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Introduction 
Research from the Centre for Use of Research and Evidence in Education (CUREE) has indicated that for Continuing 
Professional Development (CPD) to actually make a difference to classroom practice and students’ learning outcomes, it 
ideally needs to feature the following ingredients: 

1. Starting with the end in mind – i.e. set clear learning objectives for what it is meant to achieve 
2. Working collaboratively, with peers 
3. Mentoring and coaching, if appropriate 
4. Engaging with external input – “experts” or their literature 
5. Operating over a minimum of two terms 
6. Practical and classroom-based learning activities 

 
The Action Research Process 
 
Based on these principles, our Action Research programme is designed to support our classroom-based staff in meeting 
their own CPD objectives, which were set as part of this year’s professional review cycle in October.  New starters who 
joined after Christmas, Newly Qualified Teachers (NQTs) and trainee teachers were asked to set objectives separately to 
ensure that they did not miss out. 
 
A wide range of exciting projects were undertaken in 2015-16, including examining KS2-3 transition in English, peer-led 
revision in PER, approaches to home learning in maths, as well as some excellent examples of strategies to support 
differentiation for students with speech and language difficulties, visual impairments and how iPads can be used to 
support differentiation successfully.  It has been my pleasure to read through them over the past couple of months. 
With these successes in mind we have dedicated further disaggregated CPD time to Action Research this year, with 
objectives due to be set as part of the professional review process during the Autumn term. 
 
This volume of Learning Matters Issue 19 incorporates all the research projects which could be categorised as pertaining 
to school leadership. 
 
Martin Higgon 
Assistant Headteacher, February 2017    
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Notley High School & 
Braintree Sixth Form 

Action Research Summary 
 

 
Name:  Antony Cunningham Topic:  School Leadership 

Area of research/research question/objectives: 
Vertical tutoring/house system 

Research methods: 
Research into current schools that use vertical tutoring and the process they undertook. Visits to schools. 

Findings/Work in Progress: 
After researching over the internet to look at how schools run their vertical tutoring programmes and house 
systems, it became apparent that a visit to a school would help answer more questions. I went into Hedingham 
School to meet with the person behind introducing the house system and vertical tutoring. He was very helpful 
and talked me through the processes that they went through, along with any hiccups that occurred along the 
way. Hedingham School have been operating these systems for the previous 4 years and have had nothing but 
success. 

 
Some of my main questions were regarding the ‘house system’ and how this was set up and how this was 
celebrated. Although it is easy to set up a house system and allocate students to each area, the main focus is 
how this works going forward. Also, looking at this from a competitive view point, it posed a few questions. How 
are the houses celebrated? Is there a reward at the end of year? How are students motivated to earn house 
points for their teams? Hedingham currently promote their houses constantly and reward where possible at all 
times. Assemblies and tutor times are always house focused, with a strong emphasis on teamwork and unity. 
Towards the end of the Autumn term, Hedingham hold a ‘Creative Arts Evening’ in which they celebrate 
students’ achievement through house competitions throughout the year. This seems a great way to highlight 
areas of good practice and celebrate students’ work through an evening in which this can be shared by students, 
staff and parents/carers. The final house point totals at the end of the academic year are then added up with the 
winners being awarded a house prize. This has been awarded in a number of different ways but mainly in line 
with the choice of the house captains in place. 

 
Using the information that I have found out, I met with Rachel Kelly to discuss further the implications and the 
impact that the house system would have on Notley. After initial discussions took place, it was decided that I 
would lead on the ‘inter-house competitions’ idea across the school. 

 
Next steps: 
Steps have already been put in place with Heads of Faculties being asked to provide information on forthcoming 
house competitions that they will be running over the next academic year. Each faculty has been asked to 
produce a competition that is accessible to all and that will help to promote and celebrate their own 
faculty/subject. 

Reading (where appropriate): 
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Name:  Elaine Stroud Topic:  School Leadership  

Area of research/research question/objectives: 
Reviewing the SMSC in Braintree Sixth Form. 

Research methods: 
Interviewing students and staff, walking around the sixth form and recording events throughout the calendar 
year. 

Findings/Work in Progress:  
 
Spiritual: 
There is good work going on in this area but more needs to be done during TP1 to address this area and 
challenge the students’ beliefs and help them review other religions. IB students benefit from work on TOK in 
this area more than the A Level students. 
 
Moral: 
This area is very well covered both with displays around the sixth form and with calendared events, assemblies 
and TP1. Also included in here is the EPQ work. 
 
Social: 
Trips and events form the base of many activities in sixth form. This area is outstanding. Included in this should 
be the Wednesday afternoon activities. Also included in here is the EPQ work. 
 
Cultural: 
Display work around the sixth form does address some of this. MUN general assembly is a good forum for this 
area to be met. Also many of the students take part in charity work which involves addressing the needs of many 
multicultural organisations. 

 
Next steps: 
This would be to spend time in two or three comparable institutions locally and compare these findings to work 
being done in the other sixth forms. A comparison will allow us to identify how successful we are in addressing 
these areas. 

 
 

                    

Reading (where appropriate): N/A 
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Name:  Holly Sutton Topic:  School Leadership  

Area of research/research question/objectives: 
To explore the impact of reading ages and to evaluate the success of interventions. 

Research methods: 
Collation of data through completion of ARTi tests and analysis of data – collated at the start and end of the 
academic year. 
Questionnaires to evaluate success of DEAR mentoring. 

Findings/Work in Progress: 
As part of my role as Literacy Co-ordinator, I am responsible for ensuring that reading ages are collated for 
students in Years 7 and 9. These are obtained by students completing the ARTi test which is an online assessment 
that takes approximately 30 minutes. 

 
The ARTi test explores literal comprehension, vocabulary, comprehension requiring inference and comprehension 
requiring analysis. The Department of Education state that methods to encourage reading include access to their 
own books, choice, literacy based rewards such as vouchers, home environment and the relationship between the 
child and their teacher, which was a key area that I wanted to explore. 

 
Years 7 and 9 originally completed these tests in October during English lessons and then I held catch up sessions 
for those that were absent during PDT. This data was then uploaded to SIMS for staff to access via their class lists. 
This data was also shared with the SENCO to support those with lower reading ages. I also shared this data at a 
whole staff meeting in November, highlighting key students for staff so that they were aware of our weakest and 
strongest readers in order to adjust their lesson plans accordingly to suit the needs of our learners. 

 
The Child Development Institute state that reading with older children also helps to develop reading ages. As a 
result of the reading age data I was able to identify key students with a reading age of 7 or 8 (4 years lower than 
their chronological age) to complete DEAR mentoring with each week with Year 12 students. This continued for 
two terms and stopped due to the examination period. The findings of the evaluation can be seen over page – this 
certainly painted a positive picture in terms of the students’ attitude towards reading. When analysing the reading 
age tests at the end of the year, 17 of the 19 Year 7 students had improved their reading age. I also created a 
reading log for students to complete with their Year 12 mentors which can be seen over page. 

