Embed new ways of teaching drawing skills into KS3 and KS4 curriculum. Continue to experiment with engaging 
students with drawing across the curriculum. 

Reading (where appropriate): 
Tate Modern publication ‘Looking for change’ by Roy Smith and Shelby Woolf 
CPD Drawing for the new art & design GCSE and A Level curriculum reforms ‘Great Oaks Education’ 
Ways of Seeing, article by Roy Smith 2005 
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1-6: Steps taken throughout the SOL by students to develop drawing skills in the style of 
Van Gogh. 
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7&8: Left Ben’s ability to record from secondary source Sep 15. Right his ability to record 
from secondary source Feb 16. 
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9-11 Experimenting drawing a rabbit skull with a variety of drawing materials: From left, mixed media 
(paper, ink, masking tape, masking tape and pastel, masking tape and glue gun. 
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Name:  Jo Shepherd Topic: Behaviour Management, Engagement and 
Motivation 

Area of research/research question/objectives: 
Disaffected Boys.  
 
Focus: Student A / Student B – Year 10 Media Studies How to engage them to attain NTG in Media Studies. NTGs 
End of KS4:  
Student A - B/Student B - B 
Current performance June 2016: Student A - C/Student B – C 

Research methods: 

Findings/Work in Progress: 
• One to one discussions about achievement; 
• Try and create a sense of competition regarding results and marks; 
• Use of presentations from students to make them active learners; 
• Allow students to choose own media texts where possible to encourage engagement with the subject – 

e.g. Own genre choice for film poster controlled Assessment. 
 
Were they successful or not? 

 
Coursework Grades so far:  Student A– C/Student B - C.  Year 10 Mock Exam:  Student A – D/Student B - C 

Targets for improvement given post exam. Success will be revealed on the GCSE grade achieved in final exam. 
Student A (CAT 99) and Student B (CAT 89) 

Students’ feedback: 
 

• Student survey: students were positive about their experience in Media lessons – commented: enjoyed 
it/know their working grade/understand learning objectives/enjoy individual research/particularly 
enjoyed the year 10 CD project.  Do not like: teacher led learning and note taking. 

 
Next steps: 

• Show interest in them as individuals.  Take time to find out their interests and talk to them; 
• Convince them they can achieve. If they believe it - they will; 
• Be consistent in treatment of them. Firm, fair, good humoured; 
• Always explain what’s in it for them and why things are being done – WIIFM; 
• Use competition strategies in lessons – quizzes/rewards; 
• Quick feedback – e.g. tests or short pieces of writing; 
• Try and use texts that will appeal – sport / war / gore / thriller / disaster. 

Reading (where appropriate): 
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Name:  Alison Clifton-Ward Topic:  Behaviour Management, Engagement and 
Motivation   

Area of research/research question/objectives: 
How to manage year groups effectively in a cover lesson.  
Can managing behaviour be influenced by adapting expectations and sanctions to different year groups have 
better outcomes? 
 
Research methods: 
Discussions with student panel, teaching staff and observations. 

Findings/Work in Progress: 
• Appropriate work - The work set by the teachers must be relevant, worthwhile and more than enough. The 

students need to know that the work will be looked at/marked and that feedback/forward will be given. 
 

• Seating plans and photographs - Being able to identify students and use their names helps to build good 
relationships as the students feel they are individuals and that the member of staff know who they are. 
In KS4, seating plans only work if their usual teacher expects this and also asks for feedback from the cover 
staff. Too much time can potentially be lost at the start of a lesson trying to get students to conform where 
the best use of time would be to sit down and start work. 

 
• Adaptability/modelling good behaviour/consistency - Being able to adapt to different year groups and their 

needs in teaching style, rewards and sanctions is very important. What works in one lesson may not work in 
another. Model the behaviour you would like to see. Please, thank you and smiling all helps. Be consistent 
even if others are not. 
 

• Non-negotiables - Usual school rules plus bad manners. Most of the behaviour issues arise because of 
attitudes to cover lessons from staff and students. Students feel the work is pointless and will be binned 
anyway so what is the point. If the work is followed up with rewards or sanctions then cover lessons will be 
taken more seriously. 

Next steps: 
Planned cover work could be discussed with the class and cover teacher in advance to clarify expectations. All 
cover work should be marked and feedforward given to the class on the teacher’s return. This could be done as a 
starter. Seating plans, photographs etc. should be in all classrooms. It would be helpful if they were in the same 
coloured folder for the whole school. This would show the students that they are in use and available for the 
cover teacher and also the cover teacher would be able to locate them easily. 

 
Tips/issues: 

Reading (where appropriate): 
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 Name:  Angie Bateman 
 

Topic:  Behaviour Management, Engagement and 
Motivation  

Area of research/research question/objectives: 
Behavioural issues/problems within the classroom. 

Research methods: 
Talking to teachers, sharing ideas/information and going on training courses. 

Findings/Work in Progress: 
I have seen vast differences in the way behaviour is managed within the classroom as all teachers seem to deal 
with it differently. 

 
I will continue in my research as it is something I am really interested in and look forward to some training in this. 

 
Next steps: 
To continue to talk to teachers and observe behavioural management in lessons and to go on future training 
courses. 

 
Tips/issues: 
My training course did not happen as the request was only realised/approved on the day it was meant to happen 
and I never did hear about any future courses or dates. 

Reading (where appropriate): 
I have looked on the web for various information as well and found some of the strategies very useful. 

Please see attached information. 
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