 
In order to stretch the most able, I also delivered the Literacy Leader Award weekly on a Monday morning. This 
allowed the more able to stretch and challenge their own literacy skills but also support those of others. This 
culminated with the students delivering a literacy lesson to Year 4 and 5 students at Rayne Primary School. By the 
end of the year, four of these students had improved their reading age and two had remained the same. All have a 
reading age of 18 and above. 

 
I then arranged for Years 7 and 9 to take the reading age tests again at the start of June. Year 7 completed these in 
ICT lessons and Year 9 in English lessons. 

 
At the end of year 7 only 43 students now have a lower reading age than their chronological age. 6 students now 
have a reading age of 19 or above. At the end of Year 9 only 27 students now have a lower reading age than their 
chronological age – there were 40 at the start of Year 9. 8 students now have a reading age of 20 or above – there 
was only one student at the start of Year 9. 
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Next steps: 
• Review the timing of the reading age tests so that this data is available for staff as of the start of the 

academic year. This has been rectified as students completed the ARTi test on their PSL day in June. 
• The library has seen an increase in the number of books taken out this year by Year 7 students. This is as a 

result of Katrina and Sue’s work as well as the library based lesson once a fortnight 
• Books that we offer as KS3 class readers need to be reviewed. Paul Ellis has already started to look at the 

appropriate reading age of our current class readers alongside Lisa Ford and has communicated this with 
the department so that when reading age data is shared with Year 7 teachers in September they can 
choose their class readers to match the ability of their class. This will need careful monitoring as some 
students may have studied these books in previous years. 

• Reading age tests to continue – departments to continue to explore strategies to challenge our strongest 
readers and support our weakest readers at a subject based level 

• Toe by Toe reading programme to be introduced as part of the House system in the next academic year 
and year 10/11 students to be trained in order to deliver this. 

• To consider the possibility of a parent evening that focuses on exploring literacy as a whole – the parent 
and carer literacy handbook also needs updating. 

• To explore reasons as to why some students drop their reading age between the start and end of the 
academic year 

Tips/issues: 
• Ensure that differentiated texts are given to more able students in class as sources 
• Issues with ensuring that all students complete the tests and allowing catch up time – hopefully the PSL 

day will have rectified this. 
• Issues with students sometimes being released from tutors for Literacy Leaders or mentoring – now that 

registration is later in the day this will allow catch up time for students that arrive late and hopefully better 
communication from tutors now that there are smaller tutor groups. 

Reading (where appropriate): 
 

You may wish to follow these people on Twitter: @literacychat, @growKS3, @interestingLit 
http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf 
https://childdevelopmentinfo.com/learning/reading-instruction-children/ 
The Literacy Leader’s toolkit: Raising Standards Across the Curriculum 

http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf
https://childdevelopmentinfo.com/learning/reading-instruction-children/
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A photo of DEAR mentoring in the library: 
 

 
DEAR Mentoring Record that was completed weekly: 
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DEAR Evaluation – Year 7 Students 

 

19 Year 7 students have been involved in the DEAR mentoring programme since October 2015 and 
were selected based on reading age test results completed during English lessons. Reading ages will 
be reviewed in June 2016. All students selected had a reading age of 7, 8 or 9 years-old. During the 
mentoring sessions, the Sixth Form mentors have completed the DEAR mentoring record booklet to 
track progress. 15 Year 7 students completed the questionnaire in March 2016. 

 
 
 

1.) How much do you enjoy reading? 
 

Very much Quite a lot A bit Not at all 
2 (13.3%) 3 (20%) 8 (53.4%) 2 (13.3%) 

 
 

2) On a scale of 1-10, how good a reader do you think you are? 
 
 

1 (not 
very 
good) 

2 3 4 5 
(average 
reader) 

6 7 8 9 10 
(excellent 
reader) 

  2 
(13.3%) 

4 
(26.6%) 

3 (20%) 3 
(20%) 

1 
(6.7%) 

1 
(6.7%) 

 1 (6.7%) 

 
 

3) How often do you read for pleasure? 
 
 

Every day 2-3 times a week 2-3 times a 
month 

Hardly ever Never 

1 (6.7%) 6 (40%) 4 (26.6%) 4 (26.6%)  
 
 

4) I would read more if… 
 
 

• My friends read more 

• Books were shorter 

• It was about things I am interested in 

• I had more books 

• I found it easier 

• If my family encouraged me to read more 

• Someone read aloud to me 
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5) In your lessons now are you… 
 
 

More willing to read About the same Less willing to read 
11 (73.4%) 4 (26.6%)  

 
 

6.)    When reading out loud now, are you … 
 

More confident About the same Less confident 
8 (53.4%) 4 (26.6%) 3 (20%) 

 
 

7) During your paired reading do you… 
 
 
 

Understand the book more About the same Understand the book less 
9 (60%) 6 (40%)  

 
 

8) What have you enjoyed about the paired reading scheme? 
 
 
 

• It has helped my confidence 

• I now know and understand the characters better 

• You get to know your partner more 

• I have finished some books I did not get the chance to finish before 

• I have learned to be better and now find it easier 

• Working together 

• It has made reading more fun 

• I like reading to someone 

• Getting someone else to tell me where I am at with my reading 

• They have helped me to understand the words better 
 
 

9) What do you think we could do to improve the paired reading scheme? 
 
 
 

• Before we enter we could be given a biscuit! 

• We should do it twice a week 

• Games 

• Make the sessions longer 
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DEAR Evaluation - Sixth Form students 

 

21 Sixth Form students participated weekly in the DEAR mentoring programme and were assigned a 
Year 7 student to work with over the course of a term and a half. 15 of the Sixth Form students 
completed this questionnaire. 

1. Which aspects of the DEAR mentoring programme have you enjoyed? 
 

• I have enjoyed seeing my partner improve their reading over the year and helping them to 
do so. 

• It is rewarding to hear children become absorbed in the story and hear their enthusiasm 

• Helping students understand words and supporting with pronunciation 

• The environment and meeting new people 

• Checking and observing my mentee’s progress 

• Building a relationship and seeing their confidence grow 

• Being able to work with one specific student 
 
 

2. What have you learnt from being part of this programme? 
 

• Being committed to something over time can bring good results 

• Giving a little bit of time can mean a lot to others 

• My teaching skills and ability to explain has improved 

• Punctuality is important 

• Be able to give feedback 

• To be able to be collaborative and develop my partner’s reading skills 

• Communication skills and patience 

• Listening skills 

• Everyone progresses at different rates and stages but that I can support at any stage 

• Some people don’t like reading! 

• Giving up my own time can be beneficial for others and I should do it more often 
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3. What do you think we could do to improve the programme in the future? 

 
 

• Make the sessions longer 

• Produce a vote system where students choose a book for them all to read and we could ask 
them to read a page each 

• Punctuality of Year 7 students 

• Reading in groups and allowing for more discussion 

• More developed guidelines for giving Year 7 students feedback 

• If students had books ready before starting DEAR 

• Further encouragement for them to read at home 

• More sessions 

• Give books at varying degrees of difficulty as some just chose the easy option 

• Opening the programme up to students in other years for those that are not as confident 
with their reading 

 

4. Do you have any other comments to make? 
 
 

• Structure – a proper list of what we can and can’t do regarding DEAR sessions 

• I would like to continue as I have really enjoyed it 
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Example slide from a Literacy Leader lesson: 
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A photo of the Literacy Leaders: 
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Name:  Jonathan Fuller Topic:  School Leadership  

Area of research/research question/objectives: 
Pupil Premium Grant.  
 
My objective was to work collaboratively with other schools, as well as doing my own research, to identify how 
we can maximise the impact of the Pupil Premium grant and enable more students to progress. 

Research methods: 
Reading journals (ASCL Leader); books; research documents; twitter and social media. Joining Saffron Alliance 
Pupil Premium group sharing good practice and ideas across schools in the Saffron Alliance. Leading and 
supporting interventions in school and analysing their impact. 

Findings/Work in Progress: 
Sir John Dunford, National Pupil Premium Champion, set out a 10 point plan to help heads identify where to 
spend the money to gain maximum impact (ASCL Leader magazine Jan / Feb 2015).  Each of the steps had value. 
I considered how our interventions matched against his 10 point plan. I then collaborated, discussed and shared 
my findings with the Saffron Alliance group. 

 
Briefly 10 point plan includes: ambitious targets; analysis of barriers to learning; desired outcomes; success 
criteria; evaluate; what works best; optimum number of strategies; staff training; monitor progress; audit. 

 
The Pupil Premium, an updated practical guide, by Marc Rowland was full of useful, practical (as the title 
suggests) ideas many of which are worth considering. 

 
In 2015/2016 Notley High School & Braintree Sixth Form had a wide range of interventions ranging from 
providing Sound Training and / or one to one tuition to individual students to buying every child in Year 7 a 
Christmas reading book. Pupil Premium grant money was also used to support whole school initiatives such as 
staffing for the Flexible Learning Zone.  Which initiative had the most impact?  Are they all justified? 

 
Very clear that different interventions varied in effectiveness and impact. For example Sound Training had clear 
measurable impact. Mentoring Plus contributed to improved grades and could be compared to cohort who did 
not have mentoring. One to one tuition similarly contributes.  Sometimes difficult to distil out which 
intervention has impact if used as part of multi layered support for students. 

 
Next steps: Ensure good practice and closing of the gaps achieved so far is improved further under Vertical 
Tutoring and the House System. Utilise Lead and co-tutors as mentors to support progress of all and particularly 
disadvantaged. Continue to track and monitor interventions and individual student progress on central sheets – 
needs adapting for Vertical Tutoring and the House System. 

 
Tips/issues: Look for gaps in progress early – in classes; in year groups; across the school. Monitor the progress 
of students regularly and put interventions in place quickly to close gaps. This can be done at class level as well 
as at whole year, house or school level. 

Reading selection: 
Sir John Dunford, National PP Champion, 10 point plan - ASCL Leader magazine Jan / Feb 2015 
An updated practical guide to The Pupil Premium, Marc Rowland, National Education Trust 
The School Bus – various articles, guides and links 
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Name:  Katie Murdoch Topic:  School Leadership  

Area of research/research question/objectives: 
The Impact of school based meetings on attendance. 

Research methods: 
Questionnaire, data analysis, write up. 

Findings/Work in Progress: 
Findings are that the majority of school based meetings have a positive impact on student attendance at school. 
73% of students’ parents/carers who either attended school based meetings or were invited but did not attend 
improved their attendance (attendance taken prior to school based meeting and then attendance to date).  Of 
the school based meeting invites sent out, only 43% of parents/carers attended. That said, there were still 
improvements noted in those students whose parents/carers did not attend but had received the letter stating 
that we had concerns regarding attendance and wished to discuss these. Of the 43% of parents/carers that did 
attend, there was an increase in attendance for 77% of the students.  Of the 57% that did not attend the 
meeting, there was still an increase in attendance for 71% for these students. This shows that purely highlighting 
our concern over attendance can have a positive impact. 

 
Of the 27% of students whose attendance did not improve following school based meetings, there were 
individual situations for these students which has proven to negatively impact their attendance. This includes 
two student that have now been diagnosed with mental health issues, one student has significant behavioural 
difficulties and is currently being transferred to Heybridge Alternative Provision (this particular student’s 
attendance has been greatly affected by external exclusions and lack of parental engagement), two of these 
students have had holidays within school time (both were unauthorised, one was fined) and two students have 
significantly difficult home lives and are being supported with this. 

 
A student questionnaire (attached) was sent out to a randomly selected group of ten students who have had 
parents/carers invited in for school based meetings over the last academic year. Five of these students had 
parents/carers who did not attend, and five who did.  The results showed that generally, these meetings 
highlight to students what impact their attendance can have on learning and also what the implications are for 
not attending school.  Of the five students whose parents/carers were invited in for the school based meeting 
but did not attend, three of those knew about the invitation and had conversations at home about their 
attendance. 70% of the students felt that their attendance had improved since the school based meeting invite. 
The biggest impact that the meetings had was that students realised that parents/carers could be fined (and 
could end up in court) if they are not regularly attending school. 60% of students stated that they could have 
attended school on days that they were at home ‘ill’ and therefore began attending school on the days that they 
did not feel 100% but could cope with school. 30% students did not know how the school based meeting 
positively affected their attendance but it had. 30% of students stated that they did not feel the school based 
meeting helped their attendance because they ‘can’t help being ill’. None of the group of ten students had any 
ideas of how the school could further support them to improve their attendance. 

 
Next steps: 
Continue with school based meetings as statistically, they are generally improving awareness of the importance 
of school attendance and therefore improve attendance. 
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Tips/issues: 
Parental non engagement although this did not always mean there was no impact on attendance – the letter 
inviting parents/carers in often seem to spark conversation at home and therefore improve school attendance 
without actually attending the meeting. 

Reading (where appropriate): 
Attendance Matters (course and reading provided by The Missing Education and Child Employment Service). 
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Attendance Questionnaire 
 
 
 
 

1. Did you attend the school based meeting with your 
parents regarding your attendance at school? 

Yes No 
 
 
 

2. If you didn't, were you aware that your parents were 
invited in to discuss your attendance? 
Yes No 

 
 
 

3. Do you think your attendance improved following your 

school based meeting? Yes No 
 
 
 
 
 

4. If you do think your attendance improved, why do you think this was the case? 
 
 

 

 

 

5. If you do not think your attendance improved, why do you think this was the case? 
 
 

 

 

 

6. Is there any other way you think the school could have 
helped support you in improving your attendance? 
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Name: Lindsay Fouche on behalf of the PER department Topic:  School Leadership/Behaviour Management, 

Engagement and Motivation  

Area of research/research question/objectives: 
Peer mentoring to support student achievement.   
With the development of the mentoring scheme we aimed to improve learning and ultimately academic performance. 
As students started to improve we had hoped that their motivation would increase. 

Research methods: 
Observations (data collected through examinations). 

Findings/Work in Progress: 
Strengths 
Many mentors and mentees benefitted from taking part. Shared study and revision skills were developed and learnt 
and the PPE results suggest that these skills have led to improved grades and confidence in some of the students. 
The fact that mentors not only went over content but also helped with revision skills helped our weaker students as 
they still struggle with this aspect in Year 11. Of course the absolute proof of whether this has worked will be the final 
examination results. 

 
We set out with the objective of improving grades for both mentor and mentee but as time went on we also observed 
some definite social benefits to this scheme with some mentors and mentees growing in confidence. Although this was 
not our main objective, we think that this is something that could become a whole school initiative, peer mentoring 
not only for academic success but also for social growth and development. Much of the reading we have done on this 
shows that many universities and schools have carried out this programme with positive results. 

 
My sixth form history students did a more informal peer tutoring exercise which seemed to work well but the exam 
results will obviously be the determining factor. Initially with these students my concern was that the student who was 
doing the teaching was benefiting the most and so with a bit of guidance I encouraged all students to take a more 
active role in their sessions. This seemed to be more effective and like with the Year 11s there was a growth in 
confidence as well. I would like to do this peer tutoring in a more formal way from the beginning of September. I would 
like to pair up Year 13s and Year 12s so that the Year 13 students could use it as a revision tool as they will be doing a 
linear exam and the Year 12 students struggling with content etc. would have the obvious benefit of extra help. 

 
Weaknesses 
Some students did not take the sessions as seriously as they should and did not turn up on a regular basis. Staff then 
concentrated on these students and gave them more structured revision help and used a far more disciplined 
approach. 

 
The reason for the above was partly the choice of partner and the other was the lack of motivation and discipline on 
behalf of the mentee, generally these were lazy boys. We need to see if we can find a solution to this or accept the fact 
that some students will just work better with a member of staff. 

 
An interesting observation was that although some students dropped out of the programme, others joined voluntarily 
and set up their own partnerships. All students could choose the time for their session (lunch time or after school) but 
we preferred them to meet in one of the PER classrooms. This way there was some aspect of monitoring. We need to 
decide if this is the best approach for next year. 
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Next steps: 
Some form of training to help mentors to be even more effective. 

 
We do need to consider who we pair a failing student (U) with. If they are paired with a student who is a B or above, 
they could be quite intimidated. We need to consider if a D student works with them if it would push the D student 
into a C or is it better for a D student to work with a high achieving student to help them achieve the C or above. 

 
Who should the high achiever work with so that they achieve even higher, perhaps working with a G student would not 
benefit them as much as working with C student? 

 
Should we pair a B student and an A student? Do we need to do more to push our more capable students? (It is 
something that the whole school has been asked to consider). 

 
It is imperative that we get the pairing right, both in personality and academic ability. It is also important that we give 
students a choice as to whom they work with. This is our greatest challenge with this programme. 

 
All in all, even though mentoring is still in its infancy for the department, the programme has had some success and 
with more thought about its execution and some training for the mentors, it is something that we would consider 
continuing. 
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Name:  Lauren Pacheco Topic:  School Leadership/Behaviour Management, 
Engagement and Motivation  

Area of research/research question/objectives: 
What is the measurable impact (through grades) of student led, peer revision? 

Research methods: 
Observations (data collected through examinations) 

Findings/Work in Progress: 
• Many students commented that working with a peer helped them understand some of the more complex 

material e.g “I get it when she explains it to me because she’ll go over it again and again.” AL Year 11. 
• The ‘teachers’ said that it helped them remember the material more as they had to find different ways to 

explain it e.g. “I’ve gone over this page [in the revision guide] much more than I would have done if I had not 
been teaching it to DP” AH Year 11. 

• However, the findings seem to suggest that although there is an improvement for the majority of students 
who took part in the research (between their Year 10 mocks and their Year 11 PPEs), the ‘teachers’ made 
greater progress than the ‘learners’. This may be because of the ‘teachers’ being more able in the first place, 
so the peer revision sessions supplemented the work that they would already be conducting. 

• Some ‘learners’ did not benefit as they felt insecure around their peers and felt a certain amount of 
judgement of their abilities. This highlights the importance of getting the correct pairing and maybe training 
‘teachers’ beforehand. 

Next steps: 
To embed this into the learning culture within Year 10. To involve all students in the class (see notes below.) 
Employ some form of training for the ‘teachers’ so they can work effectively with their ‘learner’. 

 
Tips/issues: 
In order for the student sessions to be of any benefit, students were given an opt-in choice. Certain students 
were selected as either ‘teachers’ or ‘learners’ and they were given the freedom of who to pair with or whether 
to join the programme at all. ‘Forcing’ students to participate would not have the desired outcome as they 
needed to have responsibility for their sessions and could have resulted in one student of the pair being let 
down. However if this style of co-operative learning was embedded early on in the GCSE course, students may 
view it as a more natural way of conducting revision sessions and so involve themselves to a greater extent. 

Reading (where appropriate): 
What is independent learning and what are the benefits for students? Meyer. B et al (2008) 
Synthesis of Research of Cooperative Learning. Slavin, Robert E. (1991) 
Towards a Theory of Independent Learning and Teaching. Moore. M (1973 
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Name:  Martin Higgon Topic:  School Leadership  

Area of research/research question/objectives: 
Can our timetable be adapted to incorporate science sets in Year 7 and Year 8? 

Research methods: 
Interviews of other experienced timetablers; reading. 

Findings/Work in Progress: 
The science faculty teaches in sets at GCSE, with sets 1 and 2 studying three GCSEs in biology, chemistry and 
physics and sets 3-5 studying core and additional science (or double science in the past). The combination of IB 
and A Level teaching in the sixth form makes it very difficult to have the flexibility to group classes together at 
Key Stage 3, meaning that historically it has only been possible to schedule sets in Year 9 science. Although the 
faculty would have liked to have sets in Years 7 and 8, these year groups have historically been taught as mixed 
ability tutor groups. 

 
This year, I was able to interview the timetabler from another local comprehensive about how their Key Stage 3 
timetable is structured. They block subjects against one another, so students are in the same classes for multiple 
subjects, e.g. English and MFL. Although this is effectively what we do in subjects where students are taught as 
tutor groups (e.g. art and history), we do not currently use this method in subjects which have sets. 

 
Following agreement with the faculty leaders in maths and science, I decided to attempt to align science and 
maths sets in Years 7 and 8. This strategy would mean that there would be 13 slots on the timetable for Year 7 
maths and science, during which only five of a possible ten staff would need to be available. This is a very 
complicated way of constructing a Key Stage 3 timetable but it might have made it possible to achieve sets in 
Years 7 and 8 science where in the past this had proven impossible. The task was made more difficult with the 
introduction of a tenth carousel group (pre-vertical tutoring “tutor group”) into Year 7, meaning that the 
traditional blocks of NOT, LEY, HSB would need to be adjusted to include 7C. I therefore attempted to organise 
them into blocks of five – NOTLE; YHSBC which would mirror the setting arrangements at GCSE but would be 
more difficult to schedule as it needs five staff at the same time rather than three. 

 
After many late night and early morning timetabling sessions I was able to achieve it – see Figures 1-4. 

 
Next steps: 
The challenge next year will be whether it is possible to maintain this approach with both Year 7 and Year 8 
having ten carousel (tutor) groups in them. 

 
Tips/issues: 
The biggest constraints we have on our timetable compared to other schools are sixth form blocks 
where IB and A Level classes are taught together, and having 40 or so part time staff. 

Reading (where appropriate): 
Johnson, K. (2009). Timetabling A Timetabler’s CookBook. Lymm: October ReSolutions 
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Figure 1 - Year 7 NOTLE “container block” – Set 1 maths and Set 1 science contain the same 
students, as do sets 2-5. This creates greater flexibility in when the lessons can be 
scheduled, for example sets 1, 4 and 5 can have maths whilst sets 2 and 3 have science. 

 

Figure 1- Year 7NOTLE "container block" for maths and science sets. 
 

Figure 3 - traditional NOT, LEY, HSB blocks for English, maths and science in Year 9. These 
blocks are less flexible than the container block method above. They require 6 periods 
where all three teachers are available. If the block contains part-time staff this effectively 
means the block cannot be placed on any day when the part-timer doesn’t work without 
having to create a split group. 

 
 

Figure 2- Amusing timetabler's joke 
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Figure 3- Traditional NOT, LEY, HSB blocks for English, maths and science in Year 9. 

 
Figure 4 shows how I worked out where to place the 13 lesson slots for 7NOTLE 
science/maths. I went through the timetable of each teacher who had been requested by 
Faculty Leaders to teach 7NOTLE maths and science, looking for slots where five or more 
staff were available from the ten. These slots became the timetable for Year 7 maths and 
science. 

 

Figure 4 – A timetable in the making 
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Name:  Rachel Bloomfield Topic:  School Leadership/Behaviour Management, 
Engagement and Motivation  

Area of research/research question/objectives: 
Effect of weekly mentoring by Year 11 students on performance and confidence of high ability Year 7 students. 

Research methods: 
The performance of the Year 7 students was measured quantitatively by looking at their results of the UK Maths 
Challenge compared to previous years. The Year 7 students chosen for the mentoring were those deemed to be 
the highest ability in the year; all students that entered secondary school with a level 6 took part alongside any 
others that the class teacher deemed were working at this level. Naturally one would expect this cohort to 
perform the best on the UKMC regardless, so to analyse any impact the mentoring may have had I compared the 
top 20 scores of the Year 7s from this year to the top 20 performances in previous years. The students’ 
perceptions of whether they felt their maths had improved and whether they felt their self-esteem/confidence 
was affected were analysed using results from questionnaires given to all students involved. Further interactions 
and points of note were observed by myself who was present at all sessions. The Year 11s that took part were 
those in my mixed set 1 and 2 group, 11X1, who wanted to take part. 20 out of 27 agreed to do so. The sessions 
took place during registration time in the library every Friday morning of the Spring term 

Findings/Work in Progress: 
According to the questionnaire 80% of students felt the maths mentoring sessions had helped them prepare for 
the maths challenge.  This was mirrored by an increase in the average score of the top twenty UKMC scorers 
from Year 7. This year the average score was 65.8 compared to 61.4 (2015), 64.8 (2014), 48.1 (2013) and 64.3 
(2012). The number of students who achieved Gold/Silver/Bronze certificates remained largely unchanged. 

 
The Year 7s felt that the sessions with the Year 11 students helped their maths in general by an average of 7 on a 
scale of 1 to 10 (10 being the highest) reported that it helped increase their self-esteem and confidence on 
average 8/10. This was corroborated by many conversations I had with the students and comments they wrote 
on their questionnaires saying they had really enjoyed getting to know an older student and wishing it had lasted 
for longer. 

 
Next steps: 
The move to vertical tutoring (VT) provides a natural framework for similar mentoring to be implemented next 
year should the school choose to do so. What surprised me the most was how much the Year 7s involved 
enjoyed working with the older students and as a result felt it helped their confidence and self-esteem.  Several 
said that they think it would have been even more beneficial in this respect if they had done it earlier in the 
academic year. One of the rationale that SLT gave for moving to VT was to help increase inter-year 
communication and interaction in the school. My research has shown that using maths as a tool to help this 
happen has a pleasant side effect of increasing academic performance. Next year when students are adjusting to 
the vertical tutor groups some maths practice or puzzle booklets may be beneficial in providing a means in which 
different year groups can begin to interact more naturally with one another, whilst simultaneously improving 
both parties’ numeracy skills. 
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Tips/issues: 
My research was conducted with high ability students from Year 7 and Year 11s which I taught and had already 
built up a relationship with. Therefore these groups were highly likely to engage with the process regardless; 
rolling out such a programme more inclusively could present challenges such as demotivation and unreliability of 
both parties. Many of the Year 11 students agreed to take part initially as it could contribute to part of their Duke 
of Edinburgh award; without this external motivation I question whether they would have all taken part so 
willingly. 

Reading (where appropriate): 
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Name:  Robin Newman Topic:   School Leadership/Teaching and Learning 

Area of research/research question/objectives: 
Developing the school’s use of the Teaching & Learning Tree 
 
Specifically developing our explicit reference to the ‘leaves’ on the tree to help prepare our students for their 
futures. 
Research methods: 
Student Leader interviews – with KS3 and KS4 students. 

Findings/Work in Progress: 
I decided to focus on 4 ‘leaves’ – knowledgeable, reflective, inquirers, caring. I chose groups of KS3 and KS4 
student leaders to ask them about how they are encouraged to develop these qualities when in lessons, in clubs, 
in teams, on trips etc.  I met with groups of students and they discussed their ideas and completed their 
feedback on a written questionnaire. 

 
Next steps: 
With support from the students, I then led assemblies to raise the profile of the leaves of the tree and gave 
examples of how these attributes and qualities are developed in school. I also asked teaching staff to focus on 
these four leaves explicitly in lessons over a two-week period in the Spring term to give a greater exposure of 
these attributes and qualities to students. There is much further work to do, to further embed the language of 
the Teaching & Learning Tree and the attributes and qualities represented by the leaves. And furthermore, the 
school wishes to further embed the IB Learning Profile (our leaves) into the wider KS3 curriculum. This is work 
which is going to be led by another colleague in 2016-17. 

 
Tips/issues: 
Ensure that any work is manageable – and this is the reason why I focused initially on just 4 of the 10 leaves. The 
challenge is to keep the attributes and qualities represented by the leaves at the centre of the school’s work 
when considering what we would like our students to be like as we prepare them for their futures. This was very 
much in mind when other work, led by Holly Sutton and Emily Dixey, took place this year to future develop ‘The 
Notley Award’ for our Year 11 leavers which much more explicitly linked student achievements to the leaves of 
our Teaching & Learning Tree. 

Reading (where appropriate): 
This work is based on previous whole school work on The Teaching & Learning Tree. This piece of work is written 
up more fully in Learning Matters 16 (March 2016) 
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Knowledgeable 

“We develop and use conceptual understanding, exploring knowledge across a 
range of disciplines. We engage with issues and ideas that have local and global 
significance.” 

 
 
Reflective 
“We thoughtfully consider the world and our own ideas and experience. We work to 
understand our strengths and weaknesses in order to support our learning and 
personal development.” 

 

Inquirers 
“We nurture our curiosity, developing skills for inquiry and research. We know 
how to learn independently and with others. We learn with enthusiasm and 
sustain our love of learning throughout life.” 

 
Caring 

 
“We show empathy, compassion and respect. We have a commitment to service, 
and we act to make a positive difference in the lives of others and in the world 
around us.” 
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Name:  Stephen Callely Topic:  School Leadership/Behaviour Management, 

Engagement and Motivation  

Area of research/research question/objectives: 
 Comparisons of students’ perceptions of the worth of mathematics and science in school and in later life.  
 
Consideration of the connections between students’ perceptions of the worth of mathematics and science in 
school and in later life. 
Research methods: 
Approximately 100 Year 9 students completed questionnaires based on TIMMS 2007 survey. Data was collated 
and analysed using pivot tables in Excel. 

Findings/Work in Progress: 
Students were evenly split about whether there was too much or too little mathematics or science in the school 
curriculum. There were no significant differences in the proportions of possible responses by either gender. 
Around two thirds of girls enjoyed learning science. However, there was a noticeable difference in the responses 
of boys in this area of the questionnaire: 76% enjoyed learning maths but only 57% enjoyed learning science. 
There were significant differences in students’ perceptions of the usefulness of the two subjects. 90% of students 
thought a good knowledge of mathematics will be useful for everyday life whereas only 60% of students thought 
that science will be similarly useful. The responses from either gender were consistent with regard to both 
subjects. 

 
Noticeable differences were also seen when students had to consider whether either subject was beneficial for 
accessing the rest of the school curriculum. Only 15% thought that maths was of no or little benefit to their 
learning of other subjects but almost 40% thought that science was of no or little benefit to their learning of 
other subjects. 

 
Generally, a positive/negative response for mathematics would be followed by a positive/negative response for 
science with the same question. However, it was noticeable that the degree of approval would be incrementally 
and consistently less as the question changed from relating to mathematics to relating to science. 

 
Next steps: 
Share results with mathematics and science departments. Analyse more responses. Repeat questionnaire with a 
different year group to see if attitudes are consistent and with same year group to see if perceptions remain 
relatively constant over time. Compare results with TIMMS 2007 survey 

Reading (where appropriate): 
http://timss.bc.edu/timss2007/PDF/TIMSS2007_InternationalMathematicsReport.pdf 

http://timss.bc.edu/timss2007/PDF/TIMSS2007_InternationalMathematicsReport.pdf
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Name:  Paul Ellis Topic:  School Leadership  

Area of research/research question/objectives: 
KS2/3 Literacy and English transition 

Research methods: 
• Internet-based (changes to KS2/3 National Curriculum; new KS3 pilot material released from AQA) 
• Email discussion/face to face discussion (Lisa Turley – former Literacy Co-ordinator for White Court 

Primary School; discussions with new HOF re. transition from KS2 to 3) 
• Paper based (Year 6 SATs Literacy papers forwarded by CW; KS2/3 Transition documentation given in 

LINK meeting with RK) 
• Meeting (Transition KS2/3 moderation exercise conducted in department meeting) 
 

Findings/Work in Progress: 
 

• Moderation exercise in department meeting revealed that students should arrive in Year 7 with 
significant exposure to and competent skills in grammar and SPAG. Year 7 work does not reflect this level 
of competency. 

• Current SOWs for KS3 do not cater for the increased focus on basic grammar and SPAG skills reflected in 
both the KS2 Literacy SATS and necessary in the new final GCSE Language syllabus. 

• The nature of text types to be taught in KS4 are now far more prescriptive and fixed under the new GCSE 
specification and these text types are not currently mirrored enough by the KS2 or 3 curriculum content. 

Next steps: 
• Integrate Literacy starter activities into all KS3 lessons that seek to re-visit and further improve grammar 

and SPAG skills learnt in KS2. 
• Revise current KS3 SOWs with a few to aligning the content more dynamically with the AOs taught at KS4 

and to optimise the learning that has already taken place in conjunction with these AOs at KS2. 
• Aim to re-design the KS3 SOWs making them more ‘thematic’ to meet the demands of KS4 and choose 

texts that mirror the content/style/complexity of the prescribed KS4 texts to follow. 
• Communicate these plans with new ‘family of feeder schools’ with a view to building further continuity 

across the Key Stages. 
 
Tips/issues: 

Reading (where appropriate): 
Continued reading required to maintain an awareness of alterations to KS2 National Curriculum provision and 
assessment. 
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Name:  Cherryl Langley Topic:  Differentiation/School Leadership 

Area of research/research question/objectives: 
Catch up literacy/suitability in mainstream secondary school.   
One-to-one literacy intervention. 
Research methods: 
Attended two day course.  www.catchup.org.uk - discussion with learning support as to suitable candidates. 

Findings/Work in Progress: 
• Students enjoy one-to-one 
• Long assessment process 90 minutes 
• Needs time to prepare reading text 
• 15 minutes not long enough to get maximum benefit for individual child (too rushed) 
• Allow 30 minutes to discuss and build rapport with student 

Next steps: 
I had to stop working with individual student due to staff absences and having to take extra responsibilities. 

 
Tips/issues: 
Allow more than 15 minutes for each session. Be prepared to have paperwork recorded and each session 
planned in advance. 

Reading (where appropriate): 
Catch up literacy manual for reference. 

http://www.catchup.org.uk/


 

33 
 

 

Name:  Jonathan Burge Topic:  School Leadership  

Area of research/research question/objectives: 
The strategic use of data 

Research methods: 
Working party – the strategic use of data/4Matrix 

Findings/Work in Progress: 
I have trialled the use of 4Matrix with a small group of FL/YL. This fed into further use within the D&T PD faculty. 
I have found the use of 4Matrix much easier that the ISV analysis we previously had to do. I have been able to 
identify students in need of intervention and share issues with faculty staff. The process of using PLCs had a 
positive benefit with students clearly understanding their individual targets. 

 
The process involved: 
1. Progress update data goes into SIMS then uploaded to 4Matrix (all staff can access new data set in 4matrix) 
2. TD/BU to produce Data Driven Reports (DDR). 
3. Faculty leaders (FL) to identify gaps/underperformance and plan strategies to address this. 
4. Year leaders (YL) to identify students to be included in spotlight group for focussed intervention based on 

4Matrix data. 
For the pilot, intervention will only focus on the faculties involved. 

5. Spotlight group strategies agreed and reviewed by BU/Faculty Leaders and Year Leaders. 
6. FLs intervene with focus group. DDRs annotated. 
7. BU/YLs meet with spotlight group students during form time/PDT to talk about the spotlight group 

and Personal Learning Checklists (PLCs) so they are introduced to the concept before they are used by 
subject teachers. 

8. YL/BU sends a letter home that details grade breakdown and PLC strategy (parents in/phone call home? – 
depends on child, home/school relationship). 

9. FLs organise relevant teaching staff so that students have PLCs and are using them effectively (impact 
is evident). Teaching staff to set weekly targets, to be agreed with FL. 

10. Teacher keeps PLC but shares with student in relevant lessons (students do not take it home). FL to ensure 
this happens every week/support with engagement. 

11. FLs monitor the quality/relevance of targets set (to ensure they are learning/outcome based). 
12. Interventions take place for a maximum of 6 weeks. Teaching staff to complete PLC form. For the pilot 

this will be slightly shorter. 
13. Teacher and FL agree whether student continues on PLC (this is based on the next PU data) For the pilot 

this will be an end of year individual PU. 
14. PLCs handed to BU for Ofsted achievement evidence. Admin to photocopy and pass back to FL to file 

and to YL for review meeting with student. 
15. Student has review meeting after next PU with FL to review progress before continuing/coming off PLC. 
16. YL meets with student and reviews all PLCs to see how well they’ve done/plan next steps. 
17. FL/YL/BU contacts parents to either celebrate positive impact/achievements or discuss next steps. 

 
Next steps: 
Continue to use the process on a smaller scale within D&T PD. This could work as a whole school process. 

Reading (where appropriate): 
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Example of DDR. 

 
Example of Transition matrix 

 

 
Examples of PLC.
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Name:  Kelly Carter Topic:  Independent Learning/Differentiation/School 
Leadership  

Area of research/research question/objectives: 
Year 7 Transition and gaining Independence 

Research methods: 
• Internet research 
• Independence and confidence in children 
• Other school techniques 

Findings/Work in Progress: 
I am currently working with the Year 7 SLC students who have been struggling with the transition between 
primary school and secondary school. One particular student has required more support and encouragement to 
help with the daily struggles. I helped support her with this I have provided a toilet pass so that she is able to go 
to the toilet at a time where there are less students reducing stress, anxiety and accidents. I created a visual 
‘Ready to Learn’ card to that she is able to see what she should have out on her desk at the start of the lesson 
and a report card for teachers/LSAs to sign to say that she has been able to do what was asked and also a reward 
chart with stickers to reward her for her successes and encourage her to continue to try hard in future lessons. 
I have supported with the training of padlock opening so that the students are able to open and close their 
lockers unaided. I provided walks to the toilets to show there is not anything to be scared about (no ghosts) and 
where they are all situated. I encouraged conversations with other student outside of their social group to 
promote new friendships. I provided times table grids so that the students that do not yet know their times 
tables are independent within the classroom. I prompted/modelled the work to the students to enable them to 
achieve the target set by themselves. I have been working through areas such as time, days of the week and 
dates, enabling students to know what day and month we are in (using clock work and seasons to help support). 

 
Next steps: 
• To continue to offer all support to the students using a withdrawal method, encouraging them to slowly do 

each challenge alone with the reassurance that you are still close by. 
• To encourage students to ask for support, no matter how silly the question may sound, and rewarding the 

success of being able to do so. 
• To encourage lunch time groups and clubs to enable them to socialise and communicate more, so they are 

not reliant on their small social circle. 
• To encourage conversations with students they don’t always know to build confidence and hopefully 

friendship. 
• To continue working through times tables, time, days of the week and dates. 

Tips/issues: 

Reading (where appropriate): 
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Name:  Elizabeth Hutchinson Topic:  Teaching and Learning/School 
Leadership/Differentiation  

Area of research/research question/objectives: 
 To find out if planned absence lesson plans are fit for purpose with a particular view to lower ability students in 
non-set subjects. 

Research methods: 
Evidence in form of paper copies and staff email; feedback from cover and teaching staff and LSAs; internet. 

Findings/Work in Progress: 
What I have found: 

• Core subject departments and a few others consistently use standard absence pro forma for planned 
absence – paper copy or electronically; 

• Differentiation rarely set for less able in non-set subjects; 
• Main reason given for lack of differentiation - time constraints; 
• SEN/medical student information occasionally included; 
• Email (and attachments) – are also common means of setting cover; 
• Rarely (for planned absence) – handwritten note left on desk; 
• Extension tasks frequently set to keep lesson going; 
• Attachment of student photos/seating plans very hit and miss. 

When tests are set, some students finish very early and there is little to occupy them for remainder of lesson 
What to consider: 

• How realistic is it to expect differentiation for planned absence? 
• Is it reasonable to conclude that teaching staff would expect differentiation by outcome in a cover lesson 

and not differentiation by task owing to time constraints when preparing cover? 
• Is it more important to include other information on the form such as identifying those students with 

challenging behaviour as they can often prevent all students from working? 

Next steps: 
• Keep ongoing record (cover supervisor/agency feedback) of work set that works well/creates problems; 
• Regarding differentiation by outcome, absence form could be changed - for example to include an 

acceptable minimum requirement of work that needs to be completed. 

Reading (where appropriate): 
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Name:  Louise Trevelyan Topic:  Differentiation/School Leadership  

Area of research/research question/objectives: 
Supporting Year 8 (extraction). 

Research methods: 
Looking at one-to-one plans/test results to enable student needs to be met. Researching resources on the 
internet. 

Findings/Work in Progress: 
Following one-to-one plans can be difficult when not working 1:1 with students, in that the students will 
inevitably have different learning needs from literacy and numeracy, reading for context to social skills. Taking 
this into account planning 1:1 time with each student is important alongside group work. 

 
Planning time is essential to enable the students to have the best learning experience, this time should be used 
to prepare resources, ensure I am following the one plan. 

 
Departmental resources include Springboard 7 Maths and the National Literacy Strategy. Access to whiteboards 
and interactive exercises/games. 

 
I have undertaken a regular spelling/reading group of Year 8 boys (following the literacy strategy for spelling and 
group reading – the boys were selected by the SENCO and attend for half a lesson during every Lesson 3 – this is 
progressing well, especially as it is for a shared specific learning need – obviously progress needs to be measured. 

 
Next steps: 
A way to move forward in supporting year groups (especially Years 7, 8 and 9) would be to liaise with different 
faculties so that the work we do can be used to reinforce what they are doing in class. 

 
A more structured, generic “learning support” plan would be useful with all students in the department 
participating and then progress can be monitored more easily. 

 
Tips/issues: 
One plans are sometimes difficult to follow when working with groups of students so planning time is essential. 
There are so many resources referred to on the plans which can make it difficult to follow and do it justice. Being 
prepared with a structured way to spend the hour with the students is necessary to enable them have a good 
learning experience. One big issue has been when Learning Support staff are used in exams so the students miss 
out. 

Reading (where appropriate): 
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Name:  Paul Heath Topic:  Teaching and Learning/School Leadership  

Area of research/research question/objectives: 
How much attention do staff pay to the work students complete in a cover lesson?  
 
What are staff expectations of a cover lesson? 

Research methods: 
• Staff questionnaire (anonymous) 
• Is cover set appropriate/relevant 
• Is work marked and followed up? 
• Student panel (mixed year and gender) 

Findings/Work in Progress: 
• From my findings of a staff questionnaire, I can see that only half actually take it very serious as in 

marking and feeding back to students. It was also interesting to find out nearly a quarter did not follow 
up behaviour issues or even mark work. Also only 12% set differentiated work. I have attached my 
findings in a pie chart work sheet. 

• As regards to the student panel. I have run 4 of these through lunch times with a range of students from 
various backgrounds and abilities, again I found it interesting to find out that the majority of students 
misbehaved during a cover and did not attempt much work as they know they would very rarely see it 
again. A few students had many cover lessons through the years and could only recall 2/3 time they had 
had any work returned. 

• I feel work still needs to be done on this to make teachers aware that students do care about a cover 
lesson if they felt the work they were doing was going to be marked and followed on from what they had 
learnt in previous lessons. Also behavioural issues also needed to be followed up from their teacher 
/head of year. 

Next steps: 
Work on both sides needs to improve maybe once a month the cover staff could attend department meetings 
and find out what is expected. 

• Pre-booked cover lesson plans could be given in advance 
• Work in some cases needs to be engaging/challenging 
• Work with staff to try and help set more appropriate work 
• Health and safety issues also need to be addressed. 

Reading (where appropriate) 
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Questionnaire Results 
 
 
 

 
 
 
 

Sent Returned
A B C 110 56
All work completed Part completed Not Bothered

1 What are your expectations of a cover lesson? 19 31 6
All the time Sometimes Never

2 Is cover work regularly marked? 13 28 15
All the time Sometimes Never

3 How often do you feed back to the class on the work produced? 12 33 11
Always Sometimes Never

4 Do you follow up on any reported poor behaviour? 34 13 9
Always Sometimes Never

5 Do you follow up and praise good behaviour? 28 16 12
Always Sometimes Never

6 Is cover work set appropriate/relevant? 32 16 8
Always Sometimes Never

7 Have you different expectations for different year groups? 15 25 16
Always Sometimes Never

8 Would you often set assessments/tests in place of relevant work 6 26 24
Always Sometimes Never

9 Do you include differentiated work? 7 33 16
Always Sometimes Never

10 Do you include extension work for those that finish early? 28 18 10
A B C

Totals 194 239 127

23%

50%

27%

2 Is cover work 
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All the time
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Never
34%

55%
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the class on the …

All the time
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Never
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4 Do you follow 
up on any 

reported poor …

Always

Sometimes

Never
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up and praise 

good behaviour?
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Sometimes

Never
57%29%

14%

6 Is cover work 
set 

appropriate/rel…

Always

Sometimes

Never

27%
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28%

7 Have you 
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Always

Sometimes

Never

11%

46%
43%

8 Would you 
often set 
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Sometimes
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12%

59%

29%

9 Do you include 
differentiated 

work?

Always

Sometimes

Never
50%

32%

18%

10 Do you include 
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34%

43%
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Totals

A

B

C



 

40 
 

 

Name:  Tina Gardham Topic:  School Leadership/Differentiation  

Area of research/research question/objectives: 
Philosophy for Children 

Research methods: 
External speaker came to Notley from Gallions School in London. 

Findings/Work in Progress: 
The idea behind the philosophy, was to create a way of total inclusion whatever the age, whatever the level of 
ability. The overall conception was found to be highly engaging with a sense that this could unlock some students 
from their self-imposed limitations. 

 
Next steps: 
To engage the services of an external tutor to provide the initiatives and momentum in getting it into the 
classroom; I particularly had this aimed at extraction groups or Flex. 

 
Nikki Gardham is a P4C tutor, who teaches students between the ages of 10 to 19; She studied in Cambridge for 
her degree, and is also currently an artist teaching at Dulwich Picture Gallery, leading regular workshops, mainly 
through art. Nikki could provide a programme of events for Notley students to participate in. P4C may not be the 
answer for all, but I do believe it can make a difference to many students. 

 
Tips/issues: 
The course went very well, with staff, able to reason, willing participants etc. I would like to go forward with this, 
but to achieve results, I would need to ask an external tutor to take a session with students, where I can assist 
and then put more sessions into practice. 

Reading (where appropriate): 
